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It is my great honor and pride to share with you our vision for the future of education in the MIMAROPA 

Region. The 2023-2028 DepEd MIMAROPA Regional Education Development Plan represents a significant 

milestone in our commitment to deliver quality education to the students of our region. 
 

Over the years, the Department of Education, MIMAROPA Region, has made substantial progress in 

advancing the quality of education we offer. We have faced numerous challenges head-on, and through 

collaborative efforts, we have achieved remarkable successes. Now, as we stand at the threshold of a new 

era, we must continue to build on these accomplishments and set our sights even higher. 

 

The 2023-2028 DepEd MIMAROPA Regional Education Development Plan is a comprehensive roadmap that 

will guide us through the next five years. It is a reflection of our shared dedication to provide accessible, 

equitable, and inclusive education for all. As we embark on this journey, we will focus on the following key 

areas: 

 

Quality Education: We are committed to improve the quality of education in our region by enhancing our 

curriculum, teaching methods, and assessment practices. 

 

Access and Equity: We will work tirelessly to ensure that every child in MIMAROPA has access to quality 

education, irrespective of their location, background, or circumstances. 

 

Teacher Development: Our educators are the backbone of our education system. We will invest in their 

professional development to empower them to provide the best possible learning experiences. 

 

Community Engagement: We believe in the power of community involvement. Our plan encourages greater 

collaboration between schools, parents, and local communities. 

 

Environmental Education: Sustainability and environmental consciousness are vital. We will incorporate 

these principles into our curriculum to nurture responsible citizens who care for our planet. 

 

Inclusivity: The plan emphasizes the need to ensure that all students, including those with special needs, 

receive the support and opportunities they deserve. 

 

I want to emphasize that this plan is a collective effort, and its success depends on the commitment and 

dedication of all of us in the education community. As we move forward, I urge you to support and actively 

participate in its implementation. Your ideas, insights, and hard work will be invaluable in achieving the 

goals we have set. 

 

This is an exciting time for education in the MIMAROPA Region, and together, we can create a brighter 

future for our learners. I have full confidence in our collective ability to make this plan a reality. Let us 

continue to work together with unwavering determination and a shared vision to provide our learners with 

the best education possible. 
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Embracing change, 

 gaining new perspectives and 

 developing better understanding of  

things are some of the positive results  

of hurdling and overcoming the challenges  

of the times.  These are critical elements in 

 determining the trends, priorities and directions 

 of the Department of Education as an  

organization and as public service provider for all 

 basic education learners of this nation.  It is in this 

 premise that I express my deepest gratitude for 

 all stakeholders whose brilliance, passion and  

dedication greatly contribute to the dreams and causes 

 of basic education sector in this region.  Every positive 

effort from simplest to grandest form marks indelible ink to 

 the lives of the young learners; indeed, lahat ay #ParaSaBata. 

 

Inspired by the aspirations of the learners, we embarked on the  

development of the Regional Education Development Plan (REDP)  

2023-2028 for DepEd MIMAROPA Region.  Our commitment to enhance 

 the quality of education in the region is unwavering, and this plan serves as  

our blueprint for achieving this goal. 

 

¢ëÙ ÙÓĥÎÀġíĆĀ ĚÙÎġĆĖ íĚ ġëÙ ÎĆĖĀÙĖĚġĆĀÙ Ćæ À ĀÀġíĆĀ˫Ě ēĖĆçĖÙĚĚˋ ÀĀÓ ġëÙ _M_ vfs vÙçíĆĀ íĚ ĀĆ

exception. In developing this plan, we considered the unique challenges and opportunities that our region 

faces and characterized by inclusivity, innovation, and sustainability in our educational initiatives.  

It is with high hopes that this journey in developing REDP became learning opportunities for all teams 

and individual employees as they stamped the planning process with collaboration and teamwork.  

Through this learning curve, it is my desire that all employees embraced the philosophy and principles of 

co-ÙúÙıÀġíĆĀ ĲëÙĖÙ ÙıÙĖĴĆĀÙ ˪çĆÙĚ ëíçëÙĖ ÀĀÓ ÌÙġġÙĖ ġĆçÙġëÙĖ˩ː 

In this note,  I believe that quality education is the greatest gift we can provide to our youth as we 

ÌÙÎĆÿÙ ÌÙġġÙĖ ġĆçÙġëÙĖˋ ēÀĖÀ ĚÀ ÌÀġÀĀç ÿÀ÷ÀÌÀĀĚÀ Àġ ÌÀĀĚÀĀç ÿÀ÷ÀÌÀġÀː ZÙġ˫Ě ÎĆĀġíĀĥÙ ġĆ ÎĖÙÀġÙ ÀĀ

enduring impact on the lives of our learners and the future of our region, tungo sa isang MATATAG na 

MIMAROPA. 
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EXECUTIVE SUMMARY 

The Regional Education Development Plan (REDP) serves as a strategic framework to enhance 

educational efficiency in the Region. It encompasses various functions, including the development 

and maintenance of the regional education plan, data management systems, policy 

implementation, monitoring, evaluation, research projects, and region-wide project management, 

as outlined in RA 9155. This REDP aligns with the Education Agenda of the Vice President and 

DepEd Secretary Sara Z. Duterte, known as 'MATATAG: Bansang Makabata, Batang Makabansa.' 

This agenda sets the policies, programs, and actions to enhance the educational system, guided 

by the Basic Education Development Plan 2030 (BEDP 2030) and influenced by the Sustainable 

Development Goal (SDG) #4 2030, Ambisyon Natin 2040, and the Philippine Development Plan 

2023-2028. 

 

Over the past five years, MIMAROPA has made significant strides in the delivery of its services in 

basic education. These achievements are the result of dedicated efforts and numerous educational 

initiatives. To maintain and build upon this success, the REDP 2023-2028 was developed with the 

ultimate aim of nurturing globally competitive and resilient learners who will contribute to our 

nation. 

 

The development of this plan involved the Regional Planning Team (RPT) which utilized data on 

Key Performance Indicators to formulate responsive strategies. The process encompassed 

strategic management, situational analysis, stakeholder discussions, program profiling, and 

target setting to address issues and challenges in the delivery of basic education. 

 

This document comprises 10 major parts: Part I provides an Executive Summary; Part II presents 

the Background, current situation, performance gaps, and priority issues; Part III outlines the 

Strategic Directions; Part IV defines Performance Targets; Part V     conveys the Financial Plan; 

Part VI covers Implementation Arrangements and Organizational Capacity; Part VII addresses 

Monitoring, Evaluation, and Adjustments; Part VIII analyzes Risk Management; Part IX includes 

Indicative Timelines; and Part X contains Appendices. 

 

In summary, the 2023-2028 Regional Education Development Plan has a dual focus: boosting 

kindergarten and elementary enrollment rates and elevating academic achievement throughout 

various educational levels. This plan takes into account the unique geographic challenges of the 

MIMAROPA region, which is susceptible to weather-related issues and other disasters. The 

overarching objective is to create a meaningful and enduring positive influence on the lives of 

students, educators, school administrators, and all those invested in the region. It underscores 

the pivotal role of education in combatting poverty. 
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Demographic Profile 
 
The MIMAROPA Region, located in southwestern Luzon, consists entirely of island provinces. It is 

an archipelagic region, encompassing a large group of island provinces, including Mindoro 

(divided into Occidental Mindoro and Oriental Mindoro), Marinduque, Romblon, and Palawan. The 

name "MIMAROPA" is an acronym representing its five constituent provinces. In terms of land 

area, the region covers a total of 30,235.79 square kilometers and is divided into 5 provinces, 2 

cities, 71 municipalities, and 1,459 barangays. 

 

This region was established on May 17, 2002, following the division of Region IV into Region IV-A 

and Region IV-B under Executive Order No. 103. Subsequently, Region IV-B was officially renamed 

the MIMAROPA Region through the Republic Act No. 10879, which came into effect on July 17, 2016, 

replacing the former designation of the Southern Tagalog Region. 
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Incorporating land area, including cities, municipalities, and barangays, the region covers a 

combined expanse of 30,235.79 square kilometers, equivalent to 3,023,579 hectares, constituting 

10.08% of the nation's overall land area (see Table 1 for reference). 
 
Table 1  Land Area 

sĖĆıíĀÎÙ ZÀĀÓ ĖÙÀ
˜ĚĕĥÀĖÙ
÷íúĆÿÙġÙĖ˝ 

`ĥÿÌÙĖ Ćæ
-íġíÙĚ 

`ĥÿÌÙĖ Ćæ
_ĥĀíÎíēÀúíġíÙĚ 

`ĥÿÌÙĖ Ćæ
+ÀĖÀĀçÀĴĚ 

_ÀĖíĀÓĥĕĥÙ ʽʹʶːʹʼ  ɹ  ̋ ʶʵʼ 
fÎÎíÓÙĀġÀú _íĀÓĆĖĆ ʺˋʷʷʴːʶʶ  ɹ ʵʵ ʵʺʷ 
fĖíÙĀġÀú _íĀÓĆĖĆ ʸˋʷʼʼːʹʴ -ÀúÀēÀĀ -íġĴ ʵ y ʸʶʺ 
sÀúÀĲÀĀ ʵʻˋʴʶʷːʽʺ sĥÙĖġĆ sĖíĀÎÙĚÀ

-íġĴ 
ʶ ̫ ʸʷʷ 

vĆÿÌúĆĀ ʵˋʹʸʴːʹʷ  ɹ ʵʻ ʶʵʽ 
_M_ vfs ʷʴˋʶʷʹːʻʽ  ʁ ʻʵ ʵˋʸʹʽ 
sëíúíēēíĀÙĚ ʷʴʴˋʴʴʴːʴʴ ʵʸʽ ʵˋʸʼʽ ʸʶˋʴʶʽ 

 
Occidental Mindoro occupies the western part of Mindoro Island and shares its eastern border 

with Oriental Mindoro. Spanning a total land area of 6,330.22 square kilometers, this province 

comprises 11 municipalities and 162 barangays. Its economy thrives on agriculture, with a focus 

on crops like rice, corn, onions, garlic, and various fruits, contributing significantly to its income. 

 

Oriental Mindoro, on the other hand, encompasses the eastern section of Mindoro Island, covering 

4,388.50 square kilometers. It encompasses 1 city, 14 municipalities, and 426 barangays. This 

province's economy is predominantly rooted in agriculture, producing substantial quantities of 

rice, coconut, corn, and a diverse array of fruits, including calamansi, banana, lanzones, rambutan, 

marang, and durian. Additionally, it boasts tourist attractions such as the pristine white-sand 

beaches of Puerto Galera. 

 

Marinduque, located west of the Bondoc Peninsula of Quezon province, east of Mindoro Island, and 

north of the island province of Romblon, boasts a total land area of 952.58 square kilometers. 

Comprising 6 municipalities and 218 barangays, Marinduque is primarily an agricultural region, 

with a focus on rice and coconut cultivation, supplemented by fishing. The province is known for 

its export of handicrafts to various parts of the world and is famous for hosting the annual 

Moriones Festival, a centuries-old religious celebration during Holy Week. 

 

Romblon, an archipelagic province, is surrounded by Mindoro in the west, Masbate in the east, 

Marinduque in the north, and Panay in the south, encompassing a land area of approximately 

1,540.53 square kilometers. With 17 municipalities and 219 barangays, Romblon's major industries 

revolve around agriculture and fishing. Notably, the province is renowned for its marble 

production, including quarrying and processing. 

 

Palawan, situated between Mindoro in the northeast and Borneo in the southwest, as well as 

between the South China Sea and Sulu Sea, claims the title of the country's largest province in 

terms of total jurisdictional area. Its extensive land area of 14,642.94 square kilometers (excluding 
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Puerto Princesa City) includes 1 Highly Urbanized City (Puerto Princesa), 23 municipalities, and 

367 barangays, excluding the 66 barangays of Puerto Princesa. The province's economy is rooted 

in agriculture, particularly the cultivation of major crops like rice, corn, and coconut. Moreover, 

Palawan stands out as one of the premier tourist destinations in Asia, boasting pristine beaches 

and UNESCO World Heritage Sites such as the Puerto Princesa Subterranean River National Park 

and the Tubbataha Reef Marine Park. 
 

MIMAROPA, known for its breathtaking natural beauty, is no stranger to a range of natural and 

human-induced disasters. This region is susceptible to a variety of natural calamities. Typhoons 

are of frequent occurrence, often causing flooding, landslides, and damage to infrastructure. The 

region's coastal areas are also vulnerable to storm surges and tsunamis. Moreover, MIMAROPA 

faces seismic risks due to its location along the Pacific Ring of Fire, making it susceptible to 

earthquakes. 

 

This region is not immune to human-induced disasters. Deforestation, illegal mining, and 

unsustainable fishing practices have contributed to environmental degradation and ecosystem 

disruption. These activities exacerbate the vulnerability of MIMAROPA to natural disasters that 

could result in long-term environmental and economic consequences. Climate change is a 

growing concern as well, with rising temperatures and changing weather patterns affecting the 

region's agricultural and aquatic sectors.  

 

¢ëÙĚÙ ÓíĚÀĚġÙĖĚ ēĆĚġ ÓÀĀçÙĖ ġĆ ġëÙ úÙÀĖĀÙĖĚ˫ ĲÙúæÀĖÙ ÀĚ ĲÙúú ÀĚ ġĆ ġëÙ úÙÀĖĀíĀç æÀÎíúíġíÙĚ ġëĥĚ

hampering the delivery of education. In response, local authorities and communities are actively 

working to develop disaster preparedness and mitigation strategies to safeguard both the 

environment and the people of MIMAROPA. 

 

The Local Government Units (LGUs) of MIMAROPA have their own unique visions, development 

goals, and future plans that can significantly influence the provision of basic education services 

by their respective Schools Division. They typically design development plans with the aim of 

improving the overall quality of life for their constituents. In terms of education, they prioritize 

enhancing access to quality education, increasing literacy rates, and improving the learning 

outcomes of students.  

 

These visions are translated into concrete action through collaborated plan which includes 

improvement of infrastructure focusing on the construction and maintainance of school buildings, 

classrooms and facilities to ensure adequate and safe learning spaces, strong support to 

educational research utilizing the Special Education Fund and investing in technology integration 

with the integration of internet access and digital resources to schools, to adapt to the changing 

educational landscape. 

 

Collaboration and coordination between local and regional education authorities are essential to 

ensure that the educational needs of the population are effectively met, and that the broader 

development goals of the region and the nation are realized through improved access to quality 

education. 
Source: http://rssomimaropa.psa.gov.ph/content/mimarop a 
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Economic Growth 
 
In 2007, the MIMAROPA region's economy experienced a remarkable upswing, registering an 

impressive growth rate of 9.4%. This surge achieved MIMAROPA to the position of the fastest-

growing region in the country during that year. A key driver behind this growth was the robust 

performance of the industrial sector, which expanded by an impressive 19.1%a˞ noteworthy 

rebound from its previous year's performance, where it had contracted by -6.1% in 2006. 

 

However, it's worth noting that 2006 was a year of significant slowdown for the region, with 

economic growth decelerating to 2.3% from a robust 6.4% increase in 2005. This deceleration was 

primarily attributed to a slump in the industrial sector, which experienced a substantial 

contraction of -5.4% in 2006, following a substantial 10.8% growth in 2005. 

 

The agriculture, forestry, and fishing sector, contributing significantly at 42.1% to the region's 

overall economy, played a pivotal role. It demonstrated substantial growth of 9.1% in 2006, 

accelerating from a previous year's 3.2%, driven by increased production in rice, maize, other 

crops, livestock, and fishery. 

 

The industry sector, contributing 38.3% to the region's total economy, was the second-largest 

contributor, following agriculture. Unfortunately, it experienced a decline of -5.4%, primarily 

attributed to the diminished output in the mining and quarrying sub-sector, which contracted by 

-15.4% due to reduced natural gas production in Palawan. Mining and quarrying constituted 16.6% 

of the total regional economy, and despite positive growth in sub-sectors like electricity and 

water, construction, and manufacturing, it could not offset the decline in mining and quarrying. 

  

Conversely, the service sector posted an accelerated growth of 5.1%, propelled by increases in the 

TCS (Transportation, Communication, and Storage), finance, private services, government 

services, and trade sub-sectors. These segments exhibited growth rates of 6.0%, 5.5%, 5.1%, 5.1%, 

and 4.7%, respectively. Nonetheless, another sub-sector witnessed a deceleration in growth due 

to a slowdown in dwelling ownership. 

 

Fast forward to 2022, and MIMAROPA's gross regional domestic product (GRDP) expanded 

significantly, recording a robust growth rate of 6.3%. This surpasses the pre-pandemic levels of 

2019, reflecting the region's resilience and recovery. Notably, the industries with the most 

substantial growth rates in 2022 were Transportation and storage (41.3%), Accommodation and 

food service activities (38.2%), Construction (13.5%), and Other Services (12.8%). 

 

However, some industries experienced declines during this period, with Mining and quarrying 

contracting by -5.1% and Agriculture, forestry, and fishing declining by -2.4%. 
 
Source: http://rssomimaropa.psa.gov.ph/content/mimaropa  
 

 

 



18 
 

Languages 
 
Tagalog serves as the predominant language in the region, but its expression varies across 

different localities. In Marinduque, for instance, Tagalog takes on a unique flavor, infused with 

elements of Bicolano and Visayan languages. Besides Tagalog, the region boasts a rich tapestry 

of major languages spoken across its provinces and diverse locales. 

 

In the interior regions of Mindoro, various languages come to life through the voices of the 

Mangyan people. Among these languages are Iraya, Alangan, Tawbuid, Hanunoo, Tadyawan, Buhid, 

and Ratagnon. Interestingly, Ratagnon stands out as a Visayan language spoken by just a handful 

of individuals, numbering fewer than three speakers. 

 

In Romblon, situated in close proximity to the Visayas, three primary languages belonging to the 

Visayan language family thrive. These include Romblomanon, Asi, and Onhan, each with its own 

unique linguistic character. 

 

Meanwhile, Palawan boasts a rich linguistic tapestry of its own, featuring native languages like 

Cuyonon, Calamian Tagbanwa, and Palawano, all spoken by substantial numbers of its residents. 

These languages contribute to the region's cultural diversity and vibrant heritage. 

 

Population 
 

As of the 2020 Census, the region's population stood at 3,228,558 individuals, constituting 5.19% of 

the total population of Luzon and 2.96% of the entire Philippine population. This demographic 

distribution yields a population density of 109 inhabitants per square kilometer or 282 per square 

mile. 

 

Among the five provinces comprising the MIMAROPA Region, Palawan boasted the highest 

population in 2020, tallying 939,594 individuals, followed closely by Oriental Mindoro with 908,339 

residents, Occidental Mindoro with 525,354 inhabitants, and Romblon with 308,985 people. 

Marinduque, on the other hand, had the smallest population, comprising 239,207 individuals. 

Additionally, Puerto Princesa City, the sole highly urbanized city within the region, reported a 

population of 307,079 residents (refer to Table 2 for further details). 
 
Table 2  Total Population  

sĖĆıíĀÎÙ˖KíçëúĴ

¦ĖÌÀĀíĸÙÓ -íġĴ 

¢ĆġÀú sĆēĥúÀġíĆĀ 

ʶʴʴʴ ʶʴʵʴ ʶʴʵʹ ʶʴʶʴ 

_ÀĖíĀÓĥĕĥÙ ʶʵʻˋʷʽʶ ʶʶʻˋʼʶʼ ʶʷʸˋʹʶʵ ʶʷʽˋʶʴʻ 

fÎÎː _íĀÓĆĖĆ ʷʼʴˋʶʹʴ ʸʹʶˋʽʻʵ ʸʼʻˋʸʵʸ ʹʶʹˋʷʹʸ 

fĖː _íĀÓĆĖĆ ʺʼʵˋʼʵʼ ʻʼʹˋʺʴʶ ʼʸʸˋʴʹʽ ʽʴʼˋʷʷʽ 

sÀúÀĲÀĀ ʹʽʷˋʹʴʴ ʻʻʵˋʺʺʻ ʼʸʽˋʸʺʽ ʽʷʽˋʹʽʸ 

vĆÿÌúĆĀ ʶʺʸˋʷʹʻ ʶʼʷˋʽʷʴ ʶʽʶˋʻʼʵ ʷʴʼˋʽʼʹ 

sĥÙĖġĆ sĖíĀÎÙĚÀ -íġĴ ʵʺʵˋʽʵʶ ʶʶʶˋʺʻʷ ʶʹʹˋʵʵʺ ʷʴʻˋʴʻʽ 

_M_ vfs ʶˋʶʽʽˋʶʶʽ ʶˋʻʸʸˋʺʻʵ ʶˋʽʺʷˋʷʺʴ ʷˋʶʶʼˋʹʹʼ 
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School Aged Population 
 

In 2020, children under the age of five accounted for 331,973 individuals, constituting 10.33% of the 

region's total household population. This figure represented a slight decrease from the 2015 count, 

which stood at 346,137 children or 11.75% of the population. Furthermore, the sex ratio remained 

consistent at 107 males for every 100 females, both in 2015 and 2020 (Refer to Figure 1). 

 
Figure 1 Population of Children aged 0 to 4 by Sex, MIMAROPA Region: 2020 and 2015 

 

 
 

In 2020 (refer to Figure 2), the school-age population, ranging from 5 to 24 years old, comprised 

1.35 million individuals, making up 41.89% of the total household population of 3.21 million. This 

figure represents a slight increase from the 1.26 million (42.92%) school-age population reported 

in 2015. Notably, males within this age group accounted for a slightly smaller share of 51.50% in 

2020, compared to their 51.59% share five years prior. 
 
Figure 2 Distribution of School-age Population by Sex, MIMAROPA Region: 2020 and 2015 
 

 
 
 
As illustrated in Figure 3, the youth population, encompassing individuals aged 15 to 30 years, 

reached a total of 0.93 million, constituting approximately 28.95% of the household population in 

2020. This marked an increase from the 0.82 million (27.98%) recorded in 2015. Furthermore, the 

sex ratio within this age group remained consistent at 105 males for every 100 females, both in 

2015 and 2020. 
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Figure 3 Percentage Share of Youth Population to the Household Population, MIMAROPA Region: 2020 and 

2015 
 

 
 
Sources: Philippine Statistics Authority, 2020 Census of Population and Housing and 2015 Census of Population 

 

Projected Population 
 

Meanwhile, Table 3 presents a comparison of enrollment figures between the academic year 2021-

2022 and the projected population for 2021, specifically focusing on the kindergarten and 

elementary education levels. In the field of kindergarten, out of the 83,186 five-year-olds in the 

population, only 57,825 of these young learners are actively engaged in the educational system. 

Transitioning to the elementary level, among the 472,552 individuals aged six to eleven, a total of 

404,770 students are enrolled in schools. It's noteworthy to mention that Palawan registers the 

highest population counts for both the five-year-olds, with 24,380 children, and the six to eleven-

year-olds, with 139,427 youngsters. Additionally, Calapan City mirrors similar enrollment patterns 

for these age groups. 
 
Table 3 Comparative Enrolment vs Population, Elementary 

2íıíĚíĆĀ 
WíĀÓÙĖ

8ĀĖĆúÿÙĀġ

˜ çÙ ʹ˝ 

sĆēĥúÀġíĆĀ

˜ çÙ ʹ˝ 
WíĀÓÙĖ `8v 

¢ĆġÀú
8ĀĖĆúúÿÙĀġ

˜ çÙĚ ʺˡɻ ʵ˝ 

sĆēĥúÀġíĆĀ

˜ çÙĚ ʺˡɻ ʵ˝ 

GĖÀÓÙĚ ʵˡ

ʺ

`8v 

_ÀĖíĀÓĥĕĥÙ ʷˋʽʽʺ ʺˋʷʼʴ ʺʶːʺʷ ʶʽˋʵʴʼ ʷʹˋʻʸʵ ʼʵːʸʸ 

fÎÎː _íĀÓĆĖĆ ʵʴˋʴʸʴ ʵʸˋʵʽʽ ʻʴːʻʵ ʺʼˋʺʶʶ ʼʶˋʺʴʻ ʼʷːʴʻ 

fĖː _íĀÓĆĖĆ ʵʷˋʸʺʹ ʶʴˋʶʼʽ ʺʺːʷʻ ʽʺˋʶʼʸ ʵʵʸˋʹʻʶ ʼʸːʴʸ 

sÀúÀĲÀĀ ʵʻˋʹʸʷ ʶʸˋʷʼʴ ʻʵːʽʺ ʵʶʸˋʹʷʽ ʵʷʽˋʸʶʻ ʼʽːʷʶ 

vĆÿÌúĆĀ ʹˋʵʼʻ ʼˋʸʼʶ ʺʵːʵʹ ʷʻˋʵʼʺ ʸʺˋʽʺʺ ʻʽːʵʼ 

-ÀúÀēÀĀ -íġĴ ʶˋʸʴʹ ʷˋʸʹʷ ʺʽːʺʹ ʵʺˋʶʵʴ ʵʽˋʶʼʴ ʼʸːʴʼ 

sġĆːsĖíĀÎÙĚÀ -íġĴ ʹˋʵʼʽ ʺˋʴʴʷ ʼʺːʸʸ ʷʶˋʼʶʵ ʷʷˋʽʹʽ ʽʺːʺʹ 

_M_ vfs ʹʻˋʼʶʹ ʼʷˋʵʼʺ ʺʽːʹʵ ʸʴʸˋʻʻʴ ʸʻʶˋʹʹʶ ʼʹːʺʺ 

 
The regional kindergarten Net Enrollment Rate, which factors in children aged 5 who are actively 

participating in the educational system, stands at 69.51%. Similarly, the regional elementary Net 

Enrollment Rate, which considers children aged 6 to 11 who are enrolled in schools, is notably 

higher, at 85.66%. 
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In Table 4, we delve into a comparison of enrollment figures between the academic year 2021-

2022 and the projected population for 2021, this time focusing on the junior high school and senior 

high school levels of education. 
 
Table 4  Comparative Enrolment vs Population, Secondary 

 

In the junior high school, among the 284,050 individuals aged 12 to 15 in the population, only 

240,274 children within this age bracket were actively enrolled in the school system. Transitioning 

to the senior high school level, among the 132,676 individuals aged 16 to 17, only 79,366 were 

enrolled in schools. Notably, Palawan records the highest population counts for both these age 

groups, with 84,755 and 38,707 children, respectively. Conversely, Calapan City has the least 

population figures for the same age groups. 

 

Reflecting on these statistics, the regional junior high school Net Enrollment Rate, which factors 

in the enrollment of children aged 12 to 15, stands at an encouraging 84.59%. Meanwhile, the 

regional senior high school Net Enrollment Rate, which considers enrollment among children 

aged 16 to 17, registers at 59.82%. 
 

2Ùē8Ó _M_ vfs vÙçíĆĀ˫ sĖĆæíúÙ 
 

The following tables present the status of basic education resources of the region. The data and 

information came from the Enhanced Basic Education Information System (EBEIS) and the Learner 

Information System (LIS). The EBEIS and LIS have been instituted to establish an accurate and 

reliable profile of schools and registry of learners which are vital in its planning and budgeting, 

allocation of resources, and setting operational targets. In addition, this data and information also 

used the Department of Budget and Management (DBM) Government Manpower Information 

System (GMIS) ˟ Tally of Positions, and the National School Building Inventory. 

 

 

 

 

 

 

2íıíĚíĆĀ 
¢ĆġÀú8ĀĖĆúúÿÙĀġ

˜ çÙĚ ʵʶˡɻ ʹ˝ 

sĆēĥúÀġíĆĀ

˜ çÙĚ ʵʶˡɻ ʹ˝ VKz `8v 
¢ĆġÀú 8ĀĖĆúúÿÙĀġ

˜çÙĚ ʵʺˡɻ ʻ̋ 
sĆēĥúÀġíĆĀ

˜ çÙĚ ʵʺˡɻ ʻ˝ 
zKz

`8v 

_ÀĖíĀÓĥĕĥÙ ʵʼˋʽʷʻ ʶʵˋʹʵʸ ʼʼːʴʶ ʺˋʽʹʸ ʵʴˋʷʴʶ ʺʻːʹʴ 

fÎÎíÓÙĀġÀú _íĀÓĆĖĆ ʷʽˋʵʻʶ ʸʽˋʽʻʻ ʻʼːʷʼ ʵʶˋʴʽʼ ʶʶˋʷʻʴ ʹʸːʴʼ 

fĖíÙĀġÀú _íĀÓĆĖĆ ʹʺˋʷʽʹ ʺʻˋʹʹʻ ʼʷːʸʼ ʵʽˋʽʺʴ ʷʵˋʵʸʸ ʺʸːʴʽ 

sÀúÀĲÀĀ ʺʽˋʶʹʴ ʼʸˋʻʹʹ ʼʵːʻʵ ʵʽˋʵʹʽ ʷʼˋʻʴʻ ʸʽːʹʴ 

vĆÿÌúĆĀ ʶʸˋʸʺʼ ʶʻˋʺʽʸ ʼʼːʷʹ ʼˋʸʷʷ ʵʷˋʶʹʵ ʺʷːʺʸ 

-ÀúÀēÀĀ -íġĴ ʵʵˋʷʷʸ ʵʵˋʶʼʴ ʵʴʴːʸʼ ʹˋʴʵʴ ʹˋʸʼʹ ʽʵːʷʸ 

sĥÙĖġĆ sĖíĀÎÙĚÀ -íġĴ ʶʴˋʻʵʼ ʶʵˋʶʻʷ ʽʻːʷʽ ʻˋʻʹʶ ʵʵˋʸʵʻ ʺʻːʽʴ 

¢ĆġÀú ʶʸʴˋʶʻʸ ʶʼʸˋʴʹʴ ʼʸːʹʽ ʻʽˋʷʺʺ ʵʷʶˋʺʻʺ ʹʽːʼʶ 
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Enrolment  
 

Tables below present the enrolment by sector, by level of education and by Schools Division. With 

the total enrolment of 919 612 in all sectors, 92.30% came from the public sector, 7.18% from the 

private sector, 0.49% from the State Universities and Colleges/Local Universities and Colleges 

(SUCs/LUCs) offering basic education, and 0.03% from DOST-Managed junior high school. 

 

In the public sector, Palawan has the highest notable enrolment, followed by Oriental Mindoro, 

then Occidental Mindoro, while Calapan City has the lowest enrolment. On the other hand, Oriental 

Mindoro registered the highest enrolment in private sector, followed by Occidental Mindoro, then 

Palawan, while Calapan City has the lowest. With regard to SUCs/LUCs, Puerto Princesa City 

registered the highest enrolment, followed by Romblon, then Marinduque. 

 

 
Table 5  ˟Enrolment in Public Schools by Level, SY 2022-2023 

 
2M²MzMf` 

WíĀÓÙĖ 8úÙÿÙĀġÀĖĴ VKz zKz
˜2Ùē8Ó
_ÀĀÀçÙÓ˝ 

 
¢f¢ Z ʵl̋  `ĆĀ

GĖÀÓÙÓ
zs82 

ʻl ʵ ɹ `ĆĀ
GĖÀÓÙÓ
zs82 

_ÀĖíĀÓĥĕĥÙ ʸ ʷʸʷ ʶʽ ʼʸʶ ʵʻʻ ʵʼ ʵʶʵ  ɹ ʻ ʶʴʺ ʹʽ ʺʼʽ 
fÎÎː _íĀÓĆĖĆ ʵʵ ʻʺʸ ʻʷ ʽʴʷ ʶʶʵ ʸʵ ʴʹʼ  ɹ ʵʺ ʼʽʷ ʵʸʷ ʼʷʽ 
fĖː _íĀÓĆĖĆ ʵʹ ʴʹʻ ʵʴʴ ʸʹʶ ʻʶʶ ʹʵ ʵʹʴ  ɹ ʶʴ ʻʼʽ ʵʼʼ ʻʴʼ 
sÀúÀĲÀĀ ʶʵ ʺʺʼ ʵʷʸ ʺʵʽ ʵʽʻ ʻʼ ʻʸʴ ʵʺ ʷʷ ʸʺʼ ʶʺʼ ʻʴʼ 
vĆÿÌúĆĀ ʹ ʺʻʴ ʷʼ ʷʺʷ ʶʽʸ ʶʹ ʴʸʵ ʸ y ʵʵ ʼʸʼ ʼʵ ʶʺʴ 

-ÀúÀēÀĀ -íġĴ ʶ ʸʵʺ ʵʹ ʹʷʴ ʷʵʷ ʵʴ ʺʺʺ  ɹ ʹ ʷʴʴ ʷʸ ʶʶʹ 
ss- ʹ ʶʵʴ ʷʷ ʴʺʴ ʵʼʻ ʶʶ ʺʶʺ ʶ ʁ ʵʵ ʼʶʻ ʻʶ ʽʷʶ 
¢f¢ Z ʺʺ ʵʶʼ ʸʶʹ ʻʺʽ ʶ ʵʵʵ ʶʸʻ ʸʴʶ ʼ ʁ ʵʴʻ ʷʷʵ ʼʸʼ ʼʶʷ 

 

 

 
Table 6 Enrolment in Private Schools by Level, SY 2022-2023 

 
2M²MzMf` 

WíĀÓÙĖ 8úÙÿÙĀġÀĖĴ VKz zKz 
˜`ĆĀˡ
2Ùē8Ó˝ 

 
¢f¢ Z ʵl̋  `ĆĀ

GĖÀÓÙÓ
zs82 

ʻl ʵ ɹ `ĆĀ
GĖÀÓÙÓ
zs82 

_ÀĖíĀÓĥĕĥÙ ʵʽʻ ʹʻʵ  ɹ ʶ ʼʴʶ  ɹ ʶ ʺʵʸ ʺ ʵʼʸ 
fÎÎː _íĀÓĆĖĆ ʺʽʸ ʶʁ ʸʸ  ɹ ʷ ʴʺʴ  ɹ ʷ ʽʻʺ ʽ ʽʻʸ 
fĖː _íĀÓĆĖĆ ʹʶʵ ʶ ʽʵʴ  ɹ ʵʶ ʵʺʹ  ɹ ʽ ʷʴʴ ʶʸ ʼʽʺ 
sÀúÀĲÀĀ ʼʶʵ ʷ ʶʼʶ  ɹ ʷ ʶʽʵ  ɹ ʶ ʴʸʶ ʽ ʸʷʺ 
vĆÿÌúĆĀ ʶʺʹ ʼʸʵ  ɹ ʶ ʵʸʼ  ɹ ʵ ʻʷʼ ʸ ʽʽʶ 
-ÀúÀēÀĀ -íġĴ ʶʶʹ ʵ ʶʷʶ  ɹ ʵ ʶʵʶ  ɹ ʵ ʹʻʼ ʸ ʶʸʻ 
ss- ʺʹʶ ʶ ʷʹʴ ʵ ́ ʵ ʹʵʷ  ɹ ʵ ʻʹʻ ʺ ʶʼʻ 
¢f¢ Z ʷ ʷʻʹ ʵʷyʷʴ ʵ ́ ʶʺ ʵʽʵ  ɹ ʶʷ ʴʴʹ ʺʺ ʴʵʺ 
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Table 7 Enrolment in SUC/LUC by Level, SY 2022-2023 

 
2M²MzMf` 

WíĀÓÙĖ 8úÙÿÙĀġÀĖĴ VKz zKz 
˜`ĆĀˡ
2Ùē8Ó˝ 

 
¢f¢ Z ʵl̋  `ĆĀ

GĖÀÓÙÓ
zs82 

ʻl ʵ ɹ `ĆĀ
GĖÀÓÙÓ
zs82 

_ÀĖíĀÓĥĕĥÙ  ɹ  ɹ  ɹ ʵʹʻ  ɹ ʹʼʴ ʻʷʻ 

fÎÎː _íĀÓĆĖĆ  ɹ ʵʻʻ  ɹ ʶʻʻ  ɹ  ɹ ʸʹʸ 

fĖː _íĀÓĆĖĆ  ɹ  ɹ  ɹ ʵʷʴ  ɹ ʷʵʶ ʸʸʶ 

sÀúÀĲÀĀ  ɹ ʽ ʁ  ɹ ʵʷʴ  ɹ ʷʵʻ ʹʷʽ 

vĆÿÌúĆĀ  ɹ  ɹ  ɹ ʷʸʼ  ɹ ʷʽʺ ʻʸʸ 

-ÀúÀēÀĀ -íġĴ  ɹ  ɹ  ɹ ʵʹʻ  ɹ ʶʵʸ ʷʻʵ 

ss- ʷ ̓ ʸʹʷ  ɹ ʸʶʹ  ɹ ʷʶʸ ʵ ʶʸʴ 

¢f¢ Z ʷ ̓ ʻʶʶ  ɹ ʵ ʺʶʸ  ɹ ʶ ʵʸʷ ʸ ʹʶʻ 

 

 

 
Table 8 Enrolment in DOST Managed and Enrolment Summary, SY 2022-2023 

2fz¢_lÀĀÀçÙÓ 
2M²MzMf` sëíú zÎíÙĀÎÙ Kz 

_M_ vfs -ÀÿēĥĚ 
_ÀĖíĀÓĥĕĥÙ  ɹ
fÎÎː _íĀÓĆĖĆ  ɹ
fĖː _íĀÓĆĖĆ  ɹ
sÀúÀĲÀĀ  ɹ
vĆÿÌúĆĀ ʶʸʺ 
-ÀúÀēÀĀ -íġĴ  ɹ
sĥÙĖġĆ sĖíĀÎÙĚÀ -íġĴ  ɹ

¢f¢ Z ʶʸʺ 
 

 

 
Table 9 Enrolment Summary in all Sectors 

DIVISION PUBLIC  PRIVATE SUC/LUC DOST 
MANAGED 

GRAND 
TOTAL 

Marinduque 59 689 6 184 737 0 66 610 
Occ. Mindoro 143 839 9 974 454 0 154 267 
Or. Mindoro 188 708 24 896 442 0 213 508 
Palawan 268 708 9 436 539 0 278 683 
Romblon 81 260 4 992 744 246 87 242 
Calapan City 34 225 4 247 371 0 38 843 
Puerto Princesa City 72 932 6 287 1 240 0 80 459 

TOTAL 848 823 66 016 4 527 246 919 612 
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School Type 
 

As represented in tables below, the region has 2 389 public schools and out this 79.36% are 

elementary, 19.46% are secondary, 0.46% are integrated schools, 0.13% are stand-alone senior 

high schools, 0.46% are SUCs/LUCs, and 0.04% are DOST-Managed junior high school. On the other 

hand, the private schools have a total of 292 schools, categorized according to curricular offering 

and counted as one according to the highest curricular level it offers. 

 

 
Table 10 Number of Public Schools by Level of Education and Type 

 
2M²MzMf` 

`ĥÿÌÙĖ Ćæ sĥÌúíÎ zÎëĆĆúĚ ÌĴ ¢ĴēÙ  
¢f¢ Z 8úÙÿ zÙÎĆĀÓÀĖĴ MĀġÙçĖÀġÙÓ

zÎëĆĆú 
zġÀĀÓ
úĆĀÙ
zKz 

z¦-˖
Z¦- 

2fz¢
_ÀĀÀçÙÓ
VKz 

sĥĖÙúĴ
VKz 

VKz
Ĳ˖
zKz 

¢ĆġÀú 

_ÀĖíĀÓĥĕĥÙ ʵʼʷ  ̒ ʷ ̓ ʸ ́  ɹ  ɻ  ɻ  ɹ ʶʷʴ 
fÎÎː _íĀÓĆĖĆ ʷʴʸ ʶ ̫ ʷ ̫ ʹ ̋  ̫  ɹ  ɻ  ɹ ʷʺʸ 
fĖ_ːíĀÓĆĖĆ ʸʷʵ ʷ ̫ ʻ ʁ ʵʴʹ  ʁ  ɹ  ̫  ɹ ʹʸʵ 
sÀúÀĲÀĀ ʺʷʽ ʽʵ ʼ ̫ ʵʻʸ  ́  ɻ  ʁ  ɹ ʼʶʵ 
vĆÿÌúĆĀ ʶʵʹ ʶ y ʶ ̒ ʹ ɻ  ̫  ɹ  ɻ  ɻ ʶʻʵ 
-ÀúÀēÀĀ
-íġĴ 

ʸ ̔  ɹ  ̔  ̔  ɹ  ɹ  ʁ  ɹ ʺ ɹ

ss- ʻ ́  y ʶʵ ʶ ́  ɹ  ɻ  ɻ  ɹ ʵʴʶ 
¢f¢ Z ʵ ʼʽʺ ʵʼʶ ʶʼʷ ʸʺʹ ʵʷ  ̫ ʵʵ  ɻ ʶ ʷʼʽ 

 

 

 
Table 11 Number of Private Schools by Curricular Offerings 

 
 

2M²MzMf` 

`ĥÿÌÙĖ Ćæ sĖíıÀġÙ zÎëĆĆúĚ ÌĴ-ĥĖĖíÎĥúÀĖ fææÙĖíĀç  
 

¢f¢ Z 
 

sĥĖÙúĴ
WíĀÓÙĖ 

 
Gʵl̋ 

 
Wl  ̋

 
Wl
ʵ ɹ

 
WíĀÓÙĖˋ
Gʻlɻ ʶ 

 
Gʵlɻ ʁ

 
sĥĖÙúĴ
VKz 

 
Gʻlɻ ʶ 

 
sĥĖÙúĴ
zKz 

Wlʵʶ
ġġÀÎëÙÓ
ġĆ

¢ÙĖġíÀĖĴ
zÎëĆĆúĚ 

_ÀĖíĀÓĥĕĥÙ  y  ɹ  ̋  ɻ  ɹ  ɹ  ̫  ̋  ɻ  y ʶ ́
fÎÎː _íĀÓĆĖĆ  ̒  ɹ ʶʵ  ɻ  ɹ  ɹ  ɻ  ̒  ʁ  ́ ʸ y
fĖː _íĀÓĆĖĆ  ́  ɻ ʶ y  ʁ  ɻ  ɻ  y ʵʻ  ̒ ʵ y ʻ ̋
sÀúÀĲÀĀ  ̒  ̫ ʶ ̒  ̔  ɻ  ɹ  y  y  ɻ  ́ ʺʵ 
vĆÿÌúĆĀ  ́  ɹ  ̓  ʁ  ɻ  ɹ  ɻ  ̒  ɹ  ʁ ʶ ̋

-ÀúÀēÀĀ
-íġĴ 

 ̫  ɹ  ̋  ɹ  ɹ  ɹ  ɹ  ɹ  ̋  y ʵʽ 

ss-  ́  ɻ ʵ ́  ̒  ɹ  ɹ  ɻ  ̫  y  ́ ʸ ɻ
¢f¢ Z ʷ ̋  ́ ʵʴʻ ʶ ʁ  ̫  ɻ ʵ y ʸ y ʶʵ ʷ ̔ ʶʽʶ 
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Regional and Division Personnel  
 

During the 2022 year-in ĖÙıíÙĲˋ _M_ vfs fææíÎÙ˫Ě ġĆġÀú ĀĥÿÌÙĖ Ćæ ēÙĖĚĆĀĀÙú ÎĆÿēúÙÿÙĀġ

numbered to 123 which includes 100 filled positions, 9 job orders and 14 vacant items. In the 

Division Offices, of the total 39 617 personnel, 85.91% are teaching positions, 7.33% are teaching 

related, and 6.76% are non-teaching. (Refer to Table 12 and Table 13) 

 
Table 12 Number of Regional Office Personnel 

`ÀġíĆĀÀúúĴ EĥĀÓÙÓ VĆÌ fĖÓÙĖ ¢f¢ Z ÎġĥÀú vf
sÙĖĚĆĀĀÙú EíúúÙÓ sĆĚíġíĆĀĚ ¦ĀæíúúÙÓ sĆĚíġíĆĀ 

ʵʴʴ ʵ y  ̔ ʵʶʷ 
 

 

 
Table 13 Number of Teaching, Teaching-Related and Non-Teaching Personnel 

2M²MzMf` ¢ÙÀÎëíĀç
sĆĚíġíĆĀĚ 

¢ÙÀÎëíĀçˡ
vÙúÀġÙÓ 

`ĆĀl¢ÙÀÎëíĀç ¢f¢ Z 

_ÀĖíĀÓĥĕĥÙ ʶ ʻʺʷ ʶʹʵ ʶʷʶ ʷ ʶʸʺ 
fÎÎː _íĀÓĆĖĆ ʹ ʸʺʴ ʸʻʺ ʸʹʷ ʺ ʷʼʽ 
fĖː _íĀÓĆĖĆ ʻ ʸʺʷ ʺʺʷ ʹʶʹ ʼ ʺʹʵ 
sÀúÀĲÀĀ ʵʴ ʻʸʺ ʼʷʻ ʻʹʵ ʵʶ ʷʷʸ 
vĆÿÌúĆĀ ʷ ʻʹʷ ʷʼʶ ʷʻʽ ʸ ʹʵʸ 
-ÀúÀēÀĀ -íġĴ ʵ ʷʵʺ ʵʶʵ ʵʸʸ ʵ ʹʼʵ 
sĥÙĖġĆ sĖíĀÎÙĚÀ -íġĴ ʶ ʹʷʷ ʵʻʹ ʵʽʸ ʶ ʽʴʶ 

¢f¢ Z ʷʸ ʴʷʸ ʶ ʽʴʹ ʶ ʺʻʼ ʷʽ ʺʵʻ 
 

 

Ě ĖÙæúÙÎġÙÓ íĀ 2+_˫Ě E· ʶʴʶʶ G_Mzˋ ¢ëÙ ¢ÀÌúÙ ēĖÙĚÙĀġĚ ġëÙ ÌĖÙÀ÷ÓĆĲĀ Ćæ ġÙÀÎëÙĖĚ ÌĴ ēĆĚíġíĆĀ

title and by level of governance. In the elementary level, with  the total of 19 682 teachers, 2.51% 

are Master Teachers II, 6.31% are Master Teacher I, 37.63% are Teacher III, 13.71% are Teacher II, 

35.77% are Teacher 1, 3.18% are Kindergarten Teachers, and 0.89% are SPED teacher. (Refer to 

Table 14) 

 
Table 14 Number of Public Elementary Teachers by Position Title 
2M²MzMf` _¢ MM _¢ M ¢ MMM ¢ MM ¢ M WíĀÓÙĖ zs8¢

MMM 
zs8¢ MM zs8¢ M ¢f¢ Z 

_ÀĖíĀÓĥĕĥÙ ʸ ̔ ʵʴʷ ʷʴʷ ʹʶʼ ʹʸʻ ʺ y  y  ɹ ʷ y ʵ ʺʷʶ 
fÎÎː _íĀÓĆĖĆ ʻ ʁ ʶʴʵ ʵ ʼʴʵ ʷʼʼ ʺʽʸ ʻʵ  ɹ  ɻ ʶ ́ ʷ ʶʹʷ 
fĖː _íĀÓĆĖĆ ʵʺʶ ʷʴʶ ʶ ʹʴʼ ʸ ̔ ʽʽʴ ʵʴʻ  ɻ  ʁ ʷ ɹ ʸ ʹʺʵ 
sÀúÀĲÀĀ ʵʴʻ ʷʼʽ ʵ ʺʵʹ ʹʼʻ ʷ ʷʹʵ ʶʴʵ  ʁ  ɻ ʶʵ ʺ ʶʻʸ 
vĆÿÌúĆĀ ʺʵ ʵʸʺ ʷʼʴ ʹʹʵ ʼʵʸ ʵʷʺ  ɹ  ɹ ʵʻ ʶ ʵʴʹ 

-ÀúÀēÀĀ -íġĴ ʶ y ʸ ́ ʷʷʻ ʵʶʹ ʵʸʼ  y  ̫  ̋ ʵ ̓ ʻʵʴ 
ss- ʶ ̫ ʺ ̒ ʹʷʵ ʼ ́ ʹʺʵ ʸ ̔  ɹ  ɻ ʵ ɹ ʵ ʷʶʻ 

¢f¢ Z ʸʽʼ ʵ ʶʹʷ ʻ ʸʻʹ ʶ ʻʶʷ ʻ ʵʴʹ ʺʷʶ ʵ ɹ ʵʵ ʵʹʹ ʵʽ ʼʺʶ 
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Table 15 presents the number of JHS teachers by position title. Of the total number of 10 681 

teachers, 1.12% are MT II, 4.53% are MT  I, 34% are TIII, 9.21% are T II, 51.04% are T I, 0.04% are 

Instructors, and 0.05% are SPET.  

 
Table 15 Number of JHS Teachers by Position Title 

2M²MzMf` _¢
MM 

_¢ M ¢ MMM ¢ MM ¢ M MĀĚġĖĥÎġĆĖ

MM 
MĀĚġĖĥÎġĆĖ

M 
zs8¢
MMM 

zs8¢
M ̪ MM 

¢f¢ Z 

_ÀĖíĀÓĥĕĥÙ  ́ ʷ ̫ ʵʽʼ ʵʷʷ ʹʴʵ  ɹ  ɹ  ɹ  ɹ ʼʻʴ 
fÎÎː _íĀÓĆĖĆ ʵʽ ʵʴʻ ʻʻʵ ʵʹʵ ʺʻʴ  ɻ  ʁ  ɹ  ɹ ʵ ʻʶʵ 
fĖː _íĀÓĆĖĆ ʷ ̫ ʼ ́ ʵ ʶʶʷ ʵʵʽ ʻʸʽ  ɹ  ɹ  ɹ  ɹ ʶ ʶʴʽ 
sÀúÀĲÀĀ ʵʺ ʵʵʺ ʻʵʶ ʶʶʸ ʶ ʷʴʵ  ɻ  ɹ  ɹ  ʁ ʷ ʷʻʶ 
vĆÿÌúĆĀ ʵʶ ʺ ̫ ʵʹʸ ʶʸʻ ʻʶʽ  ɹ  ɹ  ɹ  ɹ ʵ ʶʴʹ 
-ÀúÀēÀĀ -íġĴ ʶʵ ʶ ̋ ʶʸʽ ʺ ʁ ʽ ʁ  ɹ  ɹ  ɻ  ɹ ʸʹʵ 
ss- ʵ y ʹ y ʷʶʹ ʸ ̓ ʸʵʴ  ɹ  ɹ  ɹ  ʁ ʼʹʷ 

¢f¢ Z ʵʶʴ ʸʼʸ ʷ ʺʷʶ ʽʼʸ ʹ ʸʹʶ  ʁ  ʁ  ɻ  y ʵʴ ʺʼʵ 

 

As shown in Table 16, the distribution of SHS teachers by position level, the following are noted: 

of the total of 3 491 teachers, 0.09% are MTIII,  1.95%  are MT II, 1.78% are MT I, 12.72% are T III, 

50.07% are T II, 31.4% are T I, and 2.01% are Special Science Teachers. 

 
Table 16  Number of SHS Teacher by Position Title 
2M²MzMf` _¢ MMM _¢ MM _¢ M ¢ MMM ¢ MM ¢ M zz¢ M ¢f¢ Z 

_ÀĖíĀÓĥĕĥÙ  ̫  ɹ ʵ ɹ ʵʶ ʶʴʸ ʶ y  ̓ ʶʺʵ 
fÎÎː _íĀÓĆĖĆ  ɹ ʵ ɹ  ̓ ʵʷʵ ʷʶʴ ʵ ́  ʁ ʸʼʺ 
fĖː _íĀÓĆĖĆ  ɹ ʶ ʁ ʵʶ ʵʶʷ ʸʽʽ ʶ ̒ ʵ ɹ ʺʽʷ 
sÀúÀĲÀĀ  ɹ  ̓ ʵ ̓ ʻ ̫ ʶʻʸ ʻʵʹ ʵʶ ʵ ʵʴʴ 
vĆÿÌúĆĀ  ɹ  ̓  ̫ ʹ ̔ ʵʻʹ ʵʻʷ ʶ ́ ʸʸʷ 
-ÀúÀēÀĀ -íġĴ  ɹ  ̫  ̔  ̫ ʵʶʸ ʵ ɹ  ̋ ʵʹʹ 
ss-  ɹ ʵʻ  ʁ ʸ ̫ ʵʹʶ ʵʷʶ  ̒ ʷʹʷ 

¢f¢ Z  ̫ ʺ ̓ ʺ ʁ ʸʸʸ ʵ ʻʸʼ ʵ ʴʽʺʶ ʻ ɹ ʷ ʸʽʵ 

 

 

Tables 17, 18, and 19 reflect the number of elementary, junior and senior high school teaching 

related and non-teaching by position title. 

 
Table 17 Number of Elementary Teaching-Related and Non-Teaching by Position Title 

 
 

2M²MzMf` 

¢ÙÀÎëíĀçvlÙúÀġÙÓ  
¢f¢ Z 
¢ÙÀÎëíĀçˡ
vÙúÀġÙÓ 

 
`ĆĀl
¢ÙÀÎëíĀç
¢f¢ Z 

z2z z2z -8zˋ
8szˋ
sz2z 

z-KffZ K8 2z GĥíÓÀĀÎÙ
-ĆĆĖÓíĀÀġĆĖ sĖíĀÎíēÀú

MlM² 
K¢ MMlMM 

_ÀĖíĀÓĥĕĥÙ  ɻ  ɻ ʶ ̫ ʼ ́ ʺ ̒  ɹ ʵʻʻ ʵʹʵ 
fÎÎː _íĀÓĆĖĆ  ɻ  ʁ ʶ y ʵʵʺ ʵʹʺ  ɻ ʷʴʴ ʶʸʹ 
fĖː _íĀÓĆĖĆ  ɻ  ɻ ʶ ̋ ʶʴʷ ʵʻʸ  ɹ ʸʴʹ ʷʴʵ 
sÀúÀĲÀĀ  ɻ  ʁ ʸ ̒ ʶʷʶ ʶʻʽ  ɹ ʹʺʵ ʸʹʸ 
vĆÿÌúĆĀ  ɻ  ɻ ʶ ̫ ʽ ̓ ʵʵʶ  ɹ ʶʶʷʹ ʵʽʴ 
-ÀúÀēÀĀ -íġĴ  ɻ  ɻ ʶ ̫ ʷ ̒ ʵ y  ɹ ʻ ̋ ʽ ̓
ss-  ɻ  ɻ ʶ ̫ ʸ ɻ ʶ ̓  ɹ ʽ y ʵʵʻ 

¢f¢ Z  ̒  ̔ ʵʼʽ ʼʵʶ ʼʷʴ  ɻ ʵ ʼʸʼ ʵ ʹʹʺ 
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Table 18 Number of JHS Teaching-Related and Non-Teaching by Position Title 
2M²MzMf` ¢ÙÀÎëíĀçvlÙúÀġÙÓ `ĆĀ

¢ÙÀÎëíĀç 
¢f¢ Z 

²z sĖíĀÎíēÀú
MlM² 

ĚĚġː
sĖíĀÎíēÀú 

K¢ MMl² GĥíÓÀĀÎÙ
-ĆĆĖ˖ 
-ĆĥĀĚÙúĆĖ 

-ĖÀæġĚ
8ÓĥÎÀġíĆĀ
2ÙÿĆĀġĖÀġĆĖ 

¢f¢ Z 

_ÀĖíĀÓĥĕĥÙ  ɹ ʶ ̔  ɻ ʶʵ  ̒  ɹ ʹ ̓ ʸ y
fÎÎː _íĀÓĆĖĆ  ɹ ʶ ̓  ɹ ʵʴʷ ʵʷ  ɹ ʵʸʸ ʵʹʴ 
fĖː _íĀÓĆĖĆ  ɹ ʸ ́  ɹ ʵʹʻ ʵʽ  ɹ ʶʶʵ ʵʸʷ 
sÀúÀĲÀĀ  ɻ ʺ ́  ɹ ʵʷʼ ʵ y  ɻ ʶʵʽ ʵʻʴ 
vĆÿÌúĆĀ  ɹ ʷʵ  ɹ ʻ ́ ʵ ́  ɹ ʵʶʵ ʵʸʸ 
-ÀúÀēÀĀ -íġĴ  ɹ  ̔  ɹ ʵʽ  ̒  ɹ ʷ ́ ʷ ̫
ss-  ɹ ʵʺ  ɻ ʷ ̒  ̔  ɻ ʺ y ʸ ̋

¢f¢ Z  ɻ ʶʶʷ  ʁ ʹʹʴ ʼ y  ʁ ʼʺʶ ʻʷʴ 

 

 
Table 19 Number of SHS Teaching-Related and Non-Teaching by Position Title 

2M²MzMf` ¢ÙÀÎëíĀçvlÙúÀġÙÓ `ĆĀl¢ÙÀÎëíĀç 
¢f¢ Z sĖíĀÎíēÀú MMlM ĚĚíĚġÀĀġ

sĖíĀÎíēÀú 
GĥíÓÀĀÎÙ
-ĆĥĀĚÙúĆĖ 

¢f¢ Z 

_ÀĖíĀÓĥĕĥÙ  ʁ  ̫ ʵʵ ʵʺ ʷ ̒

fÎÎː _íĀÓĆĖĆ  ɻ ʵʶ ʵʽ ʷ ʁ ʹ ̓
fĖː _íĀÓĆĖĆ  ɹ  ̋ ʷʵ ʷ ̒ ʼ ɻ
sÀúÀĲÀĀ  ɻ ʵ ̓ ʷ ̓ ʹ ̒ ʵʶʻ 
vĆÿÌúĆĀ  ɹ  ̔ ʵʻ ʶ ̋ ʸ ́
-ÀúÀēÀĀ -íġĴ  ɻ  ̫  ̋ ʵ ɹ ʵʷ 
ss-  ʁ  ̫ ʵʶ ʵʻ ʷʵ 

¢f¢ Z  ̒ ʹ y ʵʷʸ ʵʽʹ ʷʽʶ 

 

 

Classroom 
 

A well-designed school building contributes in improving student performance and makes a 

lasting impression on the community with regard to the importance of education. The following 

tables present the number of classrooms and the classroom-learners ratio in the elementary 

and secondary levels. 

 
Table 20 Number of Classrooms in Public Elementary and Secondary Schools by Division 

2M²MzMf` M`z¢v¦-¢Mf` Z `f`lM`z¢v¦-¢Mf` Z 
8z VKz zKz 8z VKz zKz 

_ÀĖíĀÓĥĕĥÙ ʵ ʺʶʼ ʹʷʶ ʶʴʼ ʹʹʽ ʵʸʵ ʹ ɹ
fÎÎː _íĀÓĆĖĆ ʶ ʺʻʶ ʼʽʽ ʷʸʻ ʹʼʷ ʶʶʺ ʼ y
fĖː _íĀÓĆĖĆ ʸɻ ʷʺ ʵ ʷʹʻ ʹʻʹ ʻʺʹ ʷʵʽ ʵʷʷ 
sÀúÀĲÀĀ ʸ ʽʻʵ ʶ ʷʼʹ ʵ ʴʸʶ ʼʼʵ ʺʶʹ ʶʹʷ 
vĆÿÌúĆĀ ʶ ʴʸʽ ʺʹʻ ʷʴʺ ʹʶʻ ʶʴʼ ʼ ̒
-ÀúÀēÀĀ -íġĴ ʺʵʸ ʶʶʷ ʵʴʷ ʹ ́ ʸ ɻ ʶ ɹ
ss- ʵ ʴʷʶ ʹʴʻ ʶʻʺ ʵʼʸ ʵʶʹ ʺ ́

¢f¢ Z ʵʻ ʵʴʶ ʺ ʹʺʴ ʶ ʼʹʻ ʷ ʹʹʸ ʵ ʺʼʹ ʺʽʶ 
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Table 21 Classroom-Learner Ratio in Elementary and Secondary Levels 
2M²MzMf` 8Z8_8`¢ v· z8-f`2 v· 

8ĀĖĆúÿÙĀġ 
z· ʶʴʶʶˡ
ʶʴʶʷ 

`ĥÿÌÙĖ Ćæ
-úÀĚĚĖĆĆÿĚ 

vÀġíĆ Gʻlɻ ʴ
8ĀĖĆúÿÙĀġ 
z· ʶʴʶʶˡ
ʶʴʶʷ 

`ĥÿÌÙĖ Ćæ
-úÀĚĚĖĆĆÿĚ 

vÀġíĆ Gʻlɻ ʴ
8ĀĖĆúÿÙĀġ 
z· ʶʴʶʶˡ
ʶʴʶʷ 

`ĥÿÌÙĖ Ćæ
-úÀĚĚĖĆĆÿĚ 

vÀġíĆ 

_ÀĖíĀÓĥĕĥÙ ʷʸ ʷʺʶ ʵ ʺʶʼ ʵˊʶʵ ʵʼ ʵʶʵ ʹʷʶ ʵˊʷʸ ʻ ʶʴʺ ʶʴʼ ʵˊʷʹ 

fÎÎː _íĀÓĆĖĆ ʼʹ ʼʼʼ ʶ ʺʻʶ ʵˊʷʶ ʸʵ ʴʹʼ ʼʽʽ ʵˊʸʺ ʵʺ ʼʽʷ ʷʸʻ ʵˊʸʽ 

fĖː _íĀÓĆĖĆ ʵʵʺ ʶʷʵ ʸ ʵʷʺ ʵˊʶʼ ʹʵ ʵʹʴ ʵ ʷʹʻ ʵˊʷʼ ʶʴ ʻʼʽ ʹʻʹ ʵˊʷʺ 

sÀúÀĲÀĀ ʵʹʺ ʸʼʸ ʸ ʽʻʵ ʵˊʷʵ ʻʼ ʻʹʺ ʶ ʷʼʹ ʵˊʷʷ ʷʷ ʸʺʼ ʵ ʴʸʶ ʵˊʷʶ 

vĆÿÌúĆĀ ʸʸ ʷʶʻ ʶ ʴʸʽ ʵˊʶʶ ʶʹ ʴʼʹ ʺʹʻ ʵˊʷʼ ʵʵ ʼʸʼ ʷʴʺ ʵˊʷʽ 

-ÀúÀēÀĀ -íġĴ ʵʼ ʶʹʽ ʺʵʸ ʵˊʷʴ ʵʴ ʺʺʺ ʶʶʷ ʵˊʸʼ ʹ ʷʴʴ ʵʴʷ ʵˊʹʵ 

ss- ʷʼ ʸʹʻ ʵ ʴʷʶ ʵˊʷʻ ʶʶ ʺʸʼ ʹʴʻ ʵˊʸʹ ʵʵ ʼʶʻ ʶʻʺ ʵˊʸʷ 

¢f¢ Z ʸʽʸ ʴʴʼ ʵʻ ʵʴʶ ʵˊʶʽ ʶʸʻ ʸʼʸ ʺ ʹʺʴ ʵˊʷʼ ʵʴʻ ʷʷʵ ʶ ʼʹʻ ʵˊʷʼ 

 

 

 

 

Desks and Armchairs 
 

The available latest data on desks and armchairs were taken from the National School Building 

Inventory (NSBI) SY 2022-2023.  

 

In Table 22, the data revealed that  in the Kindergarten level, Palawan has the highest shortage 

with a ratio of more than 3 learners to 1 chair, while Marinduque and Romblon got the ideal ratio. 

 
Table 22 Number of Modular Table and Chair in Kindergarten 

2M²MzMf` 8ĀĖĆúÿÙĀġ 
z· ʶʴʶʶˡʁ ʴʶʷ 

_ĆÓĥúÀĖ
¢ÀÌúÙĚ 

-ëÀíĖĚ ¢ĆġÀú `ĥÿÌÙĖ
Ćæ zÙÀġĚ 

vÀġíĆ 

_ÀĖíĀÓĥĕĥÙ ʸ ʷʸʷ ʹʺʴ ʶ ʻʽʽ ʷ ʷʹʽ ʵˊʵ 
fÎÎː _íĀÓĆĖĆ ʵʵ ʻʺʸ ʵ ʷʵʴ ʹ ʸʽʵ ʺ ʼʴʵ ʵˊʶ 
fĖː _íĀÓĆĖĆ ʵʹ ʴʹʻ ʼʹʶ ʹ ʻʷʽ ʺ ʹʽʵ ʵˊʶ 
sÀúÀĲÀĀ ʶʵ ʺʺʼ ʵ ʼʹʻ ʹ ʻʹʵ ʻ ʺʴʼ ʵˊʷ 
vĆÿÌúĆĀ ʹ ʺʻʴ ʽʵʵ ʷ ʶʷʽ ʸ ʵʹʴ ʵˊʵ 
-ÀúÀēÀĀ -íġĴ ʶ ʸʵʺ ʶʷʽ ʵ ʶʼʶ ʵ ʹʶʵ ʵˊʶ 
ss- ʹ ʶʵʴ ʷʴʽ ʶ ʺʷʼ ʶ ʽʸʻ ʵˊʶ 

¢f¢ Z ʺʺ ʵʶʼ ʺ ʴʷʼ ʶʺ ʽʷʽ ʷʶ ʽʻʻ ʵˊʶ 
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As presented in Table 23, the elementary level has 211 291 armchairs, 37 339 desks counted as 2, 

and 48 511 DepEd new design 2-seater table and chair. In summary, Palawan has the highest 

shortage of seats, while Marinduque and Occ. Mindoro have the ideal ratio. 

 
Table 23 Number of Seats in Elementary 
2M²MzMf` Gʵl̋

8ĀĖĆúÿÙĀġ
z· ʶʴʶʶˡ
ʶʴʶʷ 

Ėÿ
-ëÀíĖĚ 

zÎëĆĆú
2ÙĚ÷ 

 

zÎëĆĆú
2ÙĚ÷ 
˜ĳʶ̋ 

`ÙĲ
2ÙĚíçĀ 

`ÙĲ
2ÙĚíçĀ 
˜ĳʶ˝ 

¢f¢ Z v ¢Mf 

_ÀĖíĀÓĥĕĥÙ ʷʴ ʴʵʽ ʼ ʽʵʼ ʶ ʼʵʽ ʹ ʺʷʼ ʽ ʵʻʹ ʵʼ ʷʹʴ ʷʶ ʽʴʺ ʴːʽʵ 

fÎÎː _íĀÓĆĖĆ ʻʸ ʵʶʸ ʷʶ́ʹʹ ʸ ʷʻʺ ʼ ʻʹʶ ʵʺ ʽʶʹ ʷʷ ʼʹʴ ʻʹ ʵʹʻ ʴːʽʽ 

fĖː _íĀÓĆĖĆ ʵʴʵ ʵʻʸ ʺʵ ʺʵʻ ʽ ʺʹʺ ʵʽ ʷʵʶ ʹ ʷʷʶ ʵʴ ʺʺʸ ʽʵ ʹʽʷ ʵːʵʴ 

sÀúÀĲÀĀ ʵʷʸ ʼʵʺ ʺʸ ʻʸʹ ʼ ʽʵʶ ʵʻ ʼʶʸ ʵʶ ʻʵʻ ʶʹ ʸʷʸ ʵʴʼ ʴʴʷ ʵːʶʹ 

vĆÿÌúĆĀ ʸʼ ʺʹʻ ʵʹ ʺʼʷ ʼ ʴʺʽ ʵʺ ʵʷʼ ʵ ʴʽʻ ʶ ʵʽʸ ʷʸ ʴʵʹ ʵːʵʸ 

-ÀúÀēÀĀ -íġĴ ʵʹ ʼʸʷ ʺ̋ ʼʵ ʵ ʻʶʷ ʷ ʸʸʺ ʵ ʽʸʺ ʷ ʼʽʶ ʵʸ ʴʵʽ ʵːʵʷ 

ss- ʷʷ ʶʸʻ ʶʵ ʴʽʶ ʵ ʻʶʸ ʷ ʹʺʼ ʵ ʷʵʽ ʶ ʺʷʼ ʶʻ ʶʽʼ ʵːʶʶ 

¢f¢ Z ʸʶʻ ʼʼʴ ʶʵʵ ʶʽʵ ʷʻ ʷʷʽ ʻʸ ʺʻʼ ʸʼ ʹʵʵ ʽʻ ʴʶʶ ʷʼʶ ʽʽʵ ʵˊʵːʵʶ 

 

Table 24 shows that Palawan has the highest shortage of seats in the junior high school, followed 

by Occ. Mindoro and Or. Mindoro. 

 
Table 24 Number of Seats in Junior High School 

2M²MzMf` Gʻlɻ ʴ
8ĀĖĆúÿÙĀġ
z· ʶʴʶʶˡ
ʶʴʶʷ 

Ėÿ
-ëÀíĖĚ 

zÎëĆĆú
2ÙĚ÷ 

 

zÎëĆĆú
2ÙĚ÷ 
˜ĳʶ̋ 

`ÙĲ
2ÙĚíçĀ 

`ÙĲ
2ÙĚíçĀ 
˜ĳʶ˝ 

¢f¢ Z v ¢Mf 

_ÀĖíĀÓĥĕĥÙ ʵʼ ʵʶʵ ʵʸ ʶʵʶ ʷʻʹ ʻʹʴ ʼʶʺ ʵ ʺʹʶ ʵʺ ʺʵʸ ʵːʴʽ 

fÎÎː _íĀÓĆĖĆ ʸʵ ʴʹʼ ʶʶ ʸʷʼ ʵʽʼ ʷʽʺ ʸ ʶʴʻ ʼ ʸʵʸ ʷʵ ʶʸʼ ʵːʷʵ 

fĖː _íĀÓĆĖĆ ʹʵ ʵʹʴ ʷʹ ʻʵʶ ʻ y ʵʸʼ ʶ ʺʹʺ ʹ ʷʵʶ ʸʵ ʵʻʶ ʵːʶʸ 

sÀúÀĲÀĀ ʻʼ ʻʹʺ ʸʵ ʷʵʶ ʹʵʴ ʵ ʴʶʴ ʻ ʺʵʺ ʵʹ ʶʷʶ ʹʻ ʹʺʸ ʵːʷʻ 

vĆÿÌúĆĀ ʶʹ ʴʼʹ ʵʹ ʹʴʺ ʹʺʽ ʵ ʵʷʼ ʷ ʸʶʻ ʺ ʼʹʸ ʶʷ ʸʽʼ ʵːʴʻ 

-ÀúÀēÀĀ -íġĴ ʵʴ ʺʺʺ ʺ ʸʹʴ ʸʴʻ ʼʵʸ ʽʴʴ ʵ ʼʴʴ ʽ ʴʺʸ ʵːʵʼ 

ss- ʶʶ ʺʸʼ ʵʻ ʶʶʻ ʵʵʷ ʶʶʺ ʵ ʵʹʶ ʶ ʷʴʸ ʵʽ ʻʹʻ ʵːʵʹ 

¢f¢ Z ʶʸʻ ʸʼʸ ʵʹʶ ʼʹʻ ʶ ʶʸʺ ʸ ʸʽʶ ʶʴ ʻʼʸ ʸʵ ʹʺʼ ʵʽʼ ʽʵʻ ʵːʶʸ 

 

In the senior high school level, as noted in Table 25 only Puerto Princesa City got the ideal ratio 

compared to other schools divisions. 

 
Table 25 Number of Seats in Senior High School 
2M²MzMf` Gʵʵˡɻ ʶ

8ĀĖĆúÿÙĀġ
z· ʶʴʶʶˡ
ʶʴʶʷ 

Ėÿ
-ëÀíĖĚ 

zÎëĆĆú
2ÙĚ÷ 

 

zÎëĆĆú
2ÙĚ÷ 
˜ĳʶ̋ 

`ÙĲ
2ÙĚíçĀ 

`ÙĲ
2ÙĚíçĀ 
˜ĳʶ˝ 

¢f¢ Z v ¢Mf 

_ÀĖíĀÓĥĕĥÙ ʻ ʶʴʺ ʹ ʷʹʸ ʶʷʹ ʸʻʴ ʵʼʴ ʷʺʴ ʺ ʵʼʸ ʵːʵʻ 

fÎÎː _íĀÓĆĖĆ ʵʺ ʼʽʷ ʽ ʴʻʶ ʼ ̓ ʵʻʺ ʽʹʻ ʵ ʽʵʸ ʵʵ ʵʺʶ ʵːʹʵ 

fĖː _íĀÓĆĖĆ ʶʴ ʻʼʽ ʵʸ ʷʴʵ ʵ ̓ ʷ ̋ ʻʹʴ ʵ ʹʴʴ ʵʹ ʼʷʻ ʵːʷʵ 

sÀúÀĲÀĀ ʷʷ ʸʺʼ ʵʻ ʷʹʷ ʶʹʼ ʹʵʺ ʵ ʵʴʸ ʶ ʶʴʼ ʶʴ ʴʻʻ ʵːʺʻ 

vĆÿÌúĆĀ ʵʵ ʼʸʼ ʻ ʸʵʽ ʷʺʵ ʻʶʶ ʵ ʶʹʶ ʶ́ ʴʸ ʵʴ ʺʸʹ ʵːʵʵ 

-ÀúÀēÀĀ -íġĴ ʹ ʷʴʴ ʶ ʼʺʺ ʶʹʶ ʹʴʸ ʵʻ ʷ y ʷ ʸʴʸ ʵːʹʺ 

ss- ʵʵ ʼʶʻ ʽ ʻʷʶ ʺ ̋ ʵʷʶ ʵ ʹʷʵ ʷ ʴʺʶ ʵʶ ʽʶʺ ʴːʽʵ 

¢f¢ Z ʵʴʻ ʷʷʵ ʺʺ ʴʽʻ ʵ ʶʻʼ ʶ ʹʹʺ ʹ ʻʽʵ ʵʵ ʹʼʶ ʼʴ ʶʷʹ ʵːʷʸ 
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Key Performance Indicators  
 

As evident from the data presented in Table 26, enrolment figures at both the kindergarten and 

elementary levels exhibit a fluctuating trend over the past six (6) years. 
 
Table 26 Historical Enrolment by Sectors 

Level 
Grand Total (All sectors) 

2017-2018 2018-2019 2019-2020 2020-2021 2021-2022 

Kindergarten 75,321 79,824 66,952 74,262 72,310 

Elementary 452,080 442,011 445,558 431,756 438,237 

Junior HS 260,897 272,757 276,467 273,497 288,439 

Senior HS 83,551 92,187 99,028 104,895 126,652 

DOST-JHS 0 62 154 0 193 

Total 871,849 886,841 888,159 884,410 925,831 

 

On the contrary, enrolment in public junior high school exhibited a modest uptick, while senior 

high school enrollment saw a high average increase of nearly 13%. This suggests a positive 

transition of elementary pupils advancing to junior high school and subsequently to senior high 

school. The increased enrollment in public junior high and senior high schools can be attributed 

to the collective endeavors of the Department, dedicated to implementing various programs and 

initiatives aimed at enhancing access to basic education for 12 to 15-year-olds and 16 to 17-year-

olds. 
 

Gross Enrolment 
 

As illustrated in Figure 4, the Gross Enrolment Rate for kindergarten shows a pattern of 

fluctuations, while the elementary level has a declining trend. On the other hand, both Junior High 

School and Senior High School have a consistent upward trend in Gross Enrolment Rates over the 

past five school years. Remarkably, the most recent School Year, 2021-2022, witnessed the highest 

Gross Enrolment Rates for Junior High School and Senior High School. In contrast, the Gross 

Enrolment Rates for kindergarten and elementary levels reached their lowest points during the 

same academic year, 2021-2022. 
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Figure 4  Historical Gross Enrolment Rate by Levels 

 

 
 

In the kindergarten and elementary levels, among the various Schools Division Offices, Puerto 

Princesa City consistently posted the highest Gross Enrolment Rate throughout the five school 

years under review. Consistently, Romblon recorded the lowest Gross Enrolment Rate in 

kindergarten for three consecutive school years, spanning from School Year 2019-2020 to School 

Year 2021-2022. Similarly, SDO Marinduque registered the lowest Gross Enrolment Rate in the 

elementary level for three successive school years, from School Year 2019-2020 to School Year 

2021-2022. 
 

Net Enrolment Rate 
 

The data presented in Figure 5 reveal a fluctuating trend in the Net Enrolment Rate for 

kindergarten and a declining trend for the elementary level. In contrast, both Junior High School 

and Senior High School Net Enrolment Rates exhibit a consistent upward trend over the past five 

school years. Notably, Kindergarten saw its lowest Net Enrolment Rate during SY 2019-2020, while 

the elementary level reached its lowest point in the most recent academic year, School Year 2021-

2022. Junior High School and Senior High School achieved their highest Net Enrolment Rates 

during School Year 2021-2022, marking the recent academic year as the peak over the five-year 

period. 

 

Examining individual Schools Division Offices, Puerto Princesa consistently boasted the highest 

Net Enrolment Rate for both kindergarten and elementary levels across the five school years. In 

contrast, Oriental Mindoro consistently reported the lowest Net Enrolment Rates for kindergarten 

and elementary levels. Additionally, Romblon registered the lowest Net Enrolment Rates for 

kindergarten during School Years 2018-2019 and 2020-2021 to 2021-2022. 
 
 
 
 

ооо

GROSS ENROLMENT RATE

KINDERGARTEN
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Figure 5 Historical Net Enrolment Rate by Levels 

 

 
 

When considering Junior High School, it's noteworthy that Calapan City consistently reported the highest 

Net Enrolment Rate across all five school years. On the other hand, Palawan posted the lowest Net 

Enrolment Rate during School Year 2018-2019. Additionally, Occidental Mindoro consistently recorded the 

lowest Net Enrolment Rates for three consecutive school years, spanning from School Year 2019-2020 to 

School Year 2021-2022. 

 

Cohort Survival Rate 
 

The data below show the Cohort Survival Rate over the four (4) School Years of the elementary 

and junior high school levels, from SY 2017-2018 to SY 2020-2021. Over the three (3) School Years, 

elementary Cohort Survival Rate consistently increased but decreased in SY 2020-2021 with a 

difference of 6.37%. Junior High School Cohort Survival Rate registered a fluctuating trend with 

its highest rate in School Year 2019-2020 but lowest in rate in School Year 2018-2019 (Refer to 

Figure 6). 
 
 
 
 
 
 
 
 
 
 

ппп

NET ENROLMENT RATE
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Figure 6 Historical Cohort Survival Rate by Levels 

 

 
 

In the elementary education, Romblon consistently recorded the highest Cohort Survival Rate 

across four school years, except for School Year 2019-2020. Meanwhile, Occidental Mindoro 

consistently reported the lowest Cohort Survival Rate throughout these four school years, except 

for School Year 2018-2019. 

 

Turning to Junior High School, Calapan City achieved the highest Cohort Survival Rate during 

School Year 2019-2020 and School Year 2020-2021. In contrast, Palawan posted the lowest Cohort 

Survival Rate for three consecutive school years, spanning from SY 2018-2019 to SY 2019-2020. 
 

Completion Rate 
 

The data depicted in Figure 7 shed light on the Completion Rate for both elementary and Junior 

High School education, spanning a four-year period. Notably, the elementary level showcased a 

consistent increase in completion rates from School Year 2017-2018 to School Year 2019-2020, 

although it experienced a subsequent 6.1% decrease in SY 2020-2021. Among the Schools Division 

Offices, Romblon boasted the highest completion rate during School Year 2017-2018 and again in 

School Year 2020-2021. On the other hand, Occidental Mindoro consistently reported the lowest 

completion rate across all four school years, while the Junior High School completion rate 

demonstrated a fluctuating trend over the same four-year period. 
 

 

ррр

COHORT SURVIVAL RATE
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Figure 7 Historical Completion Rate by Levels 

 
 

Calapan City achieved the highest completion rate during School Year 2018-2019 and once again 

in School Year 2020-2021. In contrast, Oriental Mindoro secured the highest completion rate for 

School Year 2017-2018 and School Year 2019-2020. 

 

Conversely, Palawan consistently posted the lowest completion rate over a span of three school 

years, spanning from School Year 2017-2018 to School Year 2019-2020. During School Year 2020-

2021, Romblon marked the lowest completion rate among the surveyed years. 
 

Proficiency Level 
 

Classroom Assessment is a process of identifying, gathering, organizing, and interpreting 

quantitative and qualitative information about what learners know and can do which result is 

essential in the improvement of the curriculum implementation, evidence-based decision-

making, and results-based Monitoring and Evaluation. 

 

The data, as depicted in Table 27, 28, and 29, provide insights into the Regional Proficiency levels 

in core subjects, namely English, Science, and Mathematics.  

 

Table 27 shows the distribution of grade three learners by proficiency level aggregated by 

learning area. The data reveal that there 600 or 6.03% Highly Proficient learners assessed from 

among the 9,944 Grade 3 test takers, 2,207 or 22.19% were Proficient, 3,534 or 35.54% were Nearly 

Proficient, 3,313 or 33.32% were Low Proficient while 290 or 2.92% were Not Proficient. 

 

  

с

COMPLETION RATE
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Table 27 Proficiency Level  ˟ELLNA Grade 3, SY 2021-2022 

 
 

Table 28 shows the distribution of grade six learners by proficiency level aggregated by learning 

area. The data show that there were no Highly Proficient students assessed from among the 

10,942 Grade 6 test takers, 5.80% were Proficient, 35.83% were Nearly Proficient, 53.28% were 

Low Proficient while 5.09% were Not Proficient. In all the levels in all subjects, frequency ratings 

of all the subjects fall below 50% in staggered frequency rate. 

 
Table 28 Proficiency Level  ˟NAT Grade 6, SY 2021-2022   
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Table 29 shows  that 0.04% or only one student from among the Grade 10- test taker students 

was Proficient, 57.68% were Low Proficient, 36.43% were Nearly Proficient while 5.85% Not 

Proficient. The proficiency rate under the Proficient and Not proficient levels falls below 50% 

while which means that students with Filipino subject matter with the lowest frequency rate 

while there was only one Highly Proficient student with Mathematics subject matter with the 

highest frequency rate and Science with the lowest. 
 

Table  29 Proficiency Level  ˟NAT Grade 6, SY 2021-2022   

 
 
 

Inclusive Education 
 
Inclusive education is the core principle of the K to 12 Basic Education Program. This promotes the 

right of every Filipino to quality, equitable, cultured based and complete basic education. Inclusive 

education embraces the philosophy of accepting all children regardless of race, size, shape, color, 

ability or disability with support from staff, students, parents, and the community. 

 

 

Special Needs Education Program (SNED) 
 

SNED Program specifically aims to enhance access and upgrade the quality of its programs and 

services, as well as to raise efficiency education services directed towards all recognized SPED 

Centers for elementary and secondary schools with classes for learners with special needs. 

 

The data as presented in Table 30 show the number of learners in Gifted Classes and the Learners 

with Disabilities in the different categories in public elementary, JHS, and SHS for SY 2022-2023. 

Out of  494,008 total public elementary enrolment, Gifted learners had a total of 353 or 0.07% in 

12 elementary schools, the Mainstreamed Learners made up 2,143 or 0.43% in 420 elementary 

schools, Self-contained consists of 206 or 0.04% in 22 elementary schools. Lastly, the Non-graded 
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has a registered learners of 1,084 or 0.40% in 136 public elementary schools. In summary, there 

are a total of 4,332 elementary learners with disabilities for SY 2022-2023. The 4,332 learners 

exclude the learners coming from Gifted classes which numbered to 353. 
 

 

Table 30 Number of SNED Elementary Learners 

2íıíĚíĆĀ GíæġÙÓ 
˜GĖÀÓÙÓ˝ 

_ÀíĀĚġĖÙÀÿÙÓ 
˜GĖÀÓÙÓ˝ 

zÙúæ -ĆĀġÀíĀÙÓ 
˜GĖÀÓÙÓ˝ 

`ĆĀ GĖÀÓÙÓ ¢ĆġÀú 

ZÙÀĖĀÙĖĚ zÎëĆĆúĚ ZÙÀĖĀÙĖĚ zÎëĆĆúĚ ZÙÀĖĀÙĖĚ zÎëĆĆú ZÙÀĖĀÙĖĚ zÎëĆĆúĚ 

_ÀĖíĀÓĥĕĥÙ ʸ ̓  ̫ ʶʴʻ ʹ y ʽ ɹ ʵ ɹ ʵʸʼ ʶ ̓ ʸʸʹ 
fÎÎː_íĀÓĆĖĆ  ̫  ̫ ʵʷʴ ʹ ̒ ʸ ɻ  y ʶʵʷ  ̓ ʷʼʸ 

fĖː _íĀÓĆĖĆ  ʁ  ʁ ʹʸʵ ʼ ɹ  ɹ  ɹ ʺʺʼ ʷ ́ ʵ ʶʴʽ 
sÀúÀĲÀĀ ʺ ̓  ̫ ʽʶʼ ʵʸʴ ʵʽ  ʁ ʵʻʵ ʵ ́ ʵ ʵʵʼ 
vĆÿÌúĆĀ  ɹ  ɹ ʵʹʹ ʹ ɹ  ɹ  ɹ ʶʻʼ ʶ ̫ ʸʷʷ 
-ÀúÀēÀĀ -íġĴ  ɹ  ɹ ʵʽ  ́ ʷ ɹ  y ʷʵʼ ʶ ́ ʷʺʻ 
ss- ʶʷʶ  ɻ ʵʺʶ ʷ y ʶ ̋  ʁ ʵʼʼ  ʁ ʷʻʺ 
¢f¢ Z ʷʹʷ ʵʶ ʶ ʵʸʶ ʸʶʴ ʶʴʺ ʶ ʁ ʵ̔ ʸʸ ʵʷʺ ʸ ʷʷʶ 

 

On the other hand, Table 31 shows the learners with disabilities in the secondary level. Learners 

with disabilities in JHS were 500 or 0.20% as against the total JHS enrolment of 247 484 in 100 

junior high schools. The learners in SHS with disabilities were 112 or 0.10% as against the total 

enrolment of 107 331 in the senior high schools. 

 
Table 31  Number of SNED Secondary Learners 

 
2íıíĚíĆĀ 

VKz zKz  
¢ĆġÀú _ÀíĀĚġĖÙÀÿÙÓ 

GĖÀÓÙÓ 
zÙúæ -ĆĀġÀíĀÙÓ 
GĖÀÓÙÓ 

_ÀíĀĚġĖÙÀÿÙÓ 
GĖÀÓÙÓ 

ZÙÀĖĀÙĖĚ zÎëĆĆúĚ ZÙÀĖĀÙĖĚ zÎëĆĆúĚ ZÙÀĖĀÙĖĚ zÎëĆĆúĚ 

_ÀĖíĀÓĥĕĥÙ ʶ ɹ  ̒  ɹ  ɹ ʵʻ  y ʷ ̒
fÎÎː _íĀÓĆĖĆ ʹ ̫ ʵʵ  ɹ  ɹ  ̓  ̋ ʺʵ 
fĖː _íĀÓĆĖĆ ʸ ɻ  ɻ  ɹ  ɹ  ̓  ̫ ʸ ̔
sÀúÀĲÀĀ ʶʸʼ ʹ ɹ  y  ɻ ʷ ̔ ʵ y ʶʽʵ 
vĆÿÌúĆĀ ʶ ɹ  ̋  ɹ  ɹ ʵʵ  ̓ ʷʵ 
-ÀúÀēÀĀ -íġĴ  ɹ  ɹ ʶ ɹ  ɻ  ɹ  ɹ ʶ ɹ
ss- ʸ ʁ ʵʷ ʹ ʁ  ɻ ʶ ̔  ̒ ʵʶʷ 

¢f¢ Z ʸʶʸ ʽ ̒ ʻ ̋  ̫ ʵʵʶ ʸ ʁ ʺʵʶ 

 

 

Madrasah Education Program 

 

Madrasah Education Program aims to provide Muslim learners with appropriate and relevant 

educational opportunities while recognizing their cultural context and unique purposes for 

participating in the K to 12 Program offerings. This program also intends to integrate context and 

competencies in the curriculum which are relevant and of interest to Muslim learners. 

 

As presented in Table 32, the Region has a total Muslim enrolment of 35 337 or 4.16% of the total 

public elementary to senior high school enrolment of 848 823. Out of 35 337, 21 717 or 4.40% came 

from the elementary level, and 3 963 or 3.69% came from senior high school level. Palawan has 
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the biggest number of muslim learners in all levels. The Muslim learners were enrolled in 561 

elementary schools, 188 hunior high schools, and 96 senior high schools. 

 
Table 32 Number of Muslim Learners in Public Schools 

2íıíĚíĆĀ 8úÙÿ VKz zKz ¢f¢ Z 
ZÙÀĖĀÙĖĚ zÎëĆĆúĚ ZÙÀĖĀÙĖĚ zÎëĆĆúĚ ZÙÀĖĀÙĖĚ zÎëĆĆúĚ 

_ÀĖíĀÓĥĕĥÙ ʶ ̔ ʵʶ ʵ y  ̋  ́  ́ ʸ ̓
fÎÎː _íĀÓĆĖĆ ʵʴʸ ʷ ̒ ʹ ɹ ʵʵ ʵʽ  ̓ ʵʻʷ 
fĖː _íĀÓĆĖĆ ʶʻʹ ʻ ̋ ʵʵʽ ʶ ̓ ʹ ʁ ʵʵ ʸʸʺ 
sÀúÀĲÀĀ ʶʴ ʴʺʷ ʷʸʺ ʼ ʼʴʵ ʵʵʺ ʷ ʸʼʻ ʸ ̓ ʷʶ ʷʹʵ 

vĆÿÌúĆĀ ʸ ̓ ʶ ̓ ʵ ɹ  ̒  ̋  y ʺ y
-ÀúÀēÀĀ -íġĴ ʻ y ʵ ́ ʷ y  ̫ ʵ ́  ʁ ʵʶʷ 
ss- ʵ ʵʶʸ ʸ ̒ ʺʶʽ ʵʻ ʷʻʽ ʵ ̓ ʶ ʵʷʶ 

¢f¢ Z ʶʵ ʻʵʻ ʹʺʵ ʽ ʺʹʻ ʵʼʼ ʷ ʽʺʷ ʽ ̋ ʷʹ ʷʷʻ 

 

Table 33 shows the number of muslim learners attending ALIVE classes. The Region has the total 

ALIVE enrolment of 4 834 or 15.41% of the total 31 374 muslim elementary to junior high school 

enrolment. 21.88% of 4 834 came from the elementary level, 0.86% came from junior high school 

level. Palawan has the highest number of ALIVE learners in all levels. The learners were enrolled 

in 158 public elementary and 48 junior high schools. 

 
Table 33 Number of Muslim Learners Attending ALIVE Classes 

2íıíĚíĆĀ 8úÙÿ VKz ¢f¢ Z 
ZÙÀĖĀÙĖĚ zÎëĆĆúĚ ZÙÀĖĀÙĖĚ zÎëĆĆúĚ 

_ÀĖíĀÓĥĕĥÙ  ɻ  ɻ  y  ̫  ́
fÎÎː _íĀÓĆĖĆ ʸ ́ ʶ ̒  ̋  ́ ʹ ɻ

fĖː _íĀÓĆĖĆ ʵʶʻ ʶ ̋ ʵʷ ʵʵ ʵʸʴ 
sÀúÀĲÀĀ ʸ ʷʺʼ ʻ ̔ ʸ ̋ ʵ ̓ ʸ ʸʵʸ 
vĆÿÌúĆĀ ʵʵ  ̔  ʁ  ʁ ʵʷ 
-ÀúÀēÀĀ -íġĴ  ɻ  ɻ  ̫  ̫  y
ss- ʵʽʼ ʵ ́  ̔  ̋ ʶʴʻ 

¢f¢ Z ʸ ʻʹʵ ʵʹʼ ʼ ̫ ʸ ̓ ʸ ʼʷʸ 

 

MĀÓíçÙĀĆĥĚ sÙĆēúÙ˫Ě 8ÓĥÎÀġíĆĀ sĖĆçĖÀÿ ˜Ms82˝ 
 

¢ëÙ Ms82 ēĖĆçĖÀÿ íĚ 2Ùē8Ó˫Ě ĖÙĚēĆĀĚÙ ġĆ ġëÙ ĖíçëġĚ ĆæIndigenous People (IP) to basic education 

that is responsive to their context, respects their identities, and promotes their indigenous 

knowledge, skills and other aspects of their cultural heritage. 

 

Table 34 presents the number of indigenous people learners. The Region has a total of 183 888 or 

21.66% enrollees out of  848 823 total enrolment in the public schools. 109 190 or 22.10% of 183 888 

are from the elementary, 53 232 or 21.51%from junior high school, and 21 466 or 20% from the 

senior high school. Palawan has the highest number of IP learners, followed by Or. Mindoro and 

Occ. Mindoro. 

 

 

 



40 
 

Table 34 Number of IP learners 

2íıíĚíĆĀ 8úÙÿ VKz zKz ¢f¢ Z 
ZÙÀĖĀÙĖĚ zÎëĆĆúĚ ZÙÀĖĀÙĖĚ zÎëĆĆúĚ ZÙÀĖĀÙĖĚ zÎëĆĆúĚ 

_ÀĖíĀÓĥĕĥÙ ʻ ̒ ʶ ́ ʷ ̒ ʵ ̓ ʷ ̓  ̓ ʵʹʶ 
fÎÎː _íĀÓĆĖĆ ʵʷ ʴʷʹ ʶʶʴ ʷ ʹʴʽ ʹ ɻ ʼʶʹ ʷ ɹ ʵʻ ʷʺʽ 
fĖː _íĀÓĆĖĆ ʵʼ ʺʽʶ ʷʸʺ ʺ ʶʹʻ ʵʴʷ ʶ ʸʷʹ ʺ ̫ ʶʻ ʷʼʸ 
sÀúÀĲÀĀ ʺʻ ʶʴʶ ʺʸʵ ʷʹ ʼʶʻ ʵʻʽ ʵʷ ʽʴʷ ʼ y ʵʵʺ ʽʷʶ 
vĆÿÌúĆĀ ʺ ʴʴʽ ʵʹʴ ʷ ʸʹʺ ʸ ̋ ʵ ʷʶʺ ʶ y ʵʴ ʻʽʵ 
-ÀúÀēÀĀ -íġĴ ʵʴʹ ʶ ̔ ʹ ʁ  ̔ ʷ ̓  ̓ ʵʽʹ 
ss- ʸ ʴʻʴ ʻ ́ ʸ ʴʽʸ ʶ ́ ʶ ʽʴʵ ʶ ʁ ʵʵ ʴʺʹ 

¢f¢ Z ʵʴʽ ʵʽʴ ʵ ʸʼʺ ʹʷʁʷʶ ʸʷʵ ʶʵ ʸʺʺ ʶʷʽ ʵʼʷ ʼʼʼ 

 

 

 

Alternative Learning System (ALS) 
 

Alternative Learning System (ALS) Program aims to provide an alternative path of learning for 

the out-of-school youth and adults (OSYA) who are literate but have not completed ten years of 

basic education as mandated by the Philippine Constitution. Through this program, school 

dropouts will be able to complete elementary and secondary education outside the formal system. 

ALS offers non formal education comprising the Basic Literacy Program (BLP) aimed at 

developing the basic literacy skill on reading, writing, and numeracy,  and the Accrediatation and 

Equivalency Program (A&E) aimed at providing non-formal instruction across learning 

competencies that constitute a pathway towards completing basic education. 

 

As evident in Table 35 the Region has served 24 977 ALS enrollees. Of this enrolment, 2 136 or 

8.55% came from BLP, 4 335 or 17.36% from A&E Elementary, and 18 506 or 74.09% from A&E 

Secondary. The BLP was able to produced 206 or 9.64% completers, while A&E elementary came 

up with 668 or 15.41% completers, and 3 280 or 17.72% completers from A&E secondary. 

 
Table 35 SY 2022-2023 ALS Enrollees and Completers by Type 
2íıíĚíĆĀ +Zs ̪8 8úÙÿ ̪8 zÙÎ ¢f¢ Z 

8ĀĖĆúúÙÙĚ -ĆÿēúÙġÙĖĚ 8ĀĖĆúúÙÙĚ -ĆÿēúÙġÙĖĚ 8ĀĖĆúúÙÙĚ -ĆÿēúÙġÙĖĚ 8ĀĖĆúúÙÙĚ -ĆÿēúÙġÙĖĚ 

_ÀĖíĀÓĥĕĥÙ ʶ ̫  ̒ ʵʽʻ ʹ ́ ʽʶʷ ʶʷʹ ʵ ʵʸʷ ʶʽʻ 
fÎÎː _íĀÓĆĖĆ ʻʶʴ ʵʵʶ ʻʽʻ ʸʷʹ ʷ ʵʴʵ ʵ ʽʻʶ ʸ ʺʵʼ ʶ ʹʵʽ 
fĖː _íĀÓĆĖĆ ʹʶʽ  ɹ ʼʻʽ  ɹ ʸ ʶʽʷ  ̫ ʹ ʻʴʵ  ̫
sÀúÀĲÀĀ ʺʶʺ ʼ ̒ ʵ ʸʷʴ ʵʻʺ ʹ ʷʼʽ ʵ ʴʹʸ ʻ ʸʸʹ ʵ ʷʵʻ 
vĆÿÌúĆĀ ʵʶʹ  ɹ ʺʶʼ  ɹ ʷ ʵʸʶ ʵʶ ʷ ʼʽʹ ʵʶ 
-ÀúÀēÀĀ -íġĴ ʸ ́  ɹ ʵʹʹ  ʁ ʺʶʼ  y ʼʶʼ  ̋

ss- ʺ ̓  ɹ ʶʸʽ  ɹ ʵ ʴʷʴ  ɹ ʵ ʷʸʻ  ɹ
¢f¢ Z ʶ ʵʷʺ ʶʴʺ ʸ ʷʷʹ ʺʺʼ ʵʼ ʹʴʺ ʷ ʶʼʴ ʶʸ ʽʻʻ ʸ ʵʹʸ 
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PRIORITY ISSUES AND CHALLENGES 
 

Over the years, the Department of Education has remained unwavering in its commitment in 

delivering holistic education. This dedication is evident in its continuous efforts to address its 

weaknesses, as assessed by international assessments such as PISA 2018, TIMSS 2019, and SEA-

PLM 2019. However, these efforts occurred amid the global outbreak of the highly contagious new 

strain of coronavirus, known as Covid-19, which emerged on January 30, 2020, leading to the 

World Health Organization's declaration of a Public Health Emergency of International Concern. 

This unexpected challenge presented a stark departure from the norm, adding new obstacles for 

the department to overcome. 

 

Despite the sudden and abrupt nature of this challenge, the department displayed a strong 

commitment to provide high-quality education. It responded by creating the Basic Education-

Learning Continuity Plan, which includes innovative strategies to address learning gaps while 

prioritizing the health, safety, and well-being of learners, teachers, and staff. 

 

The department, with the full support of the MIMAROPA Region, is steadfast in its determination 

to restore normalcy to the lives of learners. Ensuring their health and safety remains the 

paramount concern. To achieve this, the region has embarked on monitoring the Schools Division 

Offices to ensure the successful implementation of face-to-face or in-person classes. 

 

Given the region's unique topographical characteristics, it has tailored its instructional modalities 

to align with the diverse needs of learners, community characteristics, and the availability of 

online learning channels. These challenges have driven the creation of the Learning Continuity 

Plan, which forms an integral part of the Regional Education Development Plan. The primary goal 

is to strategically deliver high-quality basic education that bridges gaps and ensures that no 

learner is left behind. 

 

MIMAROPA Region currently faces several challenges and priorities, as determined through 

comprehensive discussions during situational analyses and focus group discussions involving 

various Regional Office Functional Divisions, Schools Division Offices (SDOs), and other 

stakeholders. Among these challenges, two (2) have been identified as top priorities. Firstly, there 

is a pressing concern regarding the Low Net Enrolment Rate (NER) in kindergarten and declining 

enrolment in elementary levels. Secondly, there is a noticeable low proficiency level in both 

elementary and secondary education. 

 

One of the emerging challenges in the region is the persistently Low Net Enrolment Rate (NER) in 

kindergarten and decreasing enrolment in the elementary level, based on historical data. The 

underlying causes of the identified challenges as revealed by the situational analysis conducted 

across the seven Schools Division Offices are the following: 

 

a) High numbers of 5-year-old Indigenous Peoples (IP) learners, particularly in Occidental 

Mindoro and Oriental Mindoro, are not enrolled due to the distance between schools and 

their homes, as well as food scarcity. 
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b) There is a significant presence of more or less 14,000 over-aged (6˟19-year-old) learners, 

amounting to 20.02% of the enrolment, in kindergarten. Notably, 51 of these learners are 

19 years old and enrolled in kindergarten across five divisions: Marinduque (1), Occidental 

Mindoro (7), Oriental Mindoro (4), Palawan (38), and Puerto Princesa City (1). 

c) Lack of interest in schooling is prevalent due to factors such as long travel distances, 

challenging terrain, erratic weather conditions, and high school leaver rates, particularly 

in Puerto Princesa City, Occidental Mindoro, and Palawan. These issues are further 

exacerbated by absenteeism and malnutrition among learners. 

d) Migration and changes of residence are common, driven by geographical factors such as 

the location of schools and districts, which may be separated by bodies of water, 

mountains, and rivers, as well as unpredictable weather conditions, especially in Romblon. 

Job opportunities also play a role in these decisions. 

e) Low population of age 5 in some areas. 

f) Low Net Intake Rate, further complicating enrolment challenges. 

 

Another significant issue affecting educational quality is the low proficiency level in reading and 

numeracy observed among learners at all key stages rooted from the following causes: .  

 

1. Presence of struggling learners and non-readers in Grades 4-10 due to limited exposure 

to language and early literacy activities, difficulty articulating the sounds of oral language 

(phonological awareness), limited vocabulary skills, poor retention of learning, lack of 

effective learning strategies, and motivation to learn. 

2. Low interest and motivation among learners to read, often driven by divided attention due 

to exposure to various technological gadgets and a lack of engaging reading materials. 

3. Inadequate fundamental operations and problem-solving skills in mathematics. 

4. The promotion of learners to the next grade level using non-standardized assessment 

tools. 

5. Teacher-related factors, such as inadequate knowledge and skills in teaching reading, 

poor teaching methodologies and strategies, insufficient capacity in the art of questioning 

aligned with standardized tests, inadequate teaching resources, and limited contact time 

with learners due to additional administrative tasks. 

6. Misalignment of subject assignments in the secondary level due to a shortage of teachers 

with specialized areas. 

7. Limited technical assistance (TA) from school heads in terms of instructional supervision, 

as they often find themselves preoccupied with administrative tasks and face overlapping 

activities from Central, Regional, Division, and School Offices. Additionally, they may lack 

the necessary skills for conducting effective classroom observations, and some Teacher 

In-Charge/Officer In-Charge personnel perform multiple functions, including teaching, 

administrative, and ancillary services. 

 

 

Moreover, the identified challenges in governance and resiliency include the following: 
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1. A meager budget allocated to MIMAROPA, considering its status as a geographically 

challenged region. 

2. A shortage of classrooms and seats, leading to dilapidated and unsafe classrooms, as well 

as damaged modules, reading materials, and learning materials due to typhoons and other 

calamities. The support fund is insufficient to address the loss of physical properties. 

3. Inadequate learning spaces in certain areas, further complicating the educational 

landscape. Additionally, limited funds for travel expenses affect the operations and 

monitoring efforts of the regional and division offices, limiting their capacity to provide 

technical assistance in the field due to budget constraints. 

 

These challenges underscore the complex educational landscape in the MIMAROPA Region, 

emphasizing the need for a comprehensive and targeted approach to address the diverse issues 

affecting education delivery and quality. 
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DepEd Order No. 24, issued in 2022, marked a significant milestone by adopting the Basic 

Education Development Plan (BEDP) 2030. This comprehensive plan encompasses both formal and 

non-formal education, aligning it with the SDG 2030 global agenda. Additionally, it fosters 

synergies with other education agencies to ensure that policies are harmonized, all working 

towards a shared societal goal. 

 

Building on this initiative, the MIMAROPA Regional Education Development Plan (REDP) 2023-2028 

has been meticulously crafted. It finds its foundation in the MATATAG Agenda championed by 

DepEd Secretary VP Sara Z. Duterte. This agenda is dedicated to nurture a nation that prioritizes 

the well-being and empowerment of its children, leading the way towards a resilient and 

prosperous Philippines. 
 

VISION and MISSION 
 

The MIMAROPA REDP 2023-2028 adopts the vision and mission statements of the Department of 

Education:  

 

VISION: 

We dream of Filipinos 

who passionately love their country 

and whose values and competencies 

enable them to realize their full potential 

and contribute meaningfully to building the nation. 

 

As a learner-centered public institution, 

the Department of Education 

continuously improves itself 

to better serve its stakeholders. 

 

MISSION: 

To protect and promote the right of every Filipino to quality, equitable, culture-based, and 

complete basic education where: 

Students learn in a child-friendly, gender-sensitive, safe, and motivating environment. 

Teachers facilitate learning and constantly nurture every learner. 

Administrators and staff, as stewards of the institution, ensure an enabling and supportive 

environment for effective learning to happen. 

Family, community, and other stakeholders are actively engaged and share responsibility for 

developing life-long learners. 

 

To attain the objectives outlined in the MIMAROPA Regional Education Development Plan (REDP), 

a strategic approach is employed, encompassing the establishment of objectives, the delineation 

of actions required to realize these objectives, and the effective mobilization of resources for the 

execution of these actions. This process is illustrated in Figure 8: 
 
 



47 
 

 
Figure 8 MIMAROPA Strategic Framework 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

The Department's comprehensive framework and guiding principles serve as the cornerstone for 

the delivery of services, facilitating the harmonization of efforts across all levels of governance 

under its purview to achieve the DepEd's mandate, Vision, Mission, and strategic objectives. 

In tandem with the department's framework, a regional framework was meticulously developed 

through collaborative strategy formulation involving the Regional Office Top Management. This 

regional framework serves to align regional initiatives with the overarching goals and direction 

of the Department of Education. 

Figure 9 GREAT School Framework 
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MIMAROPA's commitment to deliver education that truly matters is encapsulated in its guiding 

principle of "Serving with Passion and Compassion." This commitment is upheld through five 

foundational pillars: Relevant Education, Relevant Management, Relevant Support System, 

Relevant School Environment, and Relevant School Assessment. 

 

In the realm of education, relevance is achieved through contextualization, technology integration, 

indigenization, and seamless integration into the curriculum. Management attains relevance by 

adhering to rigorous standards, following policy guidelines, prioritizing client-centric approaches, 

and fostering continuous professional development. The support system, encompassing 

infrastructure, technology, and technical assistance, is fine-tuned to be entirely relevant to the 

needs of the educational ecosystem. 

 

Furthermore, the school assessment process incorporates essential elements such as monitoring, 

evaluation, feedback mechanisms, as well as recognition and rewards. This holistic approach 

paints a vivid picture of MIMAROPA's commitment to fostering RELEVANT EDUCATION. By 

delivering passionate and compassionate service, the region strives to make everything possible 

in the world of ducation. 

 

Figure 10 Relevant Education Framework 

 

 
 

This region is unwavering in its commitment to implementing necessary measures that ensure 

the consistent delivery of high-quality services to its valued clientele, driven by a profound sense 

of compassion in providing basic education. 
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PRIORITY AREAS AND ACTIONS 
 

Through effective management, our system adeptly consolidates and optimizes existing resources 

while also harnessing new ones, ensuring a seamless and well-organized operation. In line with 

Vice President Secretary Sara Z. Duterte's MATATAG Agenda, the management and administration 

of DepEd MIMAROPA Region is a collective responsibility spanning Operational Units, the Regional 

Office, Schools Division Offices, and Schools. Our shared ambition is to proactively address 

opportunities and challenges in pursuit of transformation, ultimately delivering quality education. 

This commitment is driven by our unwavering dedication to our nation's youth. 
 
Table 36 Priority Actions 

uĥÀúíġĴˊ 

ZÙÀĖĀÙĖĚ ÎĆÿēúÙġÙ WġĆɻʶ ÌÀĚíÎ ÙÓĥÎÀġíĆĀëÀıíĀç ÀġġÀíĀÙÓ Àúú úÙÀĖĀíĀç ĚġÀĀÓÀĖÓĚ
ġëÀġ ÙĕĥíēġëÙÿ Ĳíġë ġëÙ ĀÙÎÙĚĚÀĖĴ Ě÷íúúĚ ÀĀÓ ÀġġĖíÌĥġÙĚ ġĆ ēĥĖĚĥÙ ġëÙíĖ ÎëĆĚÙĀ
ēÀġëĚː 

_÷ÙġëÙ ÎĥĖĖíÎĥúĥÿ ĖÙúÙıÀĀġ ġĆ ēĖĆÓĥÎÙ ÎĆÿēÙġÙĀġ ÀĀÓ öĆÌĖlÙÀÓĴˋ ÀÎġíıÙˋ ÀĀÓ
ĖÙĚēĆĀĚíÌúÙ ÎíġíĸÙĀĚː 

WÙĴ sĖíĆĖíġíÙĚ zġĖÀġÙçíÙĚ fĥġēĥġ fĥġÎĆÿÙ 
MÿēĖĆıÙ ĖÙÀÓíĀçˋ
ĲĖíġíĀçˋ ÀĀÓ ĀĥÿÙĖÀÎĴ
Ě÷íúúĚ Ćæ úÙÀĖĀÙĖĚ íĀ
Àúú çĖÀÓÙ úÙıÙúĚ 

ēÀĖġíÎĥúÀĖúĴ íĀ WÙĴ
zġÀçÙ ʵ 

ʵː MĚĚĥÀĀÎÙ Ćæ ēĆúíÎĴ
çĥíÓÙúíĀÙĚ íĀ
íÿēúÙÿÙĀġíĀç ĖÙÀÓíĀç
íĀġÙĖıÙĀġíĆĀ ēĖĆçĖÀÿĚˋ
ĚĥÿÿÙĖ úÙÀĖĀíĀç
ĖÙÿÙÓíÀġíĆĀ 
 

ʶː sĖĆıíĚíĆĀ Ćæ ġÙÎëĀíÎÀú
ÀĚĚíĚġÀĀÎÙ ÀĀÓ ġÙÀÎëíĀç
ÀĀÓ úÙÀĖĀíĀç ĚĥēēĆĖġ ġĆ
ÙĀĚĥĖÙ ġëÀġ Àúú úÙÀĖĀÙĖĚ
ĖÙÎÙíıÙ ÀēēĖĆēĖíÀġÙ
ÀÎÀÓÙÿíÎ íĀġÙĖıÙĀġíĆĀĚ 

MĀÎĖÙÀĚÙÓ
ēĖĆæíÎíÙĀÎĴ úÙıÙú
íĀ ĖÙÀÓíĀç ÀĀÓ
ĀĥÿÙĖÀÎĴ 

ZÙÀĖĀÙĖĚ ÙĕĥíēēÙÓ
Ĳíġë ĀÙÎÙĚĚÀĖĴ
Ě÷íúúĚ íĀ ĖÙÀÓíĀç
ÀĀÓ ĀĥÿÙĖÀÎĴ íĀ
WÙĴ zġÀçÙ ʵ
ÀġġÀíĀÙÓ Àúú
úÙÀĖĀíĀç ĚġÀĀÓÀĖÓĚ
ġĆ ġëÙ ĀÙĳġ ëíçëÙĖ
÷ÙĴ ĚġÀçÙ 

MÿēúÙÿÙĀġ
ÎĆÿēĖÙëÙĀĚíıÙ
ÀĚĚÙĚĚÿÙĀġ ēĖĆçĖÀÿ
ġëÀġ çÙĀÙĖÀġÙĚ À
ĖÀĀçÙ Ćæ ÓÀġÀ ÀÌĆĥġ
ĚġĥÓÙĀġ úÙÀĖĀíĀç
ĆĥġÎĆÿÙĚ ÀĀÓ ĥġíúíĸÙ
ġëÙ ĖÙĚĥúġĚ ġĆ ÀÓÓĖÙĚĚ
ġëÙ úÙÀĖĀíĀç úĆĚĚ ÀĀÓ
çĥíÓÙ ÎĆĀġíĀĥĆĥĚ
íÿēĖĆıÙÿÙĀġ 

ʵː MĚĚĥÀĀÎÙ Ćæ ēĆúíÎĴ
çĥíÓÙúíĀÙĚ íĀ
íÿēúÙÿÙĀġíĀç ĖÙÀÓíĀç ÀĀÓ
úÙÀĖĀíĀç ÀĚĚÙĚĚÿÙĀġ 
 

ʶː 2ÙıÙúĆēÿÙĀġ Ćæ
ÀēēĖĆēĖíÀġÙ ÀĚĚÙĚĚÿÙĀġ
ġĆĆúĚ ġĆ íÓÙĀġíæĴ úÙÀĖĀíĀç
çÀēĚ 

 

ʷː ÓÿíĀíĚġĖÀġíĆĀ Ćæ
ÿÙÀĀíĀçæĥú úÙÀĖĀíĀç
ÀĚĚÙĚĚÿÙĀġĚ ĲëÙĖÙ
ĖÙĚĥúġĚ ÀĖÙ ĥġíúíĸÙÓ ġĆ

MÓÙĀġíæíÙÓ úÙÀĖĀíĀç
úĆĚĚ˖çÀēĚ ÀĀÓ
ÀēēĖĆēĖíÀġÙ˖ĖÙĚēĆ
ĀĚíıÙ ġÙÀÎëíĀç
ĚġĖÀġÙçíÙĚ 

MĀÎĖÙÀĚÙÓ
ēĖĆæíÎíÙĀÎĴ úÙıÙú Ćæ
úÙÀĖĀÙĖĚ íĀÙÀÎë
÷ÙĴ ĚġÀçÙ
ġĖÀĀĚíġíĆĀ 
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íÿēĖĆıÙ ĚġĥÓÙĀġ ÀĀÓ
ĚÎëĆĆú ÀÎëíÙıÙÿÙĀġ 

ÎÎÙĚĚˊ 

úú ĚÎëĆĆúÀlçÙ ÎëíúÓĖÙĀˋ ĆĥġĆlælĚÎëĆĆú ĴĆĥġëˋ ÀĀÓ ÀÓĥúġĚ ÀÎÎÙĚĚÙÓ ĖÙúÙıÀĀġ ÌÀĚíÎ úÙÀĖĀíĀç 

ĆēēĆĖġĥĀíġíÙĚː 

¢÷ÙĚġÙēĚ ġĆ ÀÎÎÙúÙĖÀġÙ ÓÙúíıÙĖĴ Ćæ ÌÀĚíÎ ÙÓĥÎÀġíĆĀ æÀÎíúíġíÙĚ ÀĀÓ ĚÙĖıíÎÙĚː 

WÙĴ sĖíĆĖíġíÙĚ zġĖÀġÙçíÙĚ fĥġēĥġ fĥġÎĆÿÙ 

MÿēĖĆıÙ ÀÎÎÙĚĚ íĀ Àúú
çĆıÙĖĀÀĀÎÙ úÙıÙúĚ
ĚēÙÎíæíÎÀúúĴ íĀ ġëÙ
÷íĀÓÙĖçÀĖġÙĀ ÀĀÓ
ÙúÙÿÙĀġÀĖĴ úÙıÙúĚ 

ʵː ÓıĆÎÀÎĴ ēĖĆçĖÀÿ ĆĀ ÌÀĚíÎ
ÙÓĥÎÀġíĆĀ 
 

ʶː 8ĚġÀÌúíĚëÿÙĀġ Ćæ ēĥÌúíÎ
ĚÎëĆĆúĚ 

 

ʷː _ÀíĀġÀíĀíĀç ÀÓÙĕĥÀġÙ
ĚĥēēĆĖġ ĚÙĖıíÎÙĚ æĆĖ
ÎĆĀġíĀĥÙÓ úÙÀĖĀÙĖ
ēĆēĥúÀġíĆĀ çĖĆĲġë 

8ĚġÀÌúíĚëÙÓ ēĥÌúíÎ
ĚÎëĆĆúĚ 

 

zÎëĆĆúĚ ÀÎëíÙıÙÓ
ĚġÀĀÓÀĖÓ ĖÀġíĆ íĀ
ÎúÀĚĚĖĆĆÿˋ ĚÙÀġĚˋ
ġÙÀÎëÙĖˋ ġÙĳġÌĆĆ÷Ěˋ
µÀġzÀĀ 

 

MĀÎĖÙÀĚÙÓ
ēÀĖġíÎíēÀġíĆĀ ĖÀġÙ 

 

 

vÙĚíúíÙĀÎĴˊ 

ZÙÀĖĀÙĖĚ ÀĖÙ ĖÙĚíúíÙĀġ ÀĀÓ ÷ĀĆĲ ġëÙíĖ ĖíçëġĚ ÀĀÓ ëÀıÙ ġëÙ úíæÙ Ě÷íúúĚ ġĆ ēĖĆġÙÎġ ġëÙÿĚÙúıÙĚ ÀĀÓ
ÎúÀíÿ ġëÙíĖÙÓĥÎÀġíĆĀĖlÙúÀġÙÓ ĖíçëġĚ æĖĆÿ 2Ùē8Ó ÀĀÓ ĆġëÙĖ ÓĥġĴÌlÙÀĖÙĖĚ ġĆ ēĖĆÿĆġÙ úÙÀĖĀÙĖĚ˫
ĲÙúúÌlÙíĀçː 

¢÷Ù çĆĆÓ ÎÀĖÙ Ćæ úÙÀĖĀÙĖĚ ÌĴ ēĖĆÿĆġíĀç úÙÀĖĀÙĖ ĲÙúúÌlÙíĀçˋ íĀÎúĥĚíıÙ ÙÓĥÎÀġíĆĀˋ ÀĀÓ À ēĆĚíġíıÙ
úÙÀĖĀíĀç ÙĀıíĖĆĀÿÙĀġː 

WÙĴ sĖíĆĖíġíÙĚ zġĖÀġÙçíÙĚ fĥġēĥġ fĥġÎĆÿÙ 

8ĀĚĥĖÙ íĀÎúĥĚíıÙˋ
ÙææÙÎġíıÙˋ ÎĥúġĥĖÀúúĴ
ĖÙĚēĆĀĚíıÙˋ çÙĀÓÙĖ
ĚÙĀĚíġíıÙ ÀĀÓ ĚÀæÙ
úÙÀĖĀíĀç ÙĀıíĖĆĀÿÙĀġ ġĆ
ĖÙĚēĆĀÓ ġĆ ġëÙ
ĚíġĥÀġíĆĀĚ Ćæ
ÓíĚÀÓıÀĀġÀçÙÓ 

ʵː 8ĚġÀÌúíĚëÿÙĀġ Ćæ ĖÙĚēĆĀĚíıÙ
ÿĆĀíġĆĖíĀç ÀĀÓ ÙıÀúĥÀġíĆĀ 
 

ʶː 8ĀĖíÎëÿÙĀġ Ćæ íĀÎúĥĚíıÙ
ÙÓĥÎÀġíĆĀ ÎĥĖĖíÎĥúĥÿ 

víçëġĚÌlÀĚÙÓ ÀĀÓ
ÎĥúġĥĖÙĚlÙĀĚíġíıÙ
ēúÀĀĀíĀç ÀĀÓ
ÿĆĀíġĆĖíĀç ÀĀÓ
ÙıÀúĥÀġíĆĀ Àġ
ıÀĖíĆĥĚ çĆıÙĖĀÀĀÎÙ
úÙıÙúĚ æĆĖ íĀÎúĥĚíıÙ
ÙÓĥÎÀġíĆĀ
æĆĖÿĥúÀġÙÓÀĀÓ
íÿēúÙÿÙĀġÙÓ 

MÿēĖĆıÙÓ
ēÙĖæĆĖÿÀĀÎÙ Ćæ
íĀÎúĥĚíıÙ ÀĀÓ
ÓíĚÀÓıÀĀġÀçÙÓ
úÙÀĖĀÙĖĚ ēĖĆıíÓÙÓ
Ĳíġë ÙĕĥÀú ÀĀÓ
ĖÙĚēĆĀĚíıÙ úÙÀĖĀíĀç
ĆēēĆĖġĥĀíġíÙĚ 

sĖĆıíÓÙ ġÙÎëĀíÎÀú
ÀĚĚíĚġÀĀÎÙ æĆĖ ĚÀæÙˋ
íĀÎúĥĚíıÙ úÙÀĖĀíĀç
ÙĀıíĖĆĀÿÙĀġ ġëÀġ
æĆĚġÙĖĚ úÙÀĖĀÙĖĚ ÀĀÓ
ġÙÀÎëÙĖĚ˫ ĲÙúúÌlÙíĀç 

ʵː sĖĆıíĚíĆĀ Ćæ ġÙÎëĀíÎÀú
ÀĚĚíĚġÀĀÎÙ íĀ ġëÙ
íÿēúÙÿÙĀġÀġíĆĀ Ćæ ÎëíúÓ
æĖíÙĀÓúĴ ĚÎëĆĆú ÙĀıíĖĆĀÿÙĀġ 
 

ʶː sĖĆıíĚíĆĀ æĆĖ ēĚĴÎëĆĚlĆÎíĆ
íĀġÙĖıÙĀġíĆĀ 

 
ʷː 8ĚġÀÌúíĚëÿÙĀġ Ćæ vÙçíĆĀÀú
sĥÌúíÎ zÙĖıíÎÙ -ĆĀġíĀĥíġĴ
súÀĀ 

MĀ ēúÀÎÙÓ ĚÀæÙ ÀĀÓ
ÎëíúÓ æĖíÙĀÓúĴ
úÙÀĖĀíĀç
ÙĀıíĖĆĀÿÙĀġ íĀ Àúú
ĚÎëĆĆúĚ 

 

 

 

 

 

 

 

 

 

vÙĚíúíÙĀġ úÙÀĖĀÙĖĚ
ÀĀÓ ġÙÀÎëÙĖĚ ÀÿíÓĚġ
ÀĀÓ ÀæġÙĖ ÓíĚÀĚġÙĖĚ
ÀĀÓ ÙÿÙĖçÙĀÎíÙĚ 
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GĆıÙĖĀÀĀÎÙˊ 

8ææíÎíÙĀġˋ ĀíÿÌúÙˋ ÀĀÓ ĖÙĚíúíÙĀġ çĆıÙĖĀÀĀÎÙ ÀĀÓ ÿÀĀÀçÙÿÙĀġ ēĖĆÎÙĚĚÙĚ 

GíıÙ ĚĥēēĆĖġ ġĆ ġÙÀÎëÙĖĚ ġĆ ġÙÀÎë ÌÙġġÙĖː 

WÙĴ sĖíĆĖíġíÙĚ zġĖÀġÙçíÙĚ fĥġēĥġ fĥġÎĆÿÙ 

fēÙĖÀġÙ ĥĀÓÙĖ
çĆıÙĖĀÀĀÎÙ ÀĀÓ
úÙÀÓÙĖĚëíē ġëÀġ
ēĖĆÿĆġÙĚ ÀĀÓ ĚĥēēĆĖġĚ
ĚĥÎÎÙĚĚæĥúˋ ēĆĚíġíıÙ
ēÙĖæĆĖÿÀĀÎÙˋ ÀĀÓ
ĚĴĚġÙÿ ÙææÙÎġíıÙĀÙĚĚ 

ʵː 8ĀĚĥĖíĀç ÀĀÓ ÿÀíĀġÀíĀíĀç
ĚġĖĆĀç çĆıÙĖĀÀĀÎÙ ÀĀÓ
ĚÎëĆĆú úÙÀÓÙĖĚëíē ÀĀÓ
ÿÀĀÀçÙÿÙĀġ 
 

ʶː ¦ēĚ÷íúúíĀçˋ ĖÙĚ÷íúúíĀçˋ ÀĀÓ
ĖÙġÀíĀíĀç ĕĥÀúíġĴ
ÙÓĥÎÀġíĆĀÀú úÙÀÓÙĖĚ ÀĀÓ
ġÙÀÎëÙĖĚ 

 

ʷː zġĖÙĀçġëÙĀíĀç ēÀĖÙĀġÀú ÀĀÓ
ÎĆÿÿĥĀíġĴ íĀıĆúıÙÿÙĀġˋ
ÎĆúúÀÌĆĖÀġíĆĀˋ ÀĀÓ
úÙÀÓÙĖĚëíē 

¢ĖÀíĀíĀç sĖĆçĖÀÿĚ
ÓÙĚíçĀ æĆĖ
sĖĆæÙĚĚíĆĀÀú
ÓıÀĀÎÙÿÙĀġ Ćæ

zÎëĆĆú ZÙÀÓÙĖĚ ÀĀÓ
¢ÙÀÎëÙĖĚ 

8ıíÓÙĀġ ÙÿēĆĲÙĖÙÓ 

úÙÀÓÙĖĚëíē Ćæ
ÿĆÓÙĖĀˋ
ēĖĆæÙĚĚíĆĀÀúˋ ēĖĆˡ
ÀÎġíıÙˋ ĀíÿÌúÙˋ
ġĖĥĚġÙÓˋ ÀĀÓ
ĀĥĖġĥĖíĀç ÙÓĥÎÀġíĆĀ
úÙÀÓÙĖĚ ÀĀÓ
ġÙÀÎëÙĖĚ 
 

 ʸː MÿēúÙÿÙĀġíĀç ĖÙçíĆĀÀú
íĀíġíÀġÙÓ ēĖĆçĖÀÿĚ ÀĀÓ
ēĖĆöÙÎġĚ ĚĥÎë ÀĚˊ 
 
_M_ vfs zfµ 

 

 

 

fĀ ĚíġÙ ëÙúē ÓÙĚ÷ æĆĖ
ġÙÎëĀíÎÀú ÀĚĚíĚġÀĀÎÙ
ġĆ ĚġÀ÷ÙëĆúÓÙĖĚ 

 

 

 

vÙĚēĆĀĚíıÙ ēĥÌúíÎ
ĚÙĖıíÎÙ ÓÙĚēíġÙ ġëÙ
çÙĆçĖÀēëíÎÀúúĴ
ÎëÀúúÙĀçÙÓ æÙÀġĥĖÙĚ 

 2Ùē8Ó _M_ vfs sv Mz8 zíçĀíæíÎÀĀġ
ÎĆĀġĖíÌĥġíĆĀĚ ÀĀÓ
ÀÎëíÙıÙÿÙĀġĚ ÀĖÙ
ÀÎÎĆĖÓÙÓ ġĆ
ĕĥÀúíæíÙÓ ÙÿēúĆĴÙÙĚ 

zġĖÙĀçġëÙĀÙÓ
ēĖĆçĖÀÿ ĆĀ ÀĲÀĖÓĚ
ÀĀÓ íĀÎÙĀġíıÙĚ æĆĖ
ĚÙĖıíÎÙ ÙĳÎÙúúÙĀÎÙ 

 ¢ Zl - · ` MÓÙĀġíæíÙÓ ĥĀíĕĥÙ
ĀÙÙÓĚ ÀĀÓ
ÎëÀúúÙĀçÙĚ Ćæ z2fĚ 

-ĆĀġíĀĥĆĥĚ
íÿēĖĆıÙÿÙĀġ ÀĀÓ
ÙĳÎÙúúÙĀÎÙ íĀ Àúú
úÙıÙúĚ Ćæ ÙÓĥÎÀġíĆĀ
ġëĖĆĥçë ĖÙĚēĆĀĚíıÙ
ÀĚĚíĚġÀĀÎÙ 

 sĖĆöÙÎġ +f¢MW zĆúĥġíĆĀĚ˖íĀġÙĖıÙĀġí
ĆĀĚ ġĆ ÀÓÓĖÙĚĚ
ÙÓĥÎÀġíĆĀÀú
ÎëÀúúÙĀçÙĚ ÀĀÓ
ÎĆĀÎÙĖĀĚ 

¢ĖÀĀĚæĆĖÿÙÓ
ÙÓĥÎÀġíĆĀÀú
ēĖÀÎġíÎÙĚ ġëĖĆĥçë
ÙıíÓÙĀÎÙÌlÀĚÙÓ
ĚĆúĥġíĆĀĚ 
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PERFORMANCE TARGET 
 

¢Ć ÀġġÀíĀ _M_ vfs ˫Ě ēĖíĆĖíġíÙĚˋ ġÀĖçÙġĚ ĲÙĖÙ ĚÙġ ġëÀġ ĲÙ ÎĆÿÿíġ ġĆ ÀÎëíÙıÙ ġëĖĆĥçëefficient, effective, and harmonious working partnership. 

 
Table 37 Targets on Quality/MA  

síúúÀĖˊ u¦ ZM¢· ZÙÀĖĀÙĖĚ ÎĆÿēúÙġÙ WġĆɻʶ ÌÀĚíÎÙÓĥÎÀġíĆĀëÀıíĀç ÀġġÀíĀÙÓ Àúú úÙÀĖĀíĀç ĚġÀĀÓÀĖÓĚ ġëÀġ Ùĕĥíē
ġëÙÿ Ĳíġë ġëÙ ĀÙÎÙĚĚÀĖĴ Ě÷íúúĚ ÀĀÓ ÀġġĖíÌĥġÙĚ ġĆ ēĥĖĚĥÙ ġëÙíĖ ÎëĆĚÙĀ ēÀġëĚː 

_ ¢ ¢ G G8`2 _À÷Ù ġëÙ ÎĥĖĖíÎĥúĥÿ ĖÙúÙıÀĀġ ġĆ ēĖĆÓĥÎÙ ÎĆÿēÙġÙĀġ ÀĀÓ öĆÌĖlÙÀÓĴˋ ÀÎġíıÙˋ ÀĀÓ ĖÙĚēĆĀĚíÌúÙ
ÎíġíĸÙĀĚː 

s8vEfv_ `-8 M`2M- ¢fvz + z8ZM`8 ¢ vG8¢ 
ʶʴʶʷ ʶʴʶʸ ʶʴʶʹ ʶʴʶʺ ʶʴʶʻ ʶʴʶʼ 

sĖĆēĆĖġíĆĀ Ćæ ĚġĥÓÙĀġĚ íĀ GĖÀÓÙ ʶ ĆĖ ʷÀÎëíÙıíĀç Àġ
úÙÀĚġ À ÿíĀíÿĥÿ ēĖĆæíÎíÙĀÎĴ úÙıÙú íĀ ÿÀġëÙÿÀġíÎĚ 

ʶʸːʴʴ ʷʶːʹʴ ʸʵːʴʴ ʸʽːʹʴ ʹʼːʴʴ ʺʺːʹʴ ʻʹːʴʴ 

sĖĆēĆĖġíĆĀ Ćæ ĚġĥÓÙĀġĚ íĀ GĖÀÓÙ ʶ ĆĖ ʷ ÀÎëíÙıíĀç Àġ
úÙÀĚġ À ÿíĀíÿĥÿ ēĖĆæíÎíÙĀÎĴ úÙıÙú íĀ ĖÙÀÓíĀç 

       

8ĀçúíĚë ZíġÙĖÀÎĴ ʷʶːʴʴ ʷʽːʵʻ ʸʺːʷʷ ʹʷːʹʴ ʺʴːʺʻ ʺʻːʼʷ ʻʹːʴʴ 
EíúíēíĀĆ ZíġÙĖÀÎĴ ʷʷːʴʴ ʸʴːʴʴ ʸʻːʴʴ ʹʸːʴʴ ʺʵːʴʴ ʺʼːʴʴ ʻʹːʴʴ 

sĖĆēĆĖġíĆĀ Ćæ ĚġĥÓÙĀġĚ Àġ ġëÙ ÙĀÓ Ćæ ēĖíÿÀĖĴ
ÀÎëíÙıíĀç Àġ úÙÀĚġ À ÿíĀíÿĥÿ ēĖĆæíÎíÙĀÎĴ úÙıÙú íĀ
ÿÀġëÙÿÀġíÎĚ 

ʵʸːʴʺ ʷʺːʽʵ ʸʸːʹʷ ʹʶːʵʹ ʹʽːʻʻ ʺʻːʷʼ ʻʹːʴʴ 

sĖĆēĆĖġíĆĀ ĆæĚġĥÓÙĀġĚ Àġ ġëÙ ÙĀÓ Ćæ ēĖíÿÀĖĴ
ÀÎëíÙıíĀç Àġ úÙÀĚġ À ÿíĀíÿĥÿ ēĖĆæíÎíÙĀÎĴ úÙıÙú íĀ
8ĀçúíĚë úíġÙĖÀÎĴ 

ʵʶːʷʴ ʷʹːʼʵ ʸʷːʺʹ ʹʵːʸʽ ʹʽːʷʷ ʺʻːʵʺ ʻʹːʴʴ 

sĖĆēĆĖġíĆĀ Ćæ ĚġĥÓÙĀġĚ Àġ ġëÙ ÙĀÓ Ćæ úĆĲÙĖ
ĚÙÎĆĀÓÀĖĴ ÀÎëíÙıíĀç Àġ úÙÀĚġ À ÿíĀíÿĥÿ
ēĖĆæíÎíÙĀÎĴ úÙıÙú íĀ ÿÀġëÙÿÀġíÎĚ 

ʽːʼʺ ʷʸːʶʽ ʸʶːʸʷ ʹʴːʹʻ ʹʼːʻʶ ʺʺːʼʺ ʻʹːʴʴ 

sĖĆēĆĖġíĆĀ Ćæ ĚġĥÓÙĀġĚ Àġ ġëÙ ÙĀÓ Ćæ úĆĲÙĖ
ĚÙÎĆĀÓÀĖĴ ÀÎëíÙıíĀç Àġ úÙÀĚġ À ÿíĀíÿĥÿ
ēĖĆæíÎíÙĀÎĴ úÙıÙú íĀ 8ĀçúíĚë 

ʷʵːʵʶ ʸʻːʹʼ ʹʷːʴʺ ʹʼːʹʹ ʺʸːʴʷ ʺʽːʹʶ ʻʹːʴʴ 
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Table 38 Targets on Access/TA  

--8zz úúĚÎëĆĆúÀlçÙ ÎëíúÓĖÙĀˋ ĆĥġĆlælĚÎëĆĆú ĴĆĥġëˋ ÀĀÓ ÀÓĥúġĚ ÀÎÎÙĚĚÙÓ ĖÙúÙıÀĀġ ÌÀĚíÎ úÙÀĖĀíĀç
ĆēēĆĖġĥĀíġíÙĚː 

_ ¢ ¢ G G8`2 ¢À÷Ù çĆĆÓ ÎÀĖÙ Ćæ úÙÀĖĀÙĖĚ ÌĴ ēĖĆÿĆġíĀç úÙÀĖĀÙĖ ĲÙúúÌlÙíĀçˋ íĀÎúĥĚíıÙ ÙÓĥÎÀġíĆĀˋ ÀĀÓ À
ēĆĚíġíıÙ úÙÀĖĀíĀç ÙĀıíĖĆĀÿÙĀġː 

s8vEfv_ `-8 M`2M- ¢fvz + z8ZM`8 ¢ vG8¢ 
ʶʴʶʷ ʶʴʶʸ ʶʴʶʹ ʶʴʶʺ ʶʴʶʻ ʶʴʶʼ 

`Ùġ 8ĀĖĆúúÿÙĀġ vÀġÙ ˜`8v˝slÙĖÎÙĀġÀçÙ Ćæ ĚÎëĆĆúˡ
ÀçÙ ÎëíúÓĖÙĀ íĀ ĚÎëĆĆú 

       

WíĀÓÙĖçÀĖġÙĀ ʺʺːʵʹ ʻʼːʴʹ ʼʶːʷʶ ʼʺːʹʽ ʽʴːʼʺ ʽʹːʵʷ ʽʽːʸʴ 
8úÙÿÙĀġÀĖĴ ʼʺːʶʵ ʼʽːʸʻ ʽʵːʷʼ ʽʷːʶʼ ʽʹːʵʽ ʽʻːʴʽ ʽʽːʴʴ 

VKz ʼʴːʻʺ ʼʻːʶʼ ʼʼːʺʶ ʼʽːʽʻ ʽʵːʷʵ ʽʶːʺʺ ʽʸːʴʴ 
zKz ʹʴːʶʴ ʺʻːʴʵ ʻʴːʺʵ ʻʸːʶʵ ʻʻːʼʵ ʼʵːʸʴ ʼʹːʴʴ 

-ĆÿēúÙġíĆĀ vÀġÙ ˜-v˝slÙĖÎÙĀġÀçÙ Ćæ úÙÀĖĀÙĖĚ íĀ À
ÎĆëĆĖġ ĲëĆ ÎĆÿēúÙġÙÓ GĖÀÓÙ ʺ˖GĖÀÓÙ ʵʶ 

       

GĖÀÓÙ ʺ ʽʴːʹʹ ʽʶːʽʻ ʽʷːʻʼ ʽʸːʹʼ ʽʹːʷʽ ʽʺːʵʽ ʽʻːʴʴ 
GĖÀÓÙ ʵʶ ʻʶːʽʴ ʻʼːʵʽ ʻʽːʽʹ ʼʵːʻʵ ʼʷːʸʼ ʼʹːʶʸ ʼʻːʴʴ 

MĀÎíÓÙĀÎÙ Ćæ ĆĥġĆlælĚÎëĆĆú ÎëíúÓĖÙĀ ÀĀÓ ĴĆĥġë ʶʹˋʽʷʸ ʶʺˋʸʹʷ ʶʺˋʽʼʸ ʶʻˋʹʶʸ ʶʼˋʴʻʸ ʶʼˋʺʷʹ ʶʽˋʶʴʼ 
`Ùġ MĀġÀ÷Ù vÀġÙ ˜`Mv˝slÙĖÎÙĀġÀçÙ Ćæ ʹĴlÙÀĖĆlúÓĚ
íĀ ĚÎëĆĆú 

ʺʽːʹʵ ʻʵːʴʼ ʻʵːʼʺ ʻʶːʺʹ ʻʷːʸʷ ʻʸːʶʶ ʻʹːʴʴ 

vÙġÙĀġíĆĀ vÀġÙ ˜vv˝slÙĖÎÙĀġÀçÙ Ćæ ÙĀĖĆúúÙÙĚ íĀ À
çíıÙĀ ĚÎëĆĆú ĴÙÀĖ ĲëĆ ÎĆĀġíĀĥÙ ġĆ ÌÙ íĀ ġëÙ
æĆúúĆĲíĀç ĚÎëĆĆú ĴÙÀĖ 

       

8úÙÿÙĀġÀĖĴ ʽʻːʴʷ ʽʼːʵʴ ʽʼːʸʻ ʽʼːʼʹ ʽʽːʶʶ ʽʽːʹʽ ʵʴʴːʴʴ 
VKz ˜Gʻ˟ɻ ʴ˝ ʽʸːʸʵ ʽʺːʹʵ ʽʻːʶʵ ʽʻːʽʴ ʽʼːʺʴ ʽʽːʷʴ ʵʴʴːʴʴ 
zKz ˜Gʻ˟ɻ ʶ˝ ʽʷːʽʸ ʽʹːʴʽ ʽʹːʸʻ ʽʹːʼʹ ʽʺːʶʸ ʽʺːʺʶ ʽʻːʴʴ 

zÎëĆĆú ZÙıÙĖ vÀġÙ ˜zZv˝slÙĖÎÙĀġÀçÙ Ćæ ÎĥĖĖÙĀġúĴ
ÙĀĖĆúúÙÓ úÙÀĖĀÙĖĚ Ìĥġ ÓíÓ ĀĆġ æíĀíĚë˖ÎĆÿēúÙġÙ ġëÙ
ĚÎëĆĆú ĴÙÀĖ 

       

8úÙÿÙĀġÀĖĴ ʶːʶʴ ʵːʻʹ ʵːʺʴ ʵːʸʹ ʵːʷʴ ʵːʵʹ ʵːʴʴ 
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VKz ˜Gʻ˟ɻ ʴ˝ ʹːʷʵ ʸːʴʻ ʷːʺʺ ʷːʶʸ ʶːʼʷ ʶːʸʵ ʶːʴʴ 
zKz ˜Gʻ˟ɻ ʶ˝ ʹːʺʷ ʸːʶʻ ʷːʼʶ ʷːʷʺ ʶːʽʵ ʶːʸʹ ʶːʴʴ 

¢ĖÀĀĚíġíĆĀ vÀġÙ ˜¢v˝s˟ÙĖÎÙĀġÀçÙ Ćæ WíĀÓÙĖçÀĖġÙĀ˖
GĖÀÓÙ ʺ˖GĖÀÓÙ ʵʴ ÎĆÿēúÙġÙĖĚ ēĖĆÎÙÙÓÙÓ ġĆ ĀÙĳġ
÷ÙĴ ĚġÀçÙ 

       

8úÙÿÙĀġÀĖĴ ʽʹːʷʻ ʽʺːʻʷ ʽʻːʵʽ ʽʻːʺʸ ʽʼːʹʹ ʽʽːʴʴ ʵʴʴːʴʴ 
VKz ˜Gʻ˟ɻ ʴ˝ ʼʽːʵʷ ʽʶːʴʼ ʽ̫ ːʴʻ ʽʸːʴʹ ʽʺːʴʶ ʽʻːʴʴ ʵʴʴːʴʴ 
zKz ˜Gʻ˟ɻ ʶ˝ ʽʷːʼ ʁ ʽʹːʴ ɻ ʽʹːʸʵ ʽʹːʼʵ ʽʺːʺʴ ʽʻːʴʴ ʽʼːʴʴ 

sÀĖġíÎíēÀġíĆĀ vÀġÙ Ćæ fz- ÀĀÓ fz·slÙĖÎÙĀġÀçÙ Ćæ
fz- ÀĀÓ fz· ĲëĆ ĖÙġĥĖĀÙÓ ġĆ ĚÎëĆĆú ĆĖ
ēÀĖġíÎíēÀġíĀç ġĆ Zz 

ʶːʵʼ ʶːʶʶ ʶːʶʻ ʶːʷʵ ʶːʷʺ ʶːʸʵ ʶːʸʺ 

sÙĖÎÙĀġÀçÙ Ćæ ÎĆÿēúÙġÙĖĚ íĀ ZzÎ˟ĆÿēúÙġÙÓ
zÙĚĚíĆĀĚˡ Zz 

       

+Zs ʶʸːʵʺ ʶʸːʺʸ ʶʹːʵʷ ʶʹːʺʷ ʶʺːʵʸ ʶʺːʺʺ ʶʻːʵʽ 
̪8 ˜8úÙÿ˝ ʷʸːʴʴ ʷʸːʺʼ ʷʹːʷʻ ʷʺːʴʼ ʷʺːʼʴ ʷʻːʹʸ ʷʼːʶʽ 
̪8 ˜zÙÎ˝ ΟΠЮΜΜ ΟΠЮΣΥ ΟΣЮΜΥ ΟΣЮΜΥ ΟΣЮΥΜ ΟΤЮΡΠ ΟΥЮΞΦ 
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Table 39 Targets on Equity/MA/TA  

8u¦M¢· 2íĚÀÓıÀĀġÀçÙÓ ĚÎëĆĆúÀlçÙ ÎëíúÓĖÙĀ ÀĀÓ ĴĆĥġëˋ ÀĀÓ ÀÓĥúġĚ ÌÙĀÙæíġÙÓ æĖĆÿ ÀēēĖĆēĖíÀġÙ ÙĕĥíġĴ
íĀíġíÀġíıÙĚː 

_ ¢ ¢ G G8`2 ¢À÷Ù çĆĆÓ ÎÀĖÙ Ćæ úÙÀĖĀÙĖĚ ÌĴ ēĖĆÿĆġíĀç úÙÀĖĀÙĖ ĲÙúúÌlÙíĀçˋ íĀÎúĥĚíıÙ ÙÓĥÎÀġíĆĀˋ ÀĀÓ À
ēĆĚíġíıÙ úÙÀĖĀíĀç ÙĀıíĖĆĀÿÙĀġː 
_À÷Ù ġëÙ ÎĥĖĖíÎĥúĥÿ ĖÙúÙıÀĀġ ġĆ ēĖĆÓĥÎÙ ÎĆÿēÙġÙĀġ ÀĀÓ öĆÌĖlÙÀÓĴˋ ÀÎġíıÙˋ ÀĀÓ ĖÙĚēĆĀĚíÌúÙ
ÎíġíĸÙĀĚː 

s8vEfv_ `-8 M`2M- ¢fvz + z8ZM`8 ¢ vG8¢ 
ʶʴʶʷ ʶʴʶʸ ʶʴʶʹ ʶʴʶʺ ʶʴʶʻ ʶʴʶʼ 

sĖĆēĆĖġíĆĀ Ćæ úÙÀĖĀÙĖĚ íĀ ĚíġĥÀġíĆĀĚ Ćæ
ÓíĚÀÓıÀĀġÀçÙ ġĖÀĀĚíġíĆĀ ġĆ ĀÙĳġ ÷ÙĴ ĚġÀçÙ 

`Ć
ÀıÀíúÀÌúÙ
ÓÀġÀ 

      

GÙĀÓÙĖ sÀĖġíÎíēÀġíĆĀ2˟íĚēÀĖíġĴ íĀ ÎĆÿēúÙġíĆĀ        
8úÙÿÙĀġÀĖĴ ʵːʴʵ ʵːʴʴ ʵːʴʴ ʵːʴʴ ʵːʴʴ ʵːʴʴ ʵːʴʴ 
VKz ˜Gʻ˟ɻ ʴ˝ ʵːʴʴ ʵːʴʴ ʵːʴʴ ʵːʴʴ ʵːʴʴ ʵːʴʴ ʵːʴʴ 
zKz ˜Gʻ˟ɻ ʶ˝ ʵːʴʴ ʵːʴʴ ʵːʴʴ ʵːʴʴ ʵːʴʴ ʵːʴʴ ʵːʴʴ 

sÙĖÎÙĀġÀçÙ Ćæ úÙÀĖĀÙĖĚ íĀ ĚíġĥÀġíĆĀ Ćæ ÓíĚÀÓıÀĀġÀçÙ
ÎĆĀġíĀĥÙ ġĆ ēÀĖġíÎíēÀġÙ íĀ ÌÀĚíÎ ÙÓĥÎÀġíĆĀ ˜ĖÙæÙĖ ġĆ
ġëÙ ÙĀĖĆúúÿÙĀġ ÓÀġÀ Ćæ ZÀĚġ _íúÙzÎëĆĆúĚ ÀĀÓ
KÀĖÓĚëíē MĀÓÙĳ˝ 

ʵʻːʽ ʵʻːʻ ʵʻːʹ ʵʻːʷ ʵʻːʵ ʵʺːʽ ʵʺːʻ 
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Table 40 Targets on Resiliency/TA  

v8zMZM8`-· ZÙÀĖĀÙĖĚ ÀĖÙ ĖÙĚíúíÙĀġ ÀĀÓ ÷ĀĆĲ ġëÙíĖ ĖíçëġĚ ÀĀÓ ëÀıÙ ġëÙ úíæÙ Ě÷íúúĚ ġĆ ēĖĆġÙÎġ ġëÙÿĚÙúıÙĚ
ÀĀÓ ÎúÀíÿ ġëÙíĖÙÓĥÎÀġíĆĀĖlÙúÀġÙÓ ĖíçëġĚ æĖĆÿ 2Ùē8Ó ÀĀÓ ĆġëÙĖ ÓĥġĴÌlÙÀĖÙĖĚ ġĆ ēĖĆÿĆġÙ
úÙÀĖĀÙĖĚ˫ ĲÙúúÌlÙíĀçː 

_ ¢ ¢ G G8`2 ¢À÷Ù çĆĆÓ ÎÀĖÙ Ćæ úÙÀĖĀÙĖĚ ÌĴ ēĖĆÿĆġíĀç úÙÀĖĀÙĖ ĲÙúúÌlÙíĀçˋ íĀÎúĥĚíıÙ ÙÓĥÎÀġíĆĀˋ ÀĀÓ À
ēĆĚíġíıÙ úÙÀĖĀíĀç ÙĀıíĖĆĀÿÙĀġː 

s8vEfv_ `-8M`2M- ¢fvz + z8ZM`8 ¢ vG8¢ 
ʶʴʶʷ ʶʴʶʸ ʶʴʶʹ ʶʴʶʺ ʶʴʶʻ ʶʴʶʼ 

sÙĖÎÙĀġÀçÙ Ćæ ÀææÙÎġÙÓ ÀĀÓ ÓíĚēúÀÎÙÓ úÙÀĖĀÙĖĚ
ĖÙġÀíĀÙÓ 

ʶʴ̧ ʵʹ̧ ʵʴ̧ ʹ  ̧ ʹ  ̧ ʹ  ̧ ʹ  ̧

sÙĖÎÙĀġÀçÙ Ćæ úÙÀĖĀÙĖĚ ġëÀġ æÙÙú ĚÀæÙ ÀĀÓ ēĖĆġÙÎġÙÓ
íĀ ĚÎëĆĆúĚ ÀĀÓ -Z-Ě 

ʼʴ̧ ʵʴʴ̧ ʵʴʴ̧ ʵʴʴ̧ ʵʴʴ̧ ʵʴʴ̧ ʵʴʴ̧ 

sÙĖÎÙĀġÀçÙ Ćæ úÙÀĖĀÙĖĚ ġëÀġ ÀĖÙ ÀĲÀĖÙ Ćæ ġëÙíĖ
ĖíçëġĚ íĀ ÙÓĥÎÀġíĆĀ 

ʵʴʴ̧ ʵʴʴ̧ ʵʴʴ̧ ʵʴʴ̧ ʵʴʴ̧ ʵʴʴ̧ ʵʴʴ̧ 

sÙĖÎÙĀġÀçÙ Ćæ úÙÀĖĀÙĖĚ ġëÀġ ÀĖÙ ëÀēēĴ Ĳíġë ġëÙíĖ
ÌÀĚíÎ ÙÓĥÎÀġíĆĀ ÙĳēÙĖíÙĀÎÙ ēÙĖ ĚÎëĆĆú ĴÙÀĖ 

`Ć
ÀıÀíúÀÌúÙ
ÓÀġÀ 

      

sÙĖÎÙĀġÀçÙ Ćæ úÙÀĖĀÙĖĚÙĕĥíēēÙÓ Ĳíġë ÎÀēÀÎíġíÙĚ ĆĀ
ĲëÀġ ġĆ ÌÙæĆĖÙˋ ÓĥĖíĀçˋ ÀĀÓ ÀæġÙĖ À ÓíĚÀĚġÙĖ ĆĖ
ÙÿÙĖçÙĀÎĴ 

ʽʴ̧ ʵʴʴ̧ ʵʴʴ̧ ʵʴʴ̧ ʵʴʴ̧ ʵʴʴ̧ ʵʴʴ̧ 
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Table 41 Targets on Governance/G  

8` +ZM`G _8-K `Mz_Glf²8v` `-8 8ææíÎíÙĀġˋ ĀíÿÌúÙˋ ÀĀÓ ĖÙĚíúíÙĀġ çĆıÙĖĀÀĀÎÙ ÀĀÓÿÀĀÀçÙÿÙĀġ ēĖĆÎÙĚĚÙĚ 
_ ¢ ¢ G G8`2 ¢À÷Ù ĚġÙēĚ ġĆ ÀÎÎÙúÙĖÀġÙ ÓÙúíıÙĖĴ Ćæ ÌÀĚíÎ ÙÓĥÎÀġíĆĀ æÀÎíúíġíÙĚ ÀĀÓ ĚÙĖıíÎÙĚː 

GíıÙ ĚĥēēĆĖġ ġĆ ġÙÀÎëÙĖĚ ġĆ ġÙÀÎë ÌÙġġÙĖː 
s8vEfv_ `-8 M`2M- ¢fvz + z8ZM`8 ¢ vG8¢ 

ʶʴʶʷ ʶʴʶʸ ʶʴʶʹ ʶʴʶʺ ʶʴʶʻ ʶʴʶʼ 

sĖĆēĆĖġíĆĀ ĆæĚÎëĆĆúĚ ÀÎëíÙıíĀç ëíçëÙĖ úÙıÙúĚ Ćæ
z+_ ēĖÀÎġíÎÙ 

       

8úÙÿ˟ZÙıÙú ʵ ʵ ʷʼʶ       
8úÙÿ˟ZÙıÙú ʶ ʹʺʶ ʸ ɹ ʵʴʺ ʵʽʽ ʷʵʽ ʸʻʼ ʺʺʸ 
8úÙÿ˟ZÙıÙú ʷ  ̋ ʶ ̓ ʹ ̋ ʽ ̋ ʵʸʺ ʶʴʼ ʶʼʵ 

zÙÎĆĀÓÀĖĴZ˟ÙıÙú ʵ ʶʸʶ       
zÙÎĆĀÓÀĖĴZ˟ÙıÙú ʶ ʶʷʸ  ̒ ʵʽ ʷ ̋ ʹ ̓ ʼ ̒ ʵʶʵ 
zÙÎĆĀÓÀĖĴZ˟ÙıÙú ʷ  ́ ʵʶ ʶ ̫ ʸ ɹ ʺʵ ʼ ̒ ʵʵʻ 

sĖĆēĆĖġíĆĀ Ćæ ĆææíÎÙĚ ÀÎĖĆĚĚ çĆıÙĖĀÀĀÎÙ úÙıÙúĚ
Ĳíġë ıÙĖĴ ĚÀġíĚæÀÎġĆĖĴ ÀĀÓ ëíçëÙĖ ĖÀġíĀç íĀ ġëÙ
fææíÎÙ sÙĖæĆĖÿÀĀÎÙ -ĆÿÿíġÿÙĀġ ÀĀÓ vÙıíÙĲ EĆĖÿ
˜fs-vE˝ 

ʵʴʴ̧ ʵʴʴ̧ ʵʴʴ̧ ʵʴʴ̧ ʵʴʴ̧ ʵʴʴ̧ ʵʴʴ̧ 

sĖĆēĆĖġíĆĀ Ćæ ĚÎëĆĆúĚÀÎëíÙıíĀç íÓÙÀú ĖÀġíĆ ĆĀ
ġÙÀÎëÙĖĚ 

ʽʸːʹʵ ʽʹːʴʼ ʽʹːʺʹ ʽʺːʶʵ ʽʺːʻʼ ʽʻːʷʹ ʽʻːʽʶ 

sĖĆēĆĖġíĆĀ Ćæ ĚÎëĆĆúĚ ÀÎëíÙıíĀç íÓÙÀú ĖÀġíĆ ĆĀ
ÎúÀĚĚĖĆĆÿ 

ʼʺːʵʺ ʼʻːʷʶ ʼʼːʸʻ ʼʽːʺʶ ʽʴːʻʼ ʽʵːʽʷ ʽʷːʴʼ 

sĖĆēĆĖġíĆĀ Ćæ ĚÎëĆĆúĚ ÀÎëíÙıíĀç íÓÙÀú ĖÀġíĆ ĆĀ ĚÙÀġĚ ʸʴːʻʽ ʸʸːʼʻ ʸʼːʽʸ ʹʷːʴʶ ʹʻːʴʽ ʺʵːʵʺ ʺʹːʶʸ 
sĖĆēĆĖġíĆĀ Ćæ ĚÎëĆĆúĚ ÀÎëíÙıíĀç íÓÙÀú ĖÀġíĆ ĆĀ
ĚÎíÙĀÎÙ ÀĀÓ ÿÀġë ÙĕĥíēÿÙĀġ 

`Ć
ÀıÀíúÀÌúÙ
ÓÀġÀ 

      

sĖĆēĆĖġíĆĀ Ćæ ĚÎëĆĆúĚ ÀÎëíÙıíĀç íÓÙÀú ĖÀġíĆ ĆĀ
ġÙĳġÌĆĆ÷Ě 

      

sĖĆēĆĖġíĆĀ Ćæ ĚÎëĆĆúĚ ÀÎëíÙıíĀç íÓÙÀú ĖÀġíĆ ĆĀ M-¢
ēÀÎ÷ÀçÙ 

      

sĖĆēĆĖġíĆĀ Ćæ ĚÎëĆĆúĚ Ĳíġë æĥĀÎġíĆĀÀú úíÌĖÀĖĴ       
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s8vEfv_ `-8 M`2M- ¢fvz 
+ z8ZM`8 

¢ vG8¢ 
ʶʴʶʷ ʶʴʶʸ ʶʴʶʹ ʶʴʶʺ ʶʴʶʻ ʶʴʶʼ 

sĖĆēĆĖġíĆĀ Ćæ ĚÎëĆĆúĚ Ĳíġë ÎĆĀĀÙÎġíĆĀ ġĆ ÙúÙÎġĖíÎíġĴ ʻʻːʷʻ ʻʽːʺʽ ʼʶːʴʼ ʼʸːʹʸ ʼʻːʴʼ ʼʽːʺʽ ʽʶːʷʼ 
sĖĆēĆĖġíĆĀ Ćæ ĚÎëĆĆúĚ ĲíġëÎĆĀĀÙÎġíĆĀ ġĆ íĀġÙĖĀÙġ
æĥĀÎġíĆĀÀú úíÌĖÀĖĴ 

`Ć
ÀıÀíúÀÌúÙ
ÓÀġÀ 

      

sĖĆēĆĖġíĆĀ Ćæ z2fĚ ÀÎëíÙıíĀç íÓÙÀú íĀġÙĖĕĥÀĖġíúÙ
ĖÀġíĆ ˜Muv˝ ˆĆĀ ġÙÀÎëÙĖ ÓÙēúĆĴÿÙĀġ 

`Ć
ÀıÀíúÀÌúÙ
ÓÀġÀ 

      

sĖĆēĆĖġíĆĀ Ćæ ġÙÀÎëÙĖĚ íĀ ēĖíıÀġÙ ĚÎëĆĆúĚ ĖÙÎÙíıíĀç
ġÙÀÎëÙĖ ĚĥÌĚíÓĴ 

ʵ ʵʸʺ ʵɻ ʸʺ ʵ ʶʴʷ ʵ ʶʺʷ ʵ ʷʶʺ ʵʷʽʶ ʵ ʸʺʶ 

sĖĆēĆĖġíĆĀ Ćæ ĚÎëĆĆúĚ Ĳíġë æĥĀÎġíĆĀÀú ĚÎëĆĆú
çĆıÙĖĀíĀç ÎĆĥĀÎíú ˜zG-˝ 

       

8úÙÿ  ɹ  ɹ ʽ ́ ʶʸʺ ʸʷʺ ʺʺʸ ʽʸʼ 
zÙÎĆĀÓÀĖĴ  ɹ ʵʽ ʸ ̓ ʼ ̒ ʵʷʹ ʵʽʶ ʶʺʹ 

-úíÙĀġ ĚÀġíĚæÀÎġĆĖĴ ĖÀġíĀç Ćæ 2Ùē8Ó ĆææíÎÙĚ˔
ĖÙĚēÙÎġíıÙ íĀġÙĖĀÀú ÀĀÓÙĳġÙĖĀÀú ĚġÀ÷ÙëĆúÓÙĖĚ 

ʸːʼʷ ʸːʼʶ ʸːʼʸ ʸːʼʺ ʸːʼʼ ʸːʽʴ ʸːʽʶ 

 
 
 
 
 
 
 
 
 
 
 
 
 



60 
 

Table 42 Targets on Organizational Outcome  

fv `M» ¢Mf` Z f¦¢-f_8 

s8vEfv_ `-8 M`2M- ¢fvz 
+ z8ZM`8 

¢ vG8¢ 
ʶʴʶʷ ʶʴʶʸ ʶʴʶʹ ʶʴʶʺ ʶʴʶʻ ʶʴʶʼ 

Mː zĥēēĆĖġ ġĆ fēÙĖÀġíĆĀĚ        
ʵː 8ÓĥÎÀġíĆĀ sĆúíÎĴ 2ÙıÙúĆēÿÙĀġ sĖĆçĖÀÿ        

`ĥÿÌÙĖ Ćæ ÎĆÿēúÙġÙÓ ĖÙĚÙÀĖÎë ʷ ́ ʻ ɹ ʻ ɹ ʻ ɹ ʻ ɹ ʻ ɹ ʻ ɹ
ʶː +ÀĚíÎ MĀēĥġĚ sĖĆçĖÀÿ        
Àː sÙĖÎÙĀġÀçÙ Ćæ ĚÎëĆĆúĚ ÿÙÙġíĀç ġëÙ
ĚġÀĀÓÀĖÓ ĖÀġíĆ æĆĖ ġÙÀÎëÙĖĚˊ 

       

8úÙÿ ʽʼːʷʼ ʽʼːʹʵ ʽʼːʺʹ ʽʼːʻʼ ʽʼːʽʶ ʽʽːʴʹ ʽʽːʵʽ 
VKz ʽʴːʺʵ ʽʵːʷʽ ʽʶːʵʻ ʽʶːʽʹ ʽʷːʻʸ ʽʸːʹʶ ʽʹːʷʴ 
zKz ʻʹːʸʷ ʻʼːʹʴ ʼʵːʹʻ ʼʸːʺʹ ʼʻːʻʶ ʽʴːʻʽ ʽʷːʼʺ 

Ìː sÙĖÎÙĀġÀçÙ Ćæ ĚÎëĆĆúĚ ÿÙÙġíĀç ġëÙ
ĚġÀĀÓÀĖÓ ĖÀġíĆ æĆĖ ÎúÀĚĚĖĆĆÿĚˊ 

       

GĖÀÓÙ ʵˡɻ  ɹ ʼʼːʷʶ ʼʽːʶʽ ʽʴːʶʺ ʽʵːʶʸ ʽʶːʶʵ ʽʷːʵʼ ʽʸːʵʺ 
zKz ʺʼːʵʼ ʻʴːʼʷ ʻʷːʸʼ ʻʺːʵʸ ʻʼːʻʽ ʼʵːʸʸ ʼʸːʴʽ 

Îː `ĥÿÌÙĖ Ćæ ĀÙĲ ÎúÀĚĚĖĆĆÿĚ ÎĆĀĚġĖĥÎġÙÓ  ʸ ̓ ʷʶʺ ʵʷʹ ʹ ɹ ʸ y ʶ ɹ
Óː `ĥÿÌÙĖ Ćæ ÎúÀĚĚĖĆĆÿĚ ĆĀçĆíĀç
ÎĆĀĚġĖĥÎġíĆĀ 

       

Ùː `ĥÿÌÙĖ Ćæ ĀÙĲúĴ ÎĖÙÀġÙÓ ġÙÀÎëíĀç
ēĆĚíġíĆĀĚ æíúúÙÓ ĥē 

ʷʴʹ ʷʸʺ ʷʸʽ ʷʹʷ ʷʹʺ ʷʺʴ ʷʺʸ 

ʷː MĀÎúĥĚíıÙ 8ÓĥÎÀġíĆĀ sĖĆçĖÀÿ        
Àː sÙĖÎÙĀġÀçÙ Ćæ úÙÀĖĀÙĖĚ ÙĀĖĆúúÙÓ íĀˊ        

Zz ʶːʵʼ ʶːʶʶ ʶːʶʻ ʶːʷʵ ʶːʷʺ ʶːʸʵ ʶːʸʺ 
ZM²8 ʴːʻʴ ʴːʻʴ ʴːʻʶ ʴːʻʸ ʴːʻʺ ʴːʻʽ ʴːʼʵ 
Ms82 ʺːʷʽ ʴːʹʴ ʴːʹʹ ʴːʺʴ ʴːʺʺ ʴːʻʷ ʴːʼʴ 
z`82 ʴːʹʸ ʴːʸʽ ʴːʹʵ ʴːʹʸ ʴːʹʻ ʴːʹʽ ʴːʺʶ 

Ìː sÙĖÎÙĀġÀçÙ Ćæ úÙÀĖĀÙĖĚ ēĖĆıíÓÙÓ Ĳíġë
úÙÀĖĀíĀç ĖÙĚĆĥĖÎÙĚ 

 ʵʴʴ̧ ʵʴʴ̧ ʵʴʴ̧ ʵʴʴ̧ ʵʴʴ̧ ʵʴʴ̧ 
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s8vEfv_ `-8 M`2M- ¢fvz + z8ZM`8 
¢ vG8¢ 

ʶʴʶʷ ʶʴʶʸ ʶʴʶʹ ʶʴʶʺ ʶʴʶʻ ʶʴʶʼ 
Îː sĖĆēĆĖġíĆĀ Ćæ ĚÎëĆĆúĚ Ĳíġë ÎĆĀĀÙÎġíĆĀ
ġĆ ÙúÙÎġĖíÎíġĴ 

ʻʻːʷʻ ʻʽːʺʽ ʼʶːʴʼ ʼʸːʹʸ ʼʻːʴʼ ʼʽːʺʽ ʽʶːʷʼ 

Óː `ĥÿÌÙĖ Ćæ ĚÎëĆĆúĚÌÙĀÙæíġíĀç Ms82 szE ʷʽʽ ʷʽʽ ʸʴʵ ʸʴʷ ʸʴʹ ʸʴʻ ʸʴʽ 
Ùː `ĥÿÌÙĖ Ćæ ĚÎëĆĆúĚ Ĳíġë Zµ2Ě ʻʷʶ ʻʷʶ ʻʷʻ ʻʸʶ ʻʸʻ ʻʹʶ ʻʹʻ 
æː `ĥÿÌÙĖ Ćæ -Z-Ě ʵ ʶʼʽ ʵ ʶʼʽ ʵ ʶʼʽ ʵ ʶʼʽ ʵ ʶʼʽ ʵ ʶʼʽ ʵ ʶʼʽ 
çː `ĥÿÌÙĖ Ćæ ēĥÌúíÎ ĚÎëĆĆúĚ ēĖĆıíÓÙÓ Ĳíġë
úÙÀĖĀíĀç ÿÀġÙĖíÀúĚ 

ʶ ʷʻʻ ʶ ʷʻʻ ʶ ʷʼʴ ʶ ʷʼʷ ʶ ʷʼʺ ʶ̫ ʼʽ ʶ ʷʽʶ 

ʸː zĥēēĆĖġ ġĆ zÎëĆĆúĚ ÀĀÓ ZÙÀĖĀÙĖĚ sĖĆçĖÀÿ        
Àː `ĥÿÌÙĖ Ćæ úÙÀĖĀÙĖĚ ÌÙĀÙæíġíĀç æĖĆÿ ġëÙ
zÎëĆĆú +ÀĚÙÓ EÙÙÓíĀç sĖĆçĖÀÿ 

       

Ìː `ĥÿÌÙĖ Ćæ çĖÀĀġÙÙĚˊ        
8ÓĥÎÀġíĆĀ zÙĖıíÎÙ -ĆĀġĖÀÎġíĀç ˜8z-˝ ʶʷ ʺʼʼ ʶʷˋʺʼʼ ʶʸ ʵʺʶ ʶʸ ʺʸʹ ʶʹ ʵʷʼ ʶʹ ʺʸʵ ʶʺ ʵʹʸ 

zKz²ĆĥÎëÙĖ sĖĆçĖÀÿ ʶʷ ʷʺʷ ʶʷ ʷʺʷ ʶʷ ʼʷʴ ʶʸ ʷʴʻ ʶʸ ʻʽʷ ʶʹ ʶʼʽ ʶʹ ʻʽʹ 
VĆíĀġ 2ÙúíıÙĖĴ ¢²Z ʶ ʴʹʸ       

ʹː 8ÓĥÎÀġíĆĀ KĥÿÀĀ vÙĚĆĥĖÎÙ 2ÙıÙúĆēÿÙĀġ
sĖĆçĖÀÿ 

       

Àː MĀÎĖÙÀĚÙ íĀ ēÙĖÎÙĀġÀçÙ Ćæ ĚÎëĆĆúĚ
ÎĆĀÓĥÎġíĀç ĚÎëĆĆú úÙÀĖĀíĀç ÀÎġíĆĀ ÎÙúú
ĚÙĚĚíĆĀĚ 

ʵʴʴ̧ ʵʴʴ̧ ʵʴʴ̧ ʵʴʴ̧ ʵʴʴ̧ ʵʴʴ̧ ʵʴʴ̧ 

Ìː `ĥÿÌÙĖ Ćæ ēĥÌúíÎĚlÎëĆĆú ġÙÀÎëÙĖĚ
ġĖÀíĀÙÓ 

       

8úÙÿÙĀġÀĖĴ ʵʼ ʶʷʴ ʵʽ ʼʺʶ ʵʽ ʼʺʶ ʵʽ ʼʺʶ ʵʽ ʼʺʶ ʵʽ ʼʺʶ ʵʽ ʼʺʶ 
VKz ʽ ʽʷʺ ʵʴ ʺʼʵ ʵʴ ʺʼʵ ʵʴ ʺʼʵ ʵʴ ʺʼʵ ʵʴ ʺʼʵ ʵʴ ʺʼʵ 
zKz        

Îː `ĥÿÌÙĖ Ćæ ēĥÌúíÎĚlÎëĆĆú ġÙÀÎëíĀç
ĖÙúÀġÙÓ ĚġÀææ ġĖÀíĀÙÓ ˜z2fĚÀĀÓ vf˝ 

ʹʸʻ ʵ ʹʻʸ ʶ ʽʷʴ ʶ ʽʷʴ ʶ ʽʷʴ ʶ ʽʷʴ ʶ ʽʷʴ 

MMː GÙĀÙĖÀú ÓÿíĀíĚġĖÀġíĆĀ ÀĀÓ zĥēēĆĖġ        
        



62 
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¢ vG8¢ 
ʶʴʶʷ ʶʴʶʸ ʶʴʶʹ ʶʴʶʺ ʶʴʶʻ ʶʴʶʼ 

Àː 8ÓĥÎÀġíĆĀ MĀæĆĖÿÀġíĆĀ ÀĀÓ -ĆÿÿĥĀíÎÀġíĆĀ
zÙĖıíÎÙĚ 

       

`ĥÿÌÙĖ ĆæēĥÌúíĚëÙÓ ĀÙĲĚúÙġġÙĖĚ  ʁ  ʁ  ʁ  ʁ  ʁ  ʁ  ʁ
`ĥÿÌÙĖ Ćæ ēĖÙĚĚ ÎĆĀæÙĖÙĀÎÙĚ  y  y  y  y  y  y  y

`ĥÿÌÙĖ Ćæ ĆĀúíĀÙ ēĖÙĚĚ ĖÙúÙÀĚÙĚ ʵʼʴ ʵʼʽ ʵʽʽ ʶʴʽ ʶʶʵ ʶʷʷ ʶʸʹ 
Ìː súÀĀĀíĀç ÀĀÓ _ÀĀÀçÙÿÙĀġ MĀæĆĖÿÀġíĆĀ
zĴĚġÙÿ 

       

`ĥÿÌÙĖ Ćæ ÀġġÙĀÓÙÓ ēúÀĀĀíĀç ÎĆĀæÙĖÙĀÎÙĚ  ɻ  ɻ  ɻ  ɻ  ɻ  ɻ  ɻ
`ĥÿÌÙĖ Ćæ ĖÙıíÙĲÙÓ ÀĀÓ ÀēēĖĆıÙÓ fs-vEĚ  ̔  ̔ ʷ ɹ ʷ ɹ ʷ ɹ ʷ ɹ ʷ ɹ

Îː _ÀĀÀçÙÿÙĀġ ÀĀÓ ÓÿíĀíĚġĖÀġíĆĀ Ćæ
ZÙÀĖĀíĀç vÙĚĆĥĖÎÙĚ 

       

`ĥÿÌÙĖ Ćæ ÓÙıÙúĆēÙÓˋ ÀēēĖĆıÙÓˋ ÀĀÓ
ÓíĚġĖíÌĥġÙÓ úÙÀĖĀíĀç ÿÀġÙĖíÀúĚ 

ʻ ɹ ʻ ɹ ʻ ́ ʼ ɹ ʼ ́ ʽ ɹ ʽ ́

Óː +ĥíúÓíĀç sÀĖġĀÙĖĚëíē ÀĀÓ ZíĀ÷ÀçÙĚ
sĖĆçĖÀÿ 

       

`ĥÿÌÙĖ Ćæ z2fĚ Ĳíġë íĀÎĖÙÀĚÙÓ
ēÀĖġĀÙĖĚëíē 

 ̒  ̒  ̒  ̒  ̒  ̒  ̒

Ùː sëĴĚíÎÀú EíġĀÙĚĚ ÀĀÓ zÎëĆĆú zēĆĖġĚ        
`ĥÿÌÙĖ Ćæ z2fĚ Ĳíġë ēëĴĚíÎÀú æíġĀÙĚĚ ÀĀÓ

ĚÎëĆĆú ĚēĆĖġĚ ēĖĆçĖÀÿ 
 ̒  ̒  ̒  ̒  ̒  ̒  ̒

æː 2íĚÀĚġÙĖ sĖÙēÀĖÙÓĀÙĚĚ ÀĀÓ vÙĚēĆĀĚÙ
sĖĆçĖÀÿ 

       

`ĥÿÌÙĖ Ćæ z2fĚ Ĳíġë2íĚÀĚġÙĖ sĖÙēÀĖÙÓĀÙĚĚ ÀĀÓ
vÙĚēĆĀĚÙ sĖĆçĖÀÿ 

 ̒  ̒  ̒  ̒  ̒  ̒  ̒

`ĥÿÌÙĖ Ćæ ġĖÀíĀíĀçĚ ÎĆĀÓĥÎġÙÓ        
çː -ëíúÓ sĖĆġÙÎġíĆĀ sĖĆçĖÀÿ        

`ĥÿÌÙĖ Ćæ z2fĚ Ĳíġë -ëíúÓ sĖĆġÙÎġíĆĀ
sĆúíÎíÙĚ 

 ̫  ̫  ̒  ̒  ̒  ̒  ̒
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ʶʴʶʷ ʶʴʶʸ ʶʴʶʹ ʶʴʶʺ ʶʴʶʻ ʶʴʶʼ 

ëː ZÙçÀú zÙĖıíÎÙĚ        
`ĥÿÌÙĖ Ćæ z2fĚ ēĖĆıíÓÙÓ Ĳíġë úÙçÀú

ÀĚĚíĚġÀĀÎÙ 
 ̒  ̒  ̒  ̒  ̒  ̒  ̒
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Table 43 Six-Year Plan on Quality/MA 

 

 
 
 

 

 

 

 

 

 

 

 

 

 
 

 
 

 

 

 

 

Physical Financial Physical Financial Physical Financial Physical Financial Physical Financial

BASA MIMAROPA

review and evaluate the BASA MIMAROPA Reading 

Program implementation policies and guidelines; and 

redesign the BASA MIMAROPA Reading Program 

Implementation based on results of Learners' 

performance in the different national and international 

assessments.  

evaluate existing reading programs at the SDOs and 

develop Learning Recovery Plan to address learning 

gaps

validate and finalize 4-Week Catch- Up Literacy 

Curriculum

reviewed and enhanced BASA 

MIMAROPA Reading Program

Reading Programs evaluated                           

Learning recovery plan developed

alidated and finalized 4-Week Catch-Up 

Literacy Curriculum

no. of reviewed and enhanced 

BASA MIMAROPA Reading 

Program

no. of Reading Programs 

evaluated                            

b. learning recovery plan 

developed

no. of finalized 4-Week Catch-

Up Literacy Curriculum 

60 EPSs, CID 

Chiefs, select school 

heads, Stakeholders

42- EPSs, select 

school heads and 

CID Chiefs

4-week Catch-Up 

Literacy Curriculum 

for Grades 1-3 

Learners (3)

1,217,294.00 0.00

42- EPSs, 

select school 

heads and CID 

Chiefs

385,794.00 0.00

42- EPSs, 

select school 

heads and CID 

Chiefs

385,794.00 MOOE CLMD

Regional Schools Press 

Conference

a. demonstrate understanding of journalism through 

skillful execution in various platforms b. foster 

camaraderie and enrich learning experiences through 

healthy and friendly competitions

Selected qualifiers to the National 

Schools Press Conference from the 

SDO participants

Trained NSPC qualifiers and 

participated in the NSPC

No. of SDO participants to the 

RSPC and no of qualifiers to 

the NSPC

no. of qualifiers participated to 

NSPC  

886- school paper 

advisers and young 

journalists

1,418,480.00

886- school paper 

advisers and 

young journalists

136- school paper 

advisers, and 

young journalists

1,472,880.00

8- school paper 

advisers and 

young 

journalists

136- school 

paper advisers, 

and young 

journalists

1,572,880.00

115- school 

paper advisers 

and young 

journalists

136- school 

paper advisers, 

and young 

journalists

1,622,880.00

115- school 

paper advisers 

and young 

journalists

136- school 

paper advisers, 

and young 

journalists

2,731,000.00 MOOE CLMD

PARTNERSHIP

To develop strong partnership and collaboration between 

and among internal and external education stakeholders 

to support education programs and at the same time to 

recognize their excellent services  and contributions 

extended for the School Year  

Developed strong partnership and 

collaboration between and among 

internal and external education 

stakeholders to support education 

programs and at the same time, 

recognized their excellent services  

and contributions extended for the 

School Year                                                                     

Number of  internal and 

external education stakeholders 

attended and recognized during 

the program

160                    423,000.00                  433,000.00                  443,000.00                 453,000.00  MOOE
ESSD. PPRD, HRDD, FD, QAD, 

PAU, AMS, ICT & Procurement Unit

Quality:

Learners complete K-12 basic ed having attained all learning standards that equip them with the necessary skil ls and attributes to pursue their chosen paths.

MATATAG AGENDA:

MA ke the curriculum relevant to produce competent and job-ready, active, and responsible citizens.

OFFICE                        

ACCOUNTABLE
2024 2025 2026 2027 2028

FUND 

SOURCE

PROGRAM 

COMPONENTS / 

ACTIVITIES

GOAL / OBJECTIVE
EXPECTED (END)                         

OUTPUT
OUTPUT INDICATOR

TARGETS
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Physical Financial Physical Financial Physical Financial Physical Financial Physical Financial

PROJECT MIMAROPA SAGIP 

Values (Learner's Mental Wellness 

and Emotional Resiliency through 

Values Formation)

Learners:                                                                                                                                                                                                                                                                                                                                                               

A.Control self emotion and gain respect by showing 

good manners and right conduct anytime and anywhere;                                                                                                                                           

B. Recognize the value and apply the ways on how 

manage, achieve, and improve mental wellness and 

emotional resiliency;

C. Develop bond and camaraderie with other 

participants through youth formation/learning camp 

activities;      and                                                                                                                                

D. Relate ways on managing and improving mental 

wellness and emotional resiliency in youth 

formation/learning camp activities.

a. Completion Report of the conduct 

Training of Trainers on the

MIMAROPA SAGIP Values;                       

b. SDOs adoption and implementation 

plan of MIMAROPA SAGIP Values;                        

c. Quality assured Trainers Guide on 

MIMAROPA SAGIP Values Youth 

Formation Camp;  and                              

d. Accomplishment Report on the 

conduct of MIMAROPA SAGIP 

Values Youth Formation Camp              

Regional Office - 

Education Program 

Supervisor in 

GMRC and Values 

Education, PDO in 

Youth Formation, 

PMT and SDOs 

ESPs in GMRC 

and Values 

Education, AP, 

Focal Person in 

Youth Formation and 

select PSDSs AND  

Regional Office - 7 

CLMD Education 

Program 

Supervisors 

828,700.00

Regional Office - 

7 CLMD 

Education 

Program 

Supervisors 

140,000.00

Regional Office - 

7 CLMD 

Education 

Program 

Supervisors 

140,000.00

Regional Office - 

7 CLMD 

Education 

Program 

Supervisors 

140,000.00

Regional Office - 

7 CLMD 

Education 

Program 

Supervisors 

140,000.00 RO FUND CLMD

Grand Total 3,887,474.00     2,045,880.00   2,541,674.00   2,215,880.00  3,256,794.00   

OFFICE                        

ACCOUNTABLE
2024 2025 2026 2027 2028

FUND 

SOURCE

PROGRAM 

COMPONENTS / 

ACTIVITIES

GOAL / OBJECTIVE
EXPECTED (END)                         

OUTPUT
OUTPUT INDICATOR

TARGETS
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Table 44 Six-Year Plan on Access/TA 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

Physical Financial Physical Financial Physical Financial Physical Financial Physical Financial

BRIGADA ESKW ELA

To engage internal and 

external stakeholders to 

support the education 

programs of the seven 

SDOs, regionwide  through 

partnerships and linkages  

 Engaged internal and 

external 

stakeholders to 

support the 

education programsof 

the seven SDOs, 

regionwide  through 

partnerships and 

linkages  

 Number of SDOs 

engaged  with 

internal and external 

stakeholders to 

support the 

education programs 

through partnerships 

and linkages 

7 232,600.00 7 242,600.00 7 252,600.00 7 262,600.00 7 272,600.00 MOOE

ESSD, FD, QAD, AMS, 

Procurement Unit, & 

PAU

ADOPT A SCHOOL 

PROGRAM

To establish, sustain, 

strengthen, and increase 

partnership and linkages 

among Private and Public 

stakeholders for the 

provision of additional 

education resources and 

services that shall support 

the Regional Basic 

Education

Development Plan within 

the target time frame

To revisit and provide 

updates on the different 

PPAs under the Adopt-A-

School Program to the 

Division Partnership Focal 

Persons and alternates, 

every other year

a. Signed MOA / 

MOU to support 

SDOs or the 

concerned Functional 

Division at the 

Regional Office

Revisited and 

provided updates on 

the different PPAs 

under the Adopt-A-

School Program to 

the Division 

Partnership Focal 

Persons and 

alternates, every 

other year

Number of signed 

MOA/MOU

Number of Division 

Partnership Focal 

Persons and 

alternates 

participated in the 

activity

4

14

289,250.00 5 25,000.00

5

5

314,250.00 7 35,000.00

8

14 339,250.00
PSF-EPS &  

RMOOE

ESSD, FD, & PAU

ESSD. PPRD, HRDD, 

FD, QAD, PAU, AMS, ICT 

& Procurement Unit

QMS

To check /review/ evaluate 

the adequacy and reliability 

of the organization's system 

of internal control 

procedures, process etc in 

conformance with ISO 9001: 

2015 standards reliability of 

the Organization's system 

of internal control.

To review and get updates 

on the status of the 

following: SWOT, Risk 

Registry, Customer 

satisfaction and feedback , 

OPCR , Programs, Activities, 

and Projects, Status of 

nonconformities and 

Request for Actions , 

Updates on the 

improvement on Operations 

Manuals , MEA-PIR , 

Internal Quality Audit 

results and COA Findings , 

Performance of external 

providers , Adequacy of 

resources , Risk Monitoring 

& Review results , 

Opportunities for 

improvement/other matters, 

Opportunity Registry

To cascade capacity building 

Reports of the IQA 

Team on the 

conformity, non-

conformity and 

opportunity for 

improvement of the 

various functional 

Divisions

List of actionable 

Items that needs 

immediate action by 

the concerned Team 

Leads

Capacity Building 

Activities

1. Batch 1: Workshop 

on Gap Analysis 

(Crafting of 

Operations Manual 

and Planning 

Documents)

2. Batch 2: Workshop 

on Process Mapping 

and Risk-Based 

Quality Planning, 

Documentation, 

Structure and 

Approaches

3. Batch 3: Workshop 

on Risk Management 

100% of functional 

divisions were 

audited  in 

compliance to the 

Philippine National 

Standards

100% of the 

actionable items 

listed were 

sufficiently 

undertaken by the 

respective Team 

leads, office heads 

and process owners 

concerned

100% of SDO 

Personnel were 

capacitated on 

Quality Management 

System (QMS)

2

2

7

3,092,600.00

2

2

355,600.00

2

2

355,600.00

2

2

355,600.00

2

2

355,600.00 MOOE QAD

Grand Total 3,614,450.00 623,200.00 922,450.00 653,200.00 967,450.00

ACCESS:

All school-age children, out-of-school youth, and adults accessed relevant basic learning opportunities.

MATATAG AGENDA:

TAke steps to accelerate delivery of basic education facilities and services.

PROGRAM COMPONENTS / 

ACTIVITIES
GOAL / OBJECTIVE

EXPECTED (END)                         

OUTPUT
OUTPUT INDICATOR

TARGETS
OFFICE                        

ACCOUNTABLE
2024 2025 2026 2027 2028

FUND 

SOURCE
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Table 45 Six-Year Plan on Equity/Resiliency/TA 

 

 

 

Physical Financial Physical Financial Physical Financial Physical Financial Physical Financial

SCHOOL BASED 

FEEDING PROGRAM

Enhanced the 

nutritional status of 

undernourished 

learners, specifically 

those classified as 

severely wasted and 

wasted who are in the 

Kinder to Grade 6 age 

group. 

Improvement in the 

nutritional status of 

undernourished 

learners through the 

provision of nutritious 

meals and milk 

supplementation . 

Addressed and 

reduced malnutrition 

among these learner-

beneficiaries , 

ensuring consistent, 

well-balanced meals 

as part of their 

educational support.

Number of target 

beneficiaries provided 

with nutritious food 

products (NFP) and 

milk supplementation.

110,503 290,610,000.00 110,503 314,323,495.00 110,503 339,469,369.00 110,503 362,603,584.00 110,503 386,820,328.00 GAA/PSF ESSD

SCHOOL SPORTS 

PROGRAM

Provided School 

Division Offices an 

opporrtunity to 

compete in the 

different levels of 

sports competitions

Capacitated SDOs to 

participate in the 

different sports 

competition

Number of SDOs 

participated in the 

diffrent sports 

competitions        a. 

Regional Meet                         

b. Palarong Pambansa

7 199,963.25 7 219,959.50 7 241,955.45 7 266,150.95 7 292,766.00 RMOOE

ESSD, FD, QAD, 

PAU, AMS, & 

Procurement 

Unit

SCHOOL HEALTH AND 

NUTRITION

To orient the new 

school health 

personnel of the 7 

SDOs regarding the 6 

flagship programs  

under the Oplan 

Kalusugan sa DepEd

To monitor the 

effective 

implementation of the 

6 flagship programs 

under Oplan 

Kalusugan sa DepEd 

in the 7 SDOs  .   

The new school 

health personnel of 

the 7 SDOs were 

oriented regarding 

the 6 flagship 

programs under OKD

Seven SDOs 

effectivelyimplemente

d the 6 flagship 

programs under OKD

NUmber of new school 

health personnel 

oriented on the 6 

flagship programs 

under OKD

Number of SDOs 

effectiveLy 

implementing the 6 

flagship programs 

under OPlan 

Kalusugan sa DepEd. 

35

4

395500 3 60000

10

4

245500 3 60000 4 115000 MOOE ESSD

MATATAG AGENDA:

TAke good care of learners by promoting learner well-being, inclusive education, and positive learning environment

EQUITY:

Disadvantaged school-age children and youth, and adults benefited from appropriate equity initiatives.

RESILIENCY:

Learners are resilient and know their rights and have the life skills to protect themselves and claim their education-related rights from DepEd and other duty-bearers to promote learnersõ well-being.

OFFICE                        

ACCOUNTABLE2024 2025 2026 2027 2028

PROGRAM 

COMPONENTS / 

ACTIVITIES

GOAL / OBJECTIVE
EXPECTED (END)                         

OUTPUT
OUTPUT INDICATOR

TARGETS

FUND 

SOURCE
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Physical Financial Physical Financial Physical Financial Physical Financial Physical Financial

CHILD PROTECTION 

PROGRAM

To provide the necessary 

skills and knowledge on the 

implementation of the  

Child Protection Program  at 

the SDO level through 

conduct of 

training/workshop even 

once a year

To  monitor all SDOs on the  

different PPAs related to 

Child Protection Program 

being implemented with the 

regional line agencies of the 

government and/or  

international and local 

organizations, annually

Capacitated SDOs  

on the 

implementation of  

Child Protection 

Program 

Monitored SDOs on 

the  implementation 

of different PPAs 

related to Child 

Protection Program 

Number of SDOs  

capacitated on the 

implementation of  

Child Protection 

Program 

Number of SDOs 

monitored on the 

different PPAs 

related to Child 

Protection Program 

implemented

7

4-5 Actual 

Field 

Monitoring

420700

7

4-5 

Actual 

Field 

Monitorin

g

430700

7

4-5 Actual 

Field 

Monitoring

440700

7

4-5 Actual 

Field 

Monitoring

450700

7

4-5 Actual 

Field 

Monitoring

460700

LEARNERS YOUTH 

FORMATION PROGRAM                    

Youth Convergence Program 

for the Young Leaders of 

DepEd MIMAROPA

To provide the youth leaders  

across SDOs in the region, 

with a face-to-face avenue 

to dialogue, share, and 

collaborate ideas, insights, 

lesson learned, and best 

practices in youth 

involvement in public and 

civic affairs during their 

term of Office

Provided the youth 

leaders  across SDOs 

in the region, with a 

face-to-face avenue 

to dialogue, share, 

and collaborate 

ideas, insights, 

lesson learned, and 

best practices in 

youth involvement in 

public and civic 

affairs during their 

term of Office

Number of youth 

leaders participated 

on the convergence 

program

80 466,000.00 80 476,000.00 80 486,000.00 80 496,000.00 80 506,000.00 MOOE

ESSD, HRDD, 

FD, QAD,  AMS, 

& Procurement 

Unit

Grand Total 292,092,163.25 315,510,154.50 340,883,524.45 363,876,434.95 388,194,794.00

OFFICE                        

ACCOUNTABLE
2024 2025 2026 2027 2028

PROGRAM COMPONENTS / 

ACTIVITIES
GOAL / OBJECTIVE

EXPECTED (END)                         

OUTPUT
OUTPUT INDICATOR

TARGETS
FUND 

SOURCE
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CREATIVITY CAMP FOR MIMAROPA 

TEACHERS: HONING TALENTS OF 

MIMAROPA LEARNERS

Provide opportunities and avenue to 

explore music and arts through 

workshops                                       

Showcase and demonstrate knowledge, 

skills and attitude music and arts 

performances and exhibit for  artistic 

expression and cultural literacy                          

Show appreciation to various forms of 

arts                                        

exhibit of outputs                 

recital/performances            

action plan developed by 

SDOs on the conduct of the 

creativity camp

number of teachers participated          

number of learners participated                   

number of artforms exhibited 

and performed                at 

least 1 action plan developed

7 participating 

SDOs (8 pax 

per SDO) = 60

580,000.00

7 participating 

SDOs) (10 

pax per 

SDO) = 70

654,600.00

7 participating 

SDOs (12 pax 

per SDO)=84

837,000.00

7 participating 

SDOs (14 pax 

per SDO)=98

933,200.00

7 participating 

SDOs (16 pax 

per SDO)

1,072,400.00 MOOE CLMD

Capability Building on the Republic Act 

11476 "GMRC and Values Education Act of 

2020", Republic Act 11206 "Secondary 

Career and Guidance Counseling Act of 

2019", and the Republic Act 11306 "Mental 

Health Act" in the Context of K to 12 

MATATAG Curriculum

1. Internalize good manners and right 

conduct and values which aims at 

student's grasp of underlying principles, 

together with the ability to act on those 

principles, and the settled disposition to 

do so.                      2. Ensure the total 

development of learners by promoting 

relevant education by institutionalizing 

career guidance and counseling program 

in order to provide them  proper direction 

in pursuing subsequent tertiary education, 

equip them with capability to make 

educated career  decision and expose 

them to labor markets and ensure 

graduates meet the requirements of 

government, industry and the economy.            

3. Institutionalize and promote the well 

being of the learners, teachers and 

personnel by ensuring that menhal health 

is promoted and protected through the 

DepEd Homeroom Guidance Program.

1.Learners who think, decide 

and act  as MakaDyos, 

MakaTao, MakaKalikasan at 

MakaBansa.                           

2. Graduates of the SHS 

Programs equipped with 

capability to make educated 

career  decision and expose 

them to labor markets.                                

3. Learners who are mentally 

well and emotionally resilient.

Number of teachers, school 

heads, personnel who are 

trained on the implementation of 

GRMC and Values Education 

Act, Career Guidance and 

Counseling Act, and Mental 

Health Act.

7 participating 

SDOs (5 pax 

per SDO) = 35

428,500.00

7 participating 

SDOs (7 pax 

per SDO) = 

42

490,100.00

7 participating 

SDOs (9 pax 

per SDO) = 45

524,100.00

7 participating 

SDOs (9 pax 

per SDO) = 45

524,100.00

7 participating 

SDOs (9 pax 

per SDO) = 45

524,100.00 MOOE CLMD

MATATAG AGENDA:

TAke steps to accelerate delivery of basic education facilities and services.

OFFICE                        

ACCOUNTABLE
2024 2025 2026 2027 2028

PROGRAM COMPONENTS / 

ACTIVITIES
GOAL / OBJECTIVE

EXPECTED (END)                         

OUTPUT
OUTPUT INDICATOR

TARGETS
FUND 

SOURCE

GOVERNACE:

Efficient, nimble, and resilient governance and management processes
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MIMAROPA Songs from the Heart: A 

workshop

1. Provide opportunity fo learn and sing 

MIMAROPA folk songs           2. 

Interpret and showcase the MIMAROPA 

folk songs thru a performance/recital     3. 

Show appreciation to the unique 

collection of MIMAROPA folk songs                                             

4. Analyze and describe the 

MIMAROPA folk songs according to the 

elements of music used and be able to 

identify how the MIMAROPA folk songs 

be utilized in the K to 12 Music 

Classroom      5. Develop lesson 

exemplar (Grades 1 -10) utilizing the 

MIMAROPA folk songs

Trained teachers  on 

MIMAROPA folk songs, its 

elements through a 

performance or recital.      

Pedagogical analysis of 

MIMAROPA folk songs            

according to its elements, 

description, characteristics.                 

Developed lesson exemplar 

utilizing the MIMAROPA folk 

songs from Grades 1 to 10        

Document and transcribe 

Unpublished Mimaropa Folk 

Songs (Phase 2)

Number of trained teachers                   

Number of digitally recorder 

MIMAROPA  folk songs          

Number of analyzed 

MIMAROPA folk songs                

Number of music lesson 

exemplar developed                  

Number of MIMAROPA folk 

songs documented and 

published

7 participating 

SDOs
387,750.00

7 participating 

SDOs
421,700.00

7 participating 

SDOs-music 

teachers and 

specialists

323,500.00

7 particicipating 

SDOs-music 

teacher-

writers/master 

teachers/Music 

EPSs

290,950.00

7 participating 

SDOs-TWG 

documenter and 

transcriber

516,500.00 MOOE CLMD

Upskilling of EPP Teachers on Project 

Based Learning        "Island Flavors: 

Nourishing  Minds- A Culinary Journey for 

MIMAROPA EPP Teachers" 

Upgrade EPP Teachers on how Project 

Based Learning works, such:

1) Understand the significance of a 

cooking demo through a learning  show 

as an effective way to spread the nutrition 

message;

2) develop skills of pro food stylists and 

media food chefs to make cooking-demo 

appear effortless and magical; 

3)discover the steps in the execution of a 

professional cooking demo; and

4) plan for a cooking demo of a nutritious 

meal  in the school

Conveyed importance of using 

cooking demonstration within a 

learning show as an effective 

means to promote and 

communicate the message of 

nutrition, from among EPP 

teacher-participants

Enhanced proficiency in food 

styling and media presentation 

techniques allows for cooking 

demonstrations to captivate the 

audience, creating an illusion of 

ease and enchantment, making 

the cooking-demo both 

engaging and delightful.

List and explanation of the Key 

Steps in the process of 

executing a professional 

cooking demonstration: (1) 

ingredients preparation, (2) 

mise en place, (3) recipe 

planning, (4) presentation 

design, (5) timing, and (6) 

effective communication with 

the audience.

Detailed plan or outline for 

organizing and conducting a 

cooking demonstration focused 

Number of EPP Teachers per 

SDO; Action-Demonstration 

Plan per SDO

21 EPP 

Teachers (3 pax 

per SDO)

30,000.00

28 EPP 

Teachers (4 

pax per 

SDO)

50,000.00

35 EPP 

Teachers  (5 

pax per SDO)

70,000.00

42 EPP 

Teachers (6 pax 

per SDO)

90,000.00

49 EPP 

Teachers (7 pax 

per SDO)

110,000.00MOOE CLMD

Grand Total 1,426,250.00 1,616,400.00 1,754,600.00 1,838,250.00 2,223,000.00

OFFICE                        

ACCOUNTABLE
2024 2025 2026 2027 2028

PROGRAM COMPONENTS / 

ACTIVITIES
GOAL / OBJECTIVE

EXPECTED (END)                         

OUTPUT
OUTPUT INDICATOR

TARGETS
FUND 

SOURCE
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SCHOOL BASED 

MANAGEMENT/SCHOOL 

GOVERNANCE COUNCIL

*To empower schools with greater 

autonomy and responsibility to make 

decisions to enhance educational quality, 

responsiveness and accountability.

To promote and ensure participatory and 

transparent decision-making processes, 

fostering collaboration among 

stakeholders for improved educational 

outcomes.

Schools achieving SBM Level 

3

Schools with functional SGC

Number of Schools with SBM 

Level 3 of Practice

Number of schools with 

functional school governing 

council (SGC)

80

310

737,300.00

135

637

765,105.00

207

1060

805,784.25

295

1554

848,739.86

398

2139

894,109.89 MOOE

FTAD

SCHOOL GOVERNANCE COUNCIL

To promote and ensure participatory and 

transparent decision-making processes, 

fostering collaboration among 

stakeholders for improved educational 

outcomes.

Schools with functional SGC

Number of schools with 

functional school governing 

council (SGC)

310 48,000.00 637 48,480.00 1060 53,328.00 1554 58,660.80 2139 64,526.88 MOOE

FTAD

Giving support, Relevant training, and 

Efforts to upskill the non-teaching personnel 

in Achieving their Tasks (GREAT)

 To address the needs of  non-teaching 

special groups employees for better 

performance.

 Addressed development 

needs of  non-teaching special 

groups employees as identified 

in the IDP 

 Number of non-teaching 

special groups employees
10 50,000 10 50,000 10 50,000 10 50,000 10 50,000 MOOE HRDD

Induction Program fdor Newly-hired 

Employees in the Regional Offce Proper

To introduce the newly-hired employees 

to the policies and values of the agency 

and to their job description and functions 

as expected key result areas given their 

positions. 

Newly-hired employees were 

given proper orientation as to 

the policies and values of the 

agency and their expected key 

result areas given their 

positions.

Number of newly-hired 

employees
7 7,200.00 6 6,600.00 5 6,000.00 5 6,000.00 5 6,000.00 MOOE HRDD

PROGRAM COMPONENTS / 

ACTIVITIES
GOAL / OBJECTIVE

EXPECTED (END)                         

OUTPUT
OUTPUT INDICATOR

TARGETS
OFFICE                        

ACCOUNTABLE
2024 2025 2026 2027 2028

FUND SOURCE

ENABLING MECHANISM:

Efficient, nimble, and resilient governance and management processes

MATATAG AGENDA:

Give support to teachers to teach better.
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Policy and Research Program

To provide opportunities to be exposed to 

the quality of research being conducted in 

MIMAROPA region.

To showcase region's best research and 

to disseminate knwoledge and information 

and to promote the utilization of research 

findings.

Ensured quality research output 

in the region

Best research were adopted 

and implemented in schools in 

the region

Number of completed research 

presented
70 321,870.00 330,620.00 342,250.00 457,800.00 226,400.00

MIMAROPA SOW

This project aims to bring the Regional 

Office to the field personnel and 

stakeholders by providing on-site 

services to the stakeholders of 

MIMAROPA as well as provide on-site 

technical assistance and serve as a help 

desk during its conduct.

Teaching and non-teaching 

personnel as well as other 

stakeholders are provided with 

end to end frontline services 

and/or assistance during the 

conduct of the activity.

Number of HR actions 

released                        -

Number of CAV released                               

-Number  of walk-in clients 

given assistance

7 SOW 

activities 

conducted (1 per 

Division)

735,000.00

14 SOW 

activities 

conducted (2 

per Division)

1,470,000.00

14 SOW 

activities 

conducted (2 per 

Division)

1,750,000.00

14 SOW 

activities 

conducted (2 per 

Division)

2,030,000.00

14 SOW 

activities 

conducted (2 per 

Division)

2,310,000.00 MOOE
ORD, ASD, FTAD, 

QAD

PRIME HRM

RO and SDOs of MIMAROPA have 

developed and are implementing their 

human resource management 

competencies, systems and practices 

toward HR excellence recognized and 

awarded in all four pillars of PRIME HR

RO and SDOs of 

MIMAROPA are recognized 

and awarded in all four pillars of 

PRIME HR

- Number of RO/SDO 

recognized/awarded per pillar 

and per maturity level

RO Bronze 

awardee, SDOs 

recognized in 2 

pillars

200,000.00

RO 

recognized in 

2 pillars for 

level 3 

maturity, 

SDOs are 

Bronze 

awardees 

220,000.00

RO Silver 

awardee, SDOs 

are recognized 

for level 3 

maturity in 2 

pillars

222,000.00

RO recognized 

for level 4 

maturity in 2 

pillars, SDOs 

are silver 

awardees

222,200.00

RO Gold 

awardee, SDOs 

are recognized 

for level 4 

maturity in 2 

pillars

222,220.00 MOOE
ORD, ASD, HRDD and 

FTAD

To implement quarterly/ midterm ǒ RMEA/PIRPA Report
ǒ Number of RO functional 

divisions and SDOs assessed

review on the performance of ǒ Consolidated DMEA Report
ǒ Number of quarterly/ 

midterm reviews conducted

RO/SDO for policy actions, track
ǒ Midterm review report 

results

ǒ Approved and submitted 

BAR 1

the progress of PPAs, and plan ǒ Budget Accountability Reportǒ Approved and consolidated

adjustments (BAR) 1 RMEA/DMEA/PIRPA Report

PROGRAM COMPONENTS / 

ACTIVITIES
GOAL / OBJECTIVE

EXPECTED (END)                         

OUTPUT
OUTPUT INDICATOR

TARGETS
OFFICE                        

ACCOUNTABLE
2024 2025 2026 2027 2028

FUND SOURCE

M & E 4 1,024,000.00 4 1,024,000.00 4 1,024,000.00 4 1,024,000.00 QAD4 1,024,000.00 MOOE
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To validate private schoolsôList of private schools validatedNumber of approved

compliance to requirements and and recommended for issuanceapplications 

standards of quality basic of government permit to operate

education and government recognition

To assess the level of readiness of 

selected schools for the new academic 

year, identify any challenges that need 

immediate attention, and ensure that 

necessary protocols are being followed.

Consolidated findings and 

recommendations

100%  of the selected schools 

were monitored, evaluated and 

provided with appropriate 

technical assistance during the 

opening of classes in the 

beginning of school year.

100% 350,000.00 100% 350,000.00 100% 350,000.00 100% 350,000.00 100% 350,000.00

- REGIONAL OPERATION

      RO OPERATING EXPENSES
Ensure the smooth operation of all the 

Regional Office services by providing the 

Provide an ideal workspace 

that is safe, well-lit, comfortable 
19509417 16993158.7 18109574.57 19305932.03 21030225.23 MOOE

     CONSTRUCTION OF REGIONAL 

OFFICE BUILDING (PHASE 2)

to cater the growing population of regional 

office personnel,address the flooding 

issues of offices during heavy rain pour

conducive working 

environment
fully functional office building1 17,602,856.06

MOOE/2024 GAS-

CORODO
ESSD-EFS

COMPLETION OF REGIONAL OFFICE 

BUILDING PHASE 1

to cover the remaining works needed to 

fully utilize the building

conducive working 

environment
fully functional office building1 856,065.14

MOOE/2024 GAS-

CORODO
ESSD-EFS

- STRATEGIC PLANNING

To review/ adjust the OPCR of each RO 

FDs

To review annual targets and prioritize 

PPAs to be implemented within a year

To conduct performance review & 

adjustment of REDP after 3 years of 

implementation

To prepare six-year strategic plan for the 

next administration.

Targets per OPCR reviewed & 

adjusted

Annual Operational Plan 

prepared

Reviewed/ Adjusted REDP

REDP (2029-2034) prepared

No. of RO FD OPCR 

reviewed & adjusted

No. of operational plans 

prepared

No. of REDP reviewed/ 

adjusted

No. of strategic plan prepared

404740 411500 420500 440000 482100 RO GAS PPRD

Grand Total ппΣннлΣмпуΦнлнпΣмлуΣусоΦтлнрΣспуΣрусΦуннфΣнутΣтонΦсфнфΣотнΣтонΦлл

PROGRAM COMPONENTS / 

ACTIVITIES
GOAL / OBJECTIVE

EXPECTED (END)                         

OUTPUT
OUTPUT INDICATOR

TARGETS
OFFICE                        

ACCOUNTABLE
2024 2025 2026 2027 2028

FUND SOURCE

100% 200,000.00 100% 200,000.00

Regulatory

100% 200,000.00 100% 200,000.00 100% 450,000.00 MOOE QAD
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Table 48 Implementation Arrangement on Quality/MA 
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Table 49 Implementation Arrangement on Access/MA 
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Table 50 Implementation Arrangement on Equity/Resiliency/TA 
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Table 51 Implementation Arrangement on Governance/G 


